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THE USE OF VIDEO MATERIALS IN FLT: A CASE STUDY AT FOREIGN
LANGUAGES DEPARTMENT OF TNPU

With the increasing use of innovative approaches to foreign languages teaching (FLT), video materials
have become more accessible and easier to incorporate into the process of language acquisition. Additionally,
the COVID-19 pandemic has accelerated the use of online learning, and video materials have become an
important tool for distant language teaching. The article deals with theoretical and practical aspects of the
usage of video materials in language teaching and learning. In the course of research surveys were made to
determine the range of purposes and varieties of the most common uses of video resources. Examples of how
technology has been used to support the use of video materials in language teaching and learning have been
provided. The potential benefits and challenges of using video materials in language teaching and learning have
been outlined. It has been justified that video materials promote language learners’ motivation, influence
vocabulary growth providing an efficient and effective way to learn real-life language. The most common ways
of the applying of video materials for individual work have been considered such as listening and
comprehension practice; vocabulary building; grammar practice; pronunciation practice, cultural immersion;
independent research and collaborative projects.

Keywords: video materials, online video resources, FLT, intensification of teaching and learning a
foreign language.
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BIJEOMATEPIAJIN Y BUKJIAZTAHHI IHO3EMHUX MOB: TOCBIJ
BUKJIAJAYIB ®AKYJIBTETY IHO3EMHUX MOB THITY

Biosnaueno, wo sideomamepianu cmanu 00CmMynHiWUMY MA APOCMIWUMY OJi BUKOPUCAHHSA Y Npoyeci
ONAHYBAHHA [HO3EMHUX MO8 3A80AKU WUPOKOMY 3ACMOCYBAHHIO THHOBAYIUHUX NiOX00i8 00 HABYAHHA MOS.
IHanoemia COVID-19 npuckopura macose GUKOPUCMAHHA OHIAUH-HABUAHHA, a 6i0eomamepianry Ccmanu
8ANCTUBUM THCINPYMEHMOM OUCMAHYINIHO20 HasuaHHA. [Ipoananizosano meopemuuui i NPAKMUYHI acnexkmu
3aCMoCy8anHs gideomamepianie y BUKIAOAHHI MA BUBYEHHI MO8 V GUIUX HABUANbHUX 3aKiadax. Y xo0i
O00CNIOJICEHHSI NPOBEOCHO ONUMYSAHHSI 3 MemOoK GU3HAYeHHs O0iandasony yileil ma pi3HO6Udis Haubiibuw
nowupenux eudis sioeopecypcie. Hasedeno npuxnadu euxopucmarnusi mexnonozii 015 RIOMPUMKU 3ATYYEHHs.
gideomamepianie y npoyec GUKIAOAHHS [ 6usueHHs: [Ho3emHuUx mo8. OKpecieHO nomenyitiHi nepesazu ma
npobiemMu GUKOPUCMAHHS GI0€OMAMepPIanie y SUKIAOAHHI ma usyeHHi Mogu. Poszensinymo Haunowupeniuii
cnocobu 3acmocy8amnts gideomamepianie Ous iHOUGIOYaIbHOI pobomU CMYyOeHmie: NPAKmMuKa ayoilo8aHHs ma
PO3YMIHHS, (QOPMYBAHHS CIOBHUKOBO20 3aNACY; ZPAMAMUYHI HABUYKU, HNPAKMUKA GUMOBU;, KYIbMYpPHE
3AHYPEeHHs, He3aNeHCHI 00CaiodcenHs,; cninbHi npoekmu. OOIpyHMOBaHo, Wo sideomamepianu 3abe3neyyroms
epekmugHi pe3yrbmamu  HAGYAHHA, 30KpeMma NiO8UWYIOMb KPeamusHicmy, HAOUXaiomev I MOMUBYIOMb
cmyoenmis, npugepmaroyu yeacy, md CApUsmMb NAIOHIN cnienpayi Ha 3aHAMmAX. ApeymeHmosano, wo
BKIIIOUEHH s 8i0eomamepianie y camocmiiny pobomy 3abe3neyye iHmepakmusHuli 00C8i0 Ha84YaHHs, 0036018104l
cmyoOeHmam NpaKmuKyeamu ma 3acmoco8y8amu c80i MOBHI HABUUKU 8 DedalbHOMY KouwmeKcmi. 3pobneno
BUCHOBOK, W0 MeOia3aHAmMms CIMAal Hegio EMHOI0 YACTMUHOIO CYUACHOT 0c8imu i ye npu3zeeno 00 3MiH y npoyeci
3aC60€HHST MOBU. 3a yMO8U HaNe)HCHOI opeaHizayii ma OoyilbHOCMI BUKOPUCMAHHA 8I0eoMamepianie y
BUKNIAOAHHI THO3eMHOI MO8U CHpUSE NIOBUWEHHIO MOmueayii, KpeamusHocmi cmyoenmieé 1 3abesneuye
eexmusHUll CNoCib 8UGUEHHS MOBU 8 PEAIbHOMY HCUINMI.

Knruosi cnosa: sioeomamepianu, ounaun-eioeopecypcu, UKIAOAHHS IHO3EMHUX MO8, IHMeHCcupikayis
BUKIIAOAHHS MA BUBYEHHSL THO3EMHOI MOBU.

The context of using video materials for intensifying foreign language teaching at the tertiary
level is important and timely. The increasing use of technology in education has made video resources
more widely available and easier to integrate into the language acquisition process. Technological
advancements like Tablet PCs and smartphones have accelerated the trend toward online learning,
further expanding access to video materials. In addition, video materials can accommodate diverse
learning styles and preferences, enhancing the personalization and effectiveness of language learning.
Moreover, research has shown that audio-visual information (one of the kinds a modern teacher and a
student has to be proficient at as for its use [8; 9]), such as that presented in videos, is processed,
retained, and recalled by students more effectively than other types of information. As such, it is
increasingly significant to incorporate video materials into language teaching and keep pace with
technological improvements, in order to provide students with the most effective and engaging
learning experience possible.

However, in the use of video technology for learning and teaching a foreign language nowadays
there are certain contradictions which require solutions on scientific and methodological levels. They
include the following:

e The fact that there are an enormous number of language-related videos available on the
Internet, including popular platforms like YouTube, alongside the fact that educators often lack the
time or resources to select and curate appropriate videos for classroom use.

e The fact that certain educational videos may only be available through subscriptions or other
paid services, which can limit access and affordability for some learners and teachers.

e The fact that video materials may be readily available, but educators may lack the necessary
knowledge and skills to effectively access, use, or edit them for pedagogical purposes.

e The fact that there may be a shortage of authentic, high-quality video materials featuring
native speakers of the target language, even though such materials have been shown to be highly
effective in language instruction.
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e The fact that while videos can be a powerful tool for language learning, they may not be
effective on their own and may require additional methodological materials and resources to support
learning outcomes, which may not always be readily available or accessible to teachers.

The choice of the research topic was motivated by the contradictions inherent in the use of
video technology for foreign language learning and teaching, as outlined above, and was further
inspired by the authors’ own experiences as language educators.

Within the last decades problems of using video materials for intensification of foreign
languages teaching have become subjects of study for specialists in language education. In their books
Michael Carrier [4], John J. Lowe [12], Kate Muir [13], and Ewa Bandura [2] offer a practical guide to
using video in the language classroom, covering topics such as selecting appropriate video material,
designing effective lesson plans, integrating video into different language skills, as well as assessment.
Jason Anderson [1], Lucila Ortiz-Alvarez [14], Yvonne Kavanagh [7], Elena Benito-Ruiz and Mark
Peterson [3], Dongmei Cheng and Rebecca Oxford [6] in their works explore the benefits and
challenges of using video in language teaching and learning, and provide practical advice for
integrating video into the language curriculum. According to a number of modern foreign scholars
using video materials in EFL listening instruction can improve learners’ listening comprehension
skills, speaking proficiency and their motivation to learn English [5; 11].

The analytical studies of E. Rassaei and E. Namaziandost are dedicated to the problems of
enhancing English learners’ use of vocabulary learning strategies and their lexical knowledge through
video-assisted instruction [15].

Despite the growing interest in using video materials for teaching and learning foreign
languages, a comprehensive understanding of the various aspects and implications of this approach is
still lacking. Specifically, there is a need to delve deeper into the organizational and experiential
dimensions of this technology, in order to assess its benefits, challenges, and drawbacks for language
education.

The objective of this paper is discussing key features of the use of video materials in teaching
and learning foreign languages at Ternopil Volodymyr Hnatiuk National Pedagogical University, of
Ternopil, Ukraine.

Advancements in technology have spurred the need for innovative approaches to learning tools,
particularly in the context of teaching and learning a foreign language. In this regard, the use of video
materials has become increasingly important and is now more widely adopted than ever before. Video
materials offer new opportunities for language learners, such as better assimilation of knowledge
through the effective processing and perception of audio-visual information in comparison to its other
kinds of. Additionally, video materials provide up-to-date means of synchronous and asynchronous
communication, diversification of learning resources through various forms and types of videos, and
collaboration with teachers using various tools [10].

Upon searching for “videos in teaching foreign languages” on the Research4life platform, the
search results display 2022 articles chronologically listed from 1954 to 2023. Let us analyze the
guantity of publications on the mentioned topic made within the last decade as presented in Chart 1.

Chart 1 clearly indicates a significant raise in interest in the topic of using video materials in
teaching foreign languages within the last decade. This growth can be attributed to several factors,
including the rapid development of information technology, particularly in the field of video
communication. Video communication tools are increasingly available and integrated into various
platforms such as conference communication, messengers, online platforms, YouTube, paid
subscription streaming services, and social networks, offering self-sufficient integrated complexes that
can be used not only for business purposes, but also for personal endeavors. These platforms provide
additional opportunities for work, study, and recreation for an average citizen.
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Chart 1. Quantity of publications on the use of video materials in teaching in 2013-2022,
according to Research4L.ife research platform.

In the context of rapid IT development and, in particular, the use of video in education, social
demand is also significant. Society needs citizens and professionals who possess professional and
digital competencies at an appropriate level. The COVID-19 pandemic has also influenced the
organization of education. Within a short period of time, educational institutions had to switch to
distance learning. In terms of foreign language, this shift has mainly been done towards synchronous
learning, in which video technologies and tools play a leading role.

Using video materials in language teaching has both benefits and challenges, and even negative
aspects. Here are some of the most common ones:

Table 1

Pros and cons of videos of using video materials for educational purposes

Benefits

Challenges

Negative aspects

Authenticity: videos can provide
authentic language input, which
can expose students to real-life
situations, natural conversations,
and different accents and
dialects.

Accessibility: access to video
materials can be a challenge
for some students, especially if
they do not have access to
reliable internet or a device to
watch videos.

Distractions: videos can be
visually and aurally distracting,
which can take away from the
language learning experience.
Students may become more
focused on the visual or auditory
elements of the video than on
the language content.

Culture and context: videos can
provide insights into the cultural
context of the language being
taught, helping students to better
understand and appreciate the

Over-reliance: over-reliance
on video materials can be
detrimental to language
learning, as it can prevent
students from developing their

Limited interaction: watching
videos can be a passive activity
that does not allow for much
interaction or communication
between students. This can limit

language and culture. own language skills and | opportunities for practicing
abilities. speaking  or  collaborative

learning.
Multimodal learning: videos can | Time constraints: | Inappropriate content: videos
appeal to different learning | incorporating videos into a | may contain  inappropriate

styles by providing a multimodal
learning experience that
combines visual, auditory, and
sometimes kinesthetic elements.

lesson plan can be time-
consuming, as it requires
selecting appropriate materials
and determining how to best

language or topics that are not
suitable  for all  students.
Teachers need to be careful
when selecting videos and
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use them to achieve specific | ensure that they are appropriate
learning goals. for the age and level of the
students.

Visual aids: videos can include | Comprehension: some videos | Limited relevance: some videos
visual aids such as images, | may be too challenging for | may not be relevant to the
graphics, and subtitles, which | some students to understand, | students’ interests or learning
can help students to understand | especially if they contain | goals, which can limit their
and remember vocabulary and | complex language or cultural | engagement and motivation to
grammar structures. references that are unfamiliar | learn.

to the students.

Engagement: videos can be a | Disturbances: videos can be | Technical issues: technical
more engaging and entertaining | confusing, especially if they | issues such as slow internet
way of learning than traditional | include fast-paced visuals or | connection, buffering or audio
methods, and they can motivate | sound effects that can take | problems may affect the quality
students to engage more with the | away from the language | of the video and make it difficult
language. learning experience. for students to focus on the
language content.

Overall, while various videos can be valuable tools in foreign language teaching, it is significant
for teachers to be aware of their limitations and to use them relevantly to support their students’
learning goals and requirements. It is also essential to balance the use of video with other teaching
methods providing opportunities for interaction, communication, and language production.

Let’s discuss the relevant experience of the teaching staff at Foreign Languages Department of
Ternopil Volodymyr Hnatiuk National Pedagogical University regarding the research issue. Taking
into consideration the above mentioned pros and cons of video materials, educators take several steps
in their use in teaching and learning a foreign language, literature, certain fields of linguistics, country
studies, and other disciplines included in corresponding educational and professional programs. These
steps include the following:

Step 1. “Obeying the law, and what’s ethical without a flaw™:

1. Copyright law: ensuring possession of the necessary rights and permissions to use the video
material, whether it is in the public domain, licensed under Creative Commons, or obtained through
written permission from the copyright owner.

2. Fair use: if copyrighted material is intended to be used without permission, or the copyright
owner is for some reason unreachable, the use must fall under the fair use exception of copyright law.
This usually includes using the material for educational purposes, criticism, commentary, news
reporting, scholarship, or research.

3. Attribution: giving proper credit to the creators of the video material by citing the source and
authorship of the content.

4. Privacy: ensuring no one’s privacy rights are violated when using video material. In many
cases obtaining written consent from individuals who appear in the videos if they are identifiable is
highly recommended.

5. Accessibility: providing accommodations for students who may have hearing or vision
impairments by providing closed captioning or transcript of the video content.

6. Use within the institution: ensuring that the video material is used solely for educational
purposes and not for commercial or personal gain.

7. Storage and distribution: ensuring that the video material is stored and distributed in a secure
manner to protect the copyright holder’s rights and the privacy of individuals involved.

Step 2. “Decide or set aside”. Using video materials in the classroom can be a powerful teaching
tool, but it is important to use them appropriately and not overuse them. The mentioned step involves
first of all, taking the decision of whether to use video materials in class or not. This is done, taking
into consideration the following:

1. Considering the learning objectives of the class, and whether video materials will help
achieve those objectives. If the video material is relevant to the topic and supports the learning
objectives, then it may be appropriate to use it.
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2. Evaluating the effectiveness of the video materials in achieving the learning objectives. If the
video material does not add value to the lesson or does not enhance the students’ learning experience,
then it may be better not to use it.

3. Consider the duration of the video: Videos that are too long may not hold students’ attention
and can be counterproductive. Considering the length of the video should also be done in terms of
class duration.

4. Using videos strategically, for example, to introduce a new topic or concept, to provide visual
or auditory support for the lesson, or to demonstrate a complex process or procedure.

5. Avoiding the idea of relying solely on video materials as the only teaching method, and using
a variety of teaching methods to keep students engaged and actively participating in the learning
process instead.

6. Considering the format of the video and whether it is appropriate for students. Some students
may prefer videos that are more interactive, such as videos with quizzes or interactive elements.

7. Monitoring students’ engagement during the video and providing opportunities for discussion
or reflection after watching the video. This can help ensure that students are actively engaged and
processing the information presented in the video.

Step 3. “Use, not lose”. This step involves the following:

1. Determining the purpose: Defining the learning objectives and outcomes that a teacher wants
to achieve with the use of video materials.

2. ldentify the materials: Identify the relevant video materials that will help you achieve the
learning objectives, either by creating your own or by using existing resources.

3. Prepare the materials: Prepare the video materials for use in your teaching environment,
including editing, formatting, and adding captions or subtitles if necessary.

4. Incorporate the materials: Integrate the video materials into your teaching methods and lesson
plans, including creating activities, discussion prompts, or assessments that relate to the video
materials.

5. Communicate with students: Communicate with your students about the video materials,
including how they will be used, how they relate to the course content, and what is expected of them
when viewing the materials.

6. Evaluating the effectiveness in achieving the learning objectives and outcomes, and making
adjustments as necessary.

In a recent survey, the teaching staff of the Foreign Languages Department at Ternopil
Volodymyr Hnatiuk National Pedagogical University were asked about the use of video materials in
the classroom. In their answer to the first question, the respondents were unanimous to state that they
all widely use the given technology for educational purposes. Within the second question the
educators were asked about the kinds of video materials used during their classes. Video films and
their fragments, documentary videos, educational videos, video podcasts, video blogs, videos with
native speakers, Ted Talks, other videos on YouTube, videos made by teachers themselves were
named as most widely used videos and resources. As for the tasks used with video activities the
following were mentioned most often:

1) jotting down main information and message of the video;

2) analyzing the video material in accordance with certain criteria, commenting on the topic,
and discussing it in class;

3) writing an essay or review;

4) doing a literary translation;

5) shooting students’ short videos based on the motives, and plot of what they have watched in
class;

6) creating or completing dialogues, matching the completed dialogues with screenshots,
arranging screenshots in chronological order;

7) matching or completing definitions;

8) explaining the meaning of words and phrases;

9) performing tasks such as true or false,

10) developing exercises for video activities by students themselves;

11) changing the plot of movies to continue the story;

12) finding and selecting certain (key) facts from the video;
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13) comparing the film to the original source of the plot (ballad, book, legend, story, etc.).

Video materials are an effective tool for independent student work in foreign language learning
at the university level. The most common ways video materials are used for individual work at
Foreign Languages Department of TNPU are the following:

1) Listening and comprehension practice: Students watch videos in a foreign language to practice
their listening and comprehension skills. This can include videos of native speakers speaking the
language, news broadcasts, or television shows and movies;

2) Vocabulary building: Students watch videos introducing new vocabulary words, or use words
in context to help students understand their meaning and usage;

3) Grammar practice: Videos are used to reinforce grammar rules and structures, categories, as in
morphology and syntax;

4) Pronunciation practice: Videos help students practice their pronunciation by listening to native
speakers and mimicking their speech patterns;

5) Cultural immersion: Videos expose students to the culture and customs of foreign languages,
providing a more immersive and authentic learning experience;

6) Independent research: Students search for and analyze videos related to their specific area of
interest, such as literature, history, or current events, and use these videos as a basis for independent
research and analysis;

7) Collaborative projects: Students work together on video-based projects, such as creating their
own videos in the target language, analyzing videos for specific themes or concepts, or creating video-
based presentations.

Thus, videos promote language learners’ motivation and influence their vocabulary growth,
while aiding the development of language skills. They provide an efficient and effective way to learn
real-life language, which foreign language learners will need in authentic contexts. Media-based
classes have become an integral part of contemporary education, leading to changes in the language
acquisition process. Videos provide lecturers and learners with potential learning outcomes, such as
raising creativity, inspiring and motivating learners, attracting their attention, and enabling relevant
collaboration. Incorporating video materials into both classroom and independent study settings
provides a more engaging and interactive learning experience, allowing students to practice and apply
their language skills in real-world contexts. As discussed in this paper, the efficient use of video
materials to enhance students’ learning experience presupposes a procedure whereby educators must
decide whether to use technology and, if so, use it appropriately, strategically, and in compliance with
legal and ethical issues. Further scientific research on this topic can be conducted from pedagogical,
linguistic, cultural, and technological perspectives.
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