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Extremely important problem of foreign language training of students in the conditions of social and
economic transformation of Ukraine and entry of our state into the world educational space is considered. From
a position of modern theoretical and methodological bases the characteristics of influence of innovative
pedagogical and information and communication technologies on the efficiency and effectiveness of foreign
language training is suggested. It is emphasized that the objective analysis of the best teaching practices of the
USA will allow the national pedagogical community to solve organizational, educational and methodical,
technological and administrative problems of ICT implementation into the educational process of higher
educational institutions effectively. Peculiarities of digital storytelling usage in foreign training in the context of
experience of the leading American universities are determined. Special attention is concentrated on the need of
comprehension and creative usage of international experience of foreign language training of future
professionals in the national educational practice.
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THHOBALIIMHI TEXHOAOTTI ITPO®ECIITHO-OPIEHTOBAHOI IHIITOMOBHOI
ITIATOTOBKH ®AXIBIIIB Y KOHTEKCTI 3APYBIZKHOI'O AOCBIAY

Bucsimneno naozeuuaiino nazanbHy U 6a2oMy npobremy iHUOMOGHOI NIO2OMOBKU CHIYOeHMIE 8 YMO8aX
COYIanbHO-eKOHOMIUHOI mpancopmayii VKkpainu ma 6Xx00diceHHs Hauloi Oepiicasu y Ceimoeutl OCeimHill
npocmip. 3 no3uyii cy4acHux meopemuro-memoooNI02IUHUX 3ACa0 NOOAHO 6CEDIUHY XAPAKMEPUCMUKY GHIUGY
IHHOBAYIUHUX  Neddae02iuHuX ma  IHQOPMAYIIHO-KOMYHIKAYIUHUX — TeXHONo2il Ha  eghekmueHicms —ma
Ppe3yIbmamusHicmy guueHHs iHozemHuux mos. Hazonowerno, wo 06’ exmusnuil ananiz nepedo6ozo 3apyoiscHoco
odocsidy, 3oxpema CIIA, Oozeonums iMUUHAHIL Ne0a202iuHill CHITbHOMI eeKmueHo  supiulysamu
Op2eaHi3ayilini, HABYANbHO-MEMOOUYHI, MEXHOA02IYHI ma YNpaeniHcoki npobdaemu enpoeaddcenns IKT y
HABUANbHULL  Npoyec GUWUX HAGUANLHUX 3aK1adis. Busnaueno ocobnueocmi 3acmocy8aHHs MexXHON02i]
iHmepakmueroi Yugpoeoi po3noeidi npu GuUEUEeHHI [HO3EMHOI MOBU Y KOHMEKCMI 00C8i0y NpoGiOHUX
AMEPUKAHCOKUX YHisepcumemis. Buokpemneno Hu3Ky no3umueHux MOMeHmie wooo 3aCMOoCy8aAHHs MEXHON02i]
iHmepakmuenoi yu@dposoi po3nosioi npu GuEHeHHi IHO3eMHOI MOBU V BUWYIL WKOJE (HOKPAWEHHS MOMUBAYTT
cmyOenmie, ni0GUUeHHs. 6Ne6HeHOCMI 8 080I00IHHI THO3EMHOK MOBOK, CHIBOPEHHS CUMYayii YCiXy, CnpusiHHs
2MUOUWOMY PO3YMIHHIO HABUAILHO2O Mamepiany, akmusizayii yuacmi cmyOoeHmie Ha 3aHAmMmi) i3 3a3HAYeHHIM
HU3KY MPYOHOWi8 w000 3ACMOCYBAHHA [HHOBAYIUHOI MEXHON02I V GIMUUHAHOMY OCEIMHbLOMY HPOCMOPL.
Ocobnusy ygazy 30cepeodceHo Ha HeoOXIOHOCI OCMUCIEHHS 1l MBOPY020 BUKOPUCIAHHSL 3aPYDINCHO20 00CB8IQY
3 [HUWOMOBHOI Ni020mo6Ku Maudymuix ¢axieyie y oceimuiu npakmuyi Ykpainu.

Knrouosi cnosa: innosayiiini nedazcociuni mexHonoeii, iHGOPMAYIIHO-KOMYHIKAYIUHI MeXHOA02iT,
K1t0406i kKomnemenyii XXI cmonimms, smiuuani oopmu HABYUAHHS, THUOMOBHA NIO20MOBKA, 3aPYOIdiCHUL 00CSIO.

MHHA ITOAOAVMMEHKO
pododimenko@hotmail.com

KaHJWUIAT [eAarOrMIeCKiX HayK, CTapIIUiA MpernojaBaTeb,
XMeNbHUIKUN HAallMOHAIbHBIA YHUBEPCUTET

MHHOBAITMMOHHBIE TEXHOAOT'MHM ITPOPECCHMOHAABHO-
OPUEHTUPOBAHHOIW MHOA3BIUHOW ITOATOTOBKU CITELITMAAVICTOB
B KOHTEKCTE 3APYBEKHOI'O OITBITA

Ocgeugena upe3sblYaliHO BAJNCHAA NPOOIeMA UHOA3LIYHOU NOO2OMOBKU CIMYOCHMO8 8 VCI0GUSX
COYUANLHO-IKOHOMUYECKOL mpancopmayuy  YKpauuvl U 6X0dCOeHUs Hauleco 20Cyoapcmed 6 Mupogoe
obpazosamenvioe npocmpancmeo. C nO3UyUU COBPEMEHHLIX MeOPemuKo-memoooi0cUYecKUx 0CHO8 O0aHd
XapaKmepucmuKka  6IUAHUSA —~ UHHOBAYUOHHLIX — NEOA202UYeCKUX U UHPOPMAYUOHHO-KOMMYHUKAYUOHHBIX
mexHono2ull Ha 3ppexmueHocms u pe3yIbmamueHOCMb U3Y4eHUs UHOCMPAHHBIX A3bIK08. TloduepkHymo, umo
0bvexmusHblil ananus nepedogozo onvima CLLIA nozeonum omeuecmseHHOU Neda2o2u4eckoll 00wecmeeHHOCmu
agpexmusno  peuwrams  OpeaHU3AYUOHHBLE, YUEOHO-MemooudecKue, MexXHOI02UYeCKUe U YNpasieHyecKue
npobnemvl enedpenusi UKT 6 yuebnwlii npoyecc evicuiux yueOnvlx 3asedenutl. Onpedenenvl 0cobenHOCmU
NPUMEHEHUsT MEXHON02UU UHMEPAKMUBHO20 YUPPOBO20 pACCKA3A NPU U3YYEHUU UHOCMPAHHO20 SI3bIKA 6
KOHMmMeKCcme Onvlma 6edyux amMepukanHckux yaugepcumemos. Ocoboe GHUMAHUe COCPe0OmOYeHO Ha
HEoOX00UMOCIU OCMbICACHUS. U MBOPYECKO20 UCHOIb30BAHUSL 3aPYOEel’CHO20 ONbIMA UHOS3LIYHOU NOO20MOBKU
06YOVIUX CReyuanucmos 8 Ome4ecmeeHHoU 00paA308aMeNbHOU NPAKMUKe.

Knroueguoie cuosea: UHHOBAYUOHHbLE neoazozuuecKue mexHoJjo2uu, qu)OpMaZ{MOHHO-
KOMMYHUKAYUOHRHbLIE MEXHON02UU, KII0YeBble KOMNnemeHyuu XXI sexa, cmeuianHble d)Oprl 06y'~1eHzm,
UHOA3BIYHASL NOO2OMOBKA, 3apy6e9fcnblﬁ onvsim.

In the conditions of the dynamic development of modern information society, accompanied with
strengthening of the role of information and knowledge, continuous appearance of innovative information
products and expanding range of IT services, formation of the global information space, international
community has positioned information and communication technology (ICT) as a powerful tool for balanced
economic and social development. All of the above-mentioned determine the need for radical transformation
of theoretical, methodological and practical fundamentals for the foreign language training in higher
education in order to enhance its technological focus. For Ukraine, which seeks European integration, the
priorities of state policy in the development of foreign language education are: individual orientation of higher
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education; development of lifelong education and lifelong learning by providing continuity of content and
coordination of training activities at different levels of education that operate as an extension of the past and
possible future career transition to a higher level; integration of higher education into the international
educational space; reservation of human rights for education in the selection of university, forms, modes and
levels of obtained higher education and training [3, p. 252].

In the globalized space of higher education, the problem of increasing quality of foreign language
training in national higher educational institutions can be resolved through the integration of the best
achievements of practice and creative usage of the best examples of international experience, that will result in
the significant contribution to the development of national stability and the progress of society. In this regard,
special scientific interest is paid to the progressive experience of the US, which is the worldwide leader in the
application of innovative pedagogical technology in foreign language training. Its essential analysis will allow
the national educational community to address the organizational, teaching, technical and managerial
problems of ICT implementation into the educational process of higher educational institutions effectively.

The aim of the article is to clarify the peculiarities of innovative technologies usage in the foreign
language training at the leading US universities, analyse interactive methods and suggest their possible
implementation into national higher education practice.

During historical development of pedagogy and psychology much attention has been paid to research
studies concerning the latest teaching methods and techniques. The works of T. Koval, A. Piechota,
A. Pometun, O. Savchenko, L. Tarasenko et al. are dedicated to the introduction of innovative educational
technologies. The research of V. Bezpalko, N. Kuzmina, V. Monakhov, G. Selevko et al. are devoted to the
development and implementation of educational technologies into the educational process. The studies of V.
Bykov, G. Gurevich, N. Morse, Ye. Polat et al. are concentrated on the informatization of education. The
problem of activation of foreign language communication skills by using Internet technology is studied by V.
Doroshenko, S. Nikolaenko, A. Spivakovsky, A. Tarnopolsky et al. The research of foreign scientists in the
field of innovative education (D. Armstrong, D. Kenneth, B. Bowne, M. Kolkins, J. Holt et al.) clearly shows
that in the United States both at the state level and the level of every higher educational institution special
attention is paid to the issue of innovative student-centered education with peculiar focus on skills and
practices that enable lifelong learning and independent problem-solving.

The current state of higher education in the United States, the high level of students’ training, the
specifics of foreign languages training motivate for relentless search and active usage of innovative
educational technologies along with traditional ones in the educational process, namely:

e communication skills training technology aimed at the development of students’
communicative competence that is basic and necessary to adapt to modern conditions of intercultural
communication;

o differentiated training technology that provides the development of students’ cognitive activity
with regard to individual abilities, capabilities and interests, encourages students to realize their
creative potential;

e modular training technology that predicts the division of course content into autonomous sections
(modules), integrated into the general course;

e project technology oriented on modeling of students’ social interaction to perform tasks according to
their professional training;

e cooperative learning technology that realizes the idea of cooperative and collaborative learning,
making students both individually and collectively responsible for solving educational tasks;

o critical thinking technology that optimizes the formation of comprehensively developed personality
capable of critical attitude to information, the ability to select information for the suggested task;

e information and communication technology that expands the boundaries of the educational process,
increasing its practical focus, intensifying individual work, enhancing cognitive activity.

It should be mentioned that in the basics of study of the problem of implementation of innovative
pedagogical technologies into students’ foreign language training in the United States is the author's personal
contacts with professors of the US universities, recognized as the best universities in the world (according to
the 2017 Best Global Universities Ranking), i. e. the University of Oregon, the University of Houston, the
University of California, Irvine and Arizona State University, as well as the author’s study at the courses of
these universities on the problems of educational innovation in the development of new methods of foreign
language training and usage of innovative ICT in educational process, such as: “Shaping the Way We Teach
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English, 2: Paths to Success in ELT”, “Shaping the Way We Teach English, 1: the Landscape of English
Language Teaching at the University of Oregon; “Powerful Tools for Teaching and Learning: Digital
Storytelling” at the University of Houston; ‘“Performance Assessment in the Virtual Classroom” at the
University of California, Irvine; «Lesson Planning with the ELL in Mind”, 2 specializations (4 courses each)
“Certificate TESOL: Teach English Now! Part 1” and “Certificate TESOL: Teach English Now! Part 2” at
Arizona State University, confirmed with 13 certificates of honor respectively.

The innovative US experience fairly convinces that ICT transforms modern society into a virtual space
where IT enable obtaining of new knowledge by the participants of the educational process, i.e. digital
natives. The intensive development of engineering and technology is the key determinant for lifelong learning
and finding a new educational paradigm. The system of foreign languages training is undergoing constant
changes, as modern life in the information age is characterized by high dynamics and dictates both intense and
effective learning pace. The high performance of cloud technology, rapid development of innovative ICT in
education can effectively and sufficiently resolve the problem of intensification and individualization of the
educational process, where all members receive free access to the world of innovative educational materials
and services, the ability to use modern gadgets and professional software. Developed telecommunication
infrastructure enables the transition to student-oriented training curricula, implementation of which will be
monitored by dynamic individual work calendars. This creates the fundamental prerequisites for the transition
to a new model of higher education with personalized system of academic work functioning on the basis of
portal technologies [1, p. 3].

At the current stage of theory and methods development of the ICT implementation into foreign
language training of students in the United States has shown that the usage of cloud technology contributes to
the high level of the mobility of both students and teaching staff. Modeling, imitation and virtual reality, i. e.
the foundation of computer games, virtual learning environment and Web 2.0 technology make the study of
foreign languages interesting, develop critical and creative thinking skills and skills needed for life and
professional development in the information society. In particular, the Web 2.0 technology creates an
environment where training occurs through social interaction and communication in the network and provides
various forms of engaging students in the learning process: search, review, study, research, knowledge
improvement, information exchange. In this regard blended learning, e-learning, mobile learning and lifelong
learning become widespread.

The development and/or improvement of special learning spaces (learning space rating system,
learning management system, course management system etc.) provide classroom management with new
forms of learning, creating a communicative educational space, i.e. a virtual classroom, where every student
has access to a range of knowledge and technological capabilities that he can use at his own discretion. The
virtual learning environment creates favorable conditions for the on-line courses creating for local and remote
applications, providing various learning objectives and styles. The efficiency of the virtual learning
environment depends on a consideration of all components: access, delivery rate, resources, assessment,
communication and management. The access to educational content at any time and in any place creates
conditions for formal and informal learning both in the classroom and outside it, educational programs help
students to acquire knowledge at their own pace, outlining individual learning paths. The virtual learning
environment supports an exchange of information between a student and a higher educational institution he or
she is currently enrolled in through digital mediums like e-mail, chat rooms, Web 2.0 sites or a forum thereby
helping convey information to any part of the world with just a single click. Students are able to contact the
teaching staff without a face to face visit which saves the on campus time. Students can ask questions about the
exams, lab reports, posters, lectures, technical help with downloading materials. The evaluation of the use of Virtual
resource room is done by surveys, focus groups and online feedback forms. Students also find the learning
materials to be very useful for many different reasons [4, p. 3]. Computer games provide an environment where
knowledge is gained through the content of a game, and skills are improved as a result of the game.

The research of educational practice of the leading US universities allowed us to conclude that ICT can
be used not only for solving a specific set of tasks in a specific electronic environment, but also for effective
organization of foreign language communication. Thus, at the present stage of ICT development as a
replacement of a traditional educational story appears its IT counterpart, i.e. digital storytelling, the demand
for which among foreign language teachers is growing every day to address a wide range of educational
objectives at all levels of education — from primary school to university.
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In the US pedagogical practice, a series of research concerning the usage of digital technology in the
educational process (H. Barrett, J. Marsh, A. Moody, B. Robin, et al.) and in the study of foreign languages in
particular (C. Gregory-Signes, W. Tsou, T. Yoon, et al.) has been conducted. It should be noted that the digital
storytelling is the subject of scientific research of the Laboratory of Innovative Technology in Education at the
College of Education, the University of Houston. Years of field research conduction, organization of seminars
and workshops, training courses for teachers and teaching staff have contributed to the successful defense of
PhD theses concerning the issues of implementation of digital storytelling (B. Dogan, A. Nguyen,
A. Rudnicki, et al.). Author’s personal contacts with the members of the Laboratory of Innovative
Technology in Education at the College of Education, the University of Houston, and studying at the
course “Powerful Tools for Teaching and Learning: Digital Storytelling” allowed to verify this by
personal experience.

Although the digital storytelling is very popular in the world teaching practice for the last two decades,
in the national methodology up to now there is no single approach to the definition of the concept and a
proper term. Thus, exploring peculiarities of digital storytelling usage as a way of foreign language
communication, A. Lohinova notices that such terms as “interactive stories”, “digital documentaries”, “digital
essay”’, “electronic memories”, “‘computer story”, et al. are used in the reference to digital stories [2, p. 806].
In our research we absolutely agree with the definition suggested by B. Robin, i.e. digital storytelling is the
practice of combining of a traditional story (lasting from 2 to 5 min.) with different types of multimedia
technologies and digital content: graphics, animation, text, audio, video, photos, etc. according to the given
topic, i.e. personal narratives, historical documentaries, stories designed to inform or instruct [11, p. 40].

Digital storytelling combines all characteristics that are peculiar to educational technologies, namely:
conceptuality, operability, system, management, playback, flexibility [9, p. 220]. To create interactive digital
stories more than 50 programs can be used that are user-friendly, accessible and useful for the pedagogical
community, for example, ZooBust, StoryBird, UtellStory, ACMI Storyboard Generator, PicLits, the Art of
Storytelling, StoryJumper, SlideStory etc.

In the methodology of foreign language training digital storytelling is approached both as a method of
teaching and learning [10, p. 431]. Thus, a foreign language teacher uses digital storytelling as a teaching
method for: 1) creating situations for students’ anticipation of educational material in order to call their
interest; 2) presentation of new material; 3) establishing connection between existing knowledge and new
material; 4) inclusion of this class in a thematic cycle; 5) creating conditions for discussion of topics suggested
in the story; 6) explanation of concepts. According to A. Nguyen, the use of digital stories in foreign
languages learning helps students to keep in memory the new information and serves as a support for the
perception and understanding of new complex material [8, p. 36].

As a method of learning, digital storytelling serves as a product of students’ learning. After watching
digital stories, students learn to create their own stories, allowing to call their interest, increase motivation for
foreign language learning, promote creativity and communication skills. Also digital storytelling contributes
to the development of not only language skills but also general skills: 1) think critically and creatively; 2) set
educational tasks and solve them; 3) use hidden possibilities of human mind; 4) work with information using
digital technology (not only find, but also create their content); 5) be attentive to details; 6) draw conclusions
after reading; 7) select and use the scale correctly; 8) navigate and work with ICT; 9) effectively conduct oral
and written communication; 10) work in cooperation; 11) cite sources correctly, draw the links, following the
copyright; 12) create project works [10, p. 435].

H. Barrett [5] argues in favour of introducing digital storytelling as part of the ePortfolio for several
reasons: a) voice is often missing from electronic portfolios, both literally and rhetorically. A digital story
provides that voice: listening to the author, we hear a real person, and get a sense of their unique personality;
b) legacy: personal narratives in English leave a legacy of who we are and what we do in the classroom. For
example, we can build a digital story of a presentation of a group of students and then use it for analysis in the
subject “Second Language Acquisition” at the College of Education at the University of Alaska Anchorage;
¢) memoirs and biographies are usually narrated in the first person. The student will be practicing self-
presentation, which can be useful training for future job-interviews and oral tests; d) reflection on why we do
a particular action(s): Why do you want to study English Philology? Why did you participate in the Erasmus
Programme and what did you get out of that experience? The students reconsider their own actions at the
same time that they use English to tell about experiences that have marked their lives (Why English and not
Mathematics?); e) transition, direction and reflection: the students could be asked to read (part of) a literary
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work: a poem, a play, or a book and tell us how and why they have been impacted by them. In this case they
would put in practice techniques that they are learning through online instruction; f) benchmarking
development and change over time: the students could be asked to elaborate an instructional digital story,
illustrating some changes in the English Language that could be used for the subject “History of the English
Language”; g) artifacts. During collecting images, videos, animations etc. for their digital stories, the students
will improve their technological and visual literacy, a first step towards the new education system;
h) documentary. Digital stories can be used as a consequent activity after formal instruction on the
characteristics of documentaries or any other genre. Students can be asked to choose an event and follow a
framework in order to give their personal interpretation of the event itself. They will be contrasting different
information sources about the event itself and then give their own point of view; 1) record of experience. Our degree
includes a practical subject in which students go on a job placement in the real world and do some training with
different types of companies and schools etc. Digital storytelling would provide a look inside the workplace and
would allow the teacher to grasp what the student has been doing better, the atmosphere, the workplace etc.

It should be noted that digital storytelling helps to solve educational, developmental and pedagogical
tasks, and also is a very attractive form of work for modern students who were born in the age of information
technology and gladly use it in their training and everyday life. This ensures maximum involvement of
students into learning activities with foreign language training. In these conditions, they are not passive
listeners, but active participants in the creation of multimedia products. The usage of interactive digital story
personalizes training, enabling all stakeholders to express their views by telling one and the same story
through the prism of their own philosophy and perception [6, p. 1880].

Digital storytelling allows all the participants of the educational process to achieve almost identical
success in cognitive activities, and more fully realize their potential as the technology takes into consideration
all kinds of individual learning styles and gives the opportunity for creative self-realization for each student;
helps to create a situation of success in foreign language training. Nowadays it is one of the main objectives of
foreign language training and a key to successful foreign language learning in the future [7, p. 905].

It is worth mentioning that the technology of digital storytelling provides a strong
foundation in many different types of literacy, such as information literacy, visual literacy,
technology literacy, and media literacy. These multiple skills aligned with technology as
“Twenty-first Century Literacy” can be described as the combination of:

e Digital Literacy — the ability to communicate with an ever-expanding community to discuss issues,
gather information, and seek help;

e Global Literacy — the capacity to read, interpret, respond, and contextualize messages from a global
perspective;

e Technology Literacy — the ability to use computers and other technology to improve learning,
productivity, and performance;

e Visual Literacy — the ability to understand, produce and communicate through visual images;

e Information Literacy — the ability to find, evaluate and synthesize information [9, p. 224].

The need for a technological literacy in the terms of realities of the knowledge society is obvious. In
response to the new demands of the information age foreign languages teachers integrate the latest technology
into the educational process and academic programs. Unlike a traditional literacy, the 21st century literacy
requires that students are to communicate not only with their classmates, work with textbooks and make
notes, but also read electronic books, sent and received emails, find and evaluate information from Internet
resources, prepare reports using presentation software, communicate with scientists from other countries, local
and global community. The technology of interactive digital story allows to combine all the above-mentioned
skills harmoniously [9, p. 225].

Thus, in higher educational institutions using digital storytelling in the process of foreign language
training has a positive impact on improving students’ motivation, increasing confidence in foreign language
learning, creates a situation of success, promotes better understanding of educational material that leads to
students’ active participation in classes. However, it is advisable to single out a number of problems
concerning the application of this innovative technology, including: lack of previous experience in the use of digital
storytelling to teach English as a foreign language; selection of stories with the level of foreign language proficiency
and subject of classes; lack of socio-cultural and language skills for creating a story in a foreign language.

The objective analysis of the experience of leading US universities in the aspect of innovative
technologies implementation into students’ foreign language training has enabled us to single out the
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fundamental trends for the usage of positive ideas of American experience in the national educational space:
the introduction of individually-differentiated approach to teaching students by creating appropriate
organizational and pedagogical conditions: the presence of elective courses, rich teaching and learning
resources, established system of advising students by means of Internet resources for interactive
extracurricular interaction between teachers and students in educational programs; the diversification of
methods of educational material presentation; the usage of multimedia and online resources, e-learning
courses, personal teaching resources; the diversification of methods of students' knowledge assessment
through online testing with advanced test systems; the continuous improvement and informatization of
foreign language education to ensure flexibility, reflectiveness, availability of foreign language education; the
identification of promising trends for the digital competence development of foreign languages teachers.

The progressive US experience has shown that the improvement and expansion of ICT in higher
education and the observance of sanitary, ergonomic, aesthetic standards and security requirements are
equally important and define the aspects of ICT implementation into foreign language education in the United
States. In this process two factors should be taken into account: pedagogical (knowledge and skills of students,
forms and training methods, etc.); logistical (space requirements, maintenance, funds for equipment purchase).

Thus, the analysis of the scientific and methodological literature, study of progressive international
experience of practicing teachers, as well as summarizing of own experience have helped to investigate the
issue of innovative technologies usage in foreign languages training in order to identify their key strengths and
weaknesses and the potential ways for their implementation into national educational space. Such peculiar
features of foreign language education in the USA as rigorous professionally-oriented education and
outcomes-oriented education, comprehensive use of innovative technology, interaction and collaboration with
speakers of other languages, focus on language learning strategies, communicative teaching methods and
active implementation of other successful methods from foreign experience, integration of language and
content learning, strong national policies on language and education, pragmatism, individualism, flexibility,
autonomy and modern powerful material and technical base of universities, which make it possible to
implement innovative training, cause the usage of problem-based technology, information and
communication technology and collaborative learning technology in the foreign language training of
specialists in American higher education. It should be noted that the scope of the research does not exhaust all
the scientific information considering the usage and application of innovative pedagogical techniques of
foreign language training in higher education in the context of global experience and its implementation in
Ukraine, and this singles out promising directions for further scientific research.
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