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DEVELOPING INTERCULTURAL COMMUNICATION COMPETENCE
THROUGH INTERCULTURAL COMMUNICATION

In the article the author analyses how intercultural competency can provide realization of the main
purpose of foreign language education, namely developing intercultural communication competence. The author
concretizes the content of intercultural communication competence, its components, and frames the educational
potential of intercultural communication in the development of this competence. The principal ways of through
which educators can foster students to take part in intercultural communication were defined. In particular, the
paper delves into study abroad programmes, study trips, exchange projects, cultural mobility, as well as ways of
students " involvement in intercultural communication by means of modern technologies and in the home country
environment. The discussed key approach to foreign language education with the aim to develop intercultural
communication competence is experiential learning approach.
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A. I'. TEPELLIVK

PO3BUTOK MIKKYABTYPHOI KOMYHIKATUBHOI KOMITETEHTHOCTI
IIAAXOM MIZKKYABTYPHOI'O CITIAKYBAHHA

Ipoananizosano, Ak MIHCKYIbMYpHe CRHIIKY8AHHA Modce 3abe3nedumu peanizayilo OCHOBHOI Memu
IHUOMOBHO20 HABUAHHA — (DOPMYBAHHA MIHCKYILINYPHOI KOMYHIKAMUEHOI Komnemernmuocmi. KoHkpemu306ano
CYMHICMb  MIJCKYIbMYPHOL KOMYHIKAMUBHOI KOMNemenmHuocmi, ii KOMNOHEHMHO20 CKIAdy md OKpeClIeHO
QUOAKMUYHUTL NOMEHYIAN MINCKYIbIMYPHO20 CHIIKY8AHHA y (opmyeanHi yiei komnemenmuocmi. Busnaueno
OCHOBHI  CNOCOOU  3ANYYEHHA CMYOEHMI8 BUKIA0AYaAMU 00 MINCKYIbMYPHO20 CHIIKY8AHHA 'y Npoyeci
iHUWOMOBHO20 HaguaHHA. Posensanymo npoepamu naguanus 3a KOPOOHOM, HAGUANbHI NOI30KU, NPOEKMU-0OMIHU,
KYIbMYpHY MOOIIbHICMb, a MAKOXHC CNOCOOU YYACMi 8 MINCKYIbMYPHOMY CRIIKY8AHHI 3a 00NOMO2010 CYUACHUX
mexHon02ill ma 8 ymogax nepebysanusi 6 piouiu Kpaiwi. IIpogiOHUM niOX000M 6 [HULOMOBHOMY HAGUAHHI 3
MeMmOoIo 080100IHHA IHUOMOBHOIO KOMYHIKAMUGHOIO KOMNEMEHMHICIMIO 6USHAYEHO «HAGUAHHA Yepe3 00CBI0y.

Kntouogi cnosa: suxnaday inozemHoi mMosu, KyaivmypHa MOOLIbHICG, MIJNCKYAbIMYPHA KOMYHIKAMUGHA
KOMNEeMeHMHICMb, MIJICKYIbMYPHEe CRIIKYBAHHSA, HABUAHHS IHO3EMHUX MO8, NIOXI0 «HABYAHHS Yepe3 00C8I0Y.

A. . TEPEILVK

PA3BUTUE MEXKYABTYPHON KOMMYHUKATHUBHOM
KOMITETEHTHOCTU ITYTEM MEXKYABTYPHOTI'O OBIIIEHUA

Ipoananuzuposano, Kaxum 00pa30M MeHCKYIAbMYPHOe o0ujeHue Moxcem o0becnedums pearu3ayuro
2NABHOU  Yeau  UHOA3BIYHO20 — O0VYeHUuss —  QOpMUPOBAHUE — MENCKVILIMYPHOU — KOMMYHUKAMUGHOU
Komnemenmuocmu. Konkpemusupoeano cywHocms MexucKyibmypHOt KOMMYHUKAMUBHOU KOMREMEHMHOCTU, eé
KOMNOHEHMHO20 COCMABA U YKA3AH OUOAKMUYECKUL NOMEHYUAL MEICKYIbMYPHO2O 0OWeHUsl 8 POPMUPOBAHUU
amou  komnemeHmuocmu. Onpedenenvl 21agHble CNOCOObL 0GIEYEHU CMYOEHMO8 npenooagamenimu 6
MEJICKYIbmypHOe 0bujeHue 8 npoyecce UHOA3bIYHO20 00pazosanus. Paccmompenvi npozpammuvl oOyyenus 3a
epanuyell, yueOHble noe30Ku, NpoeKmuvl-oOMenbl, KyabmypHAs MOOUTbHOCMb, a MAaKdice cnocoowvl yuacmus 6
MEJICKYTbNYPHOM 0OUeHUU ¢ NOMOWBIO COBPEMEHHBIX MEXHOI02UIL U 8 YCL0BUAX NPeDbI8aHUs 8 POOHOU CIMpAHe.
Beoywum nooxooom 6 umnosazvluHom 00pazosanuu ¢ Yeavio 061A0eHUs UHOAZLIYHOU KOMMYHUKAMUBHOU
KOMNEMEHMHOCIbIO ONpedeneto «o0yyenue yepes Onviimy».
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Knwuesvie cnosa: npenodasameﬂb UHOCMPAHHO20 A3blKA, KYJIbM)PHAA MO6M]le00mb,' MENUCKYTbMmYpPHAs
KOMMYHUKAMUBHASL KOMNEMEHMHOCHb, MENCKY/IbmypHOoe oﬁmeﬁue; 06yuenue UHOCMPAHHBIM S3bIKAM, nooxoo
((06)/116‘1-!1,{6‘ uepes onvlmy.

Intercultural communication is obviously the inevitable condition of one’s educational,
professional and social experience of Ukrainian students. The new generation of students should fulfill
the requirements for a contemporary specialist regarding establishing intercultural connections,
whether they are related to professional or other aspects of life. To become successful communicants
in foreign language they must develop intercultural communication competence up to the level which
will enable them to freely use the language in the context of foreign culture or in the context of
different cultures interaction. Rising demands to the standards of foreign language education, the
necessity of harmonious development of linguistic personality increase students’ motivation to visit
different countries, participate in various international programs of study, professional internships and
exchanges where they experience live intercultural situations. The above mentioned grounds the
importance of the research paper topic.

The purpose of the article is to analyze intercultural communication as regarded to its
potential to develop students’ intercultural communication competence in the process of foreign
language learning.

The issues of intercultural communication competence formation have been studied by many
Ukrainian and foreign scientists, such as J. Passov, S.Nikolaeva, I. Zadorozhna, H. Jelizarova,
B. Freed and others.

The questions of intercultural communication from foreign language teaching perspective as
well as from linguistic and sociological perspectives have been investigated in the works of
O. Muratov, E. Rogers, L. Sercu, E. Banduras, P. Castro et alii. S. Greenblatt devoted his work to the
problem of cultural mobility which is an educational priority in the European policies nowadays.

According to the position of specialists in the field of Foreign Language Teaching, intercultural
competence includes the following knowledge, skills, attitudes and traits:

e culture specific and culture general knowledge;
knowledge of self and other;
knowledge of interaction: individual and societal
insight regarding the ways in which culture affects language and communication savoirs;
ability to interpret and relate savoir-comprendre;
ability to discover and/or interact;
e ability to acquire new knowledge and to operate knowledge, attitudes and skills under the
constraints of real-time communication and interaction;
e metacognitive strategies to direct own learning savoir-apprendre/savoirs-faire;
e attitude to relativize self and value others;
e positive disposition towards learning intercultural competence savoir-e’tre;
e general disposition characterized by a critical engagement with the foreign culture under
consideration and one’s own savoir-s’engager [3, p. 3].

The intercultural competence builds on the communicative competence in foreign language
learning and enlarges it to incorporate intercultural communicative competence, implying that
communicative competence is the ability to act in a foreign language in a linguistically,
sociolinguistically and pragmatically appropriate way.

The components of intercultural competence — saviors — constitute the frame of reference of the
people living in a particular culture, that is the words and gestures which they use, the behaviours they
display, the values they believe in, the symbols they cherish are always culture-bound and carry
meaning within a particular cultural frame of reference and hence, in intercultural communication it is
of paramount importance to be sensitive to potential referential differences. Apart from culture-specific
knowledge, the interculturally competent person also needs to acquire a certain amount of culture-general
knowledge, which will allow them to deal with a large diversity of foreign cultures [3, p. 4].

Savoir-apprendre and savoir-comprendre together constitute the skills and capacity to learn
cultures and assign meaning to cultural phenomena in an independent way and to interpret and relate
cultures.
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Savoir-faire refers to the overall ability to act in an interculturally competent way in
intercultural contact situations, to take into consideration the specific cultural identity of interlocutors
and to act in a respectful and cooperative way.

Savoir-e’tre and savoir-s’engager refer to a critical engagement with the foreign culture under
consideration and one’s own, to the ability and willingness to abandon ethnocentric attitudes and
perceptions, and the ability to establish and maintain a relationship between one’s own and the foreign
culture [3, p. 4-5].

The above analysis of the intercultural experience and intercultural communication competence
in foreign language education suggests that intercultural learning process should be supported more
effectively. Primarily, it should be implemented by tertiary level language instructors and educators.

Foreign language instructors themselves need additional professional knowledge, attitudes,
competencies and skills in the insistence on the development of learners’ intercultural skills, attitudes
and knowledge. They need an adequate sociocultural knowledge of the target language community,
frequent and varied contacts with it and a thorough command of the pragmatic rules of use of the
foreign language in contexts that may be considered to belong to their professional sphere. They
should understand how cultural models differ and be familiar with the levels of communication at
which intercultural misunderstandings may occur, and negotiate meaning where they sense cross-
cultural misunderstanding. Apart from that, instructors can foster the development of intercultural
communicative competence in various ways [3, p. 5—6].

Instructors are empowered to define the objectives of foreign language education in terms of
language learning and of intercultural competence acquisition.

Instructors can be skilful creators of cross-curricular learning environments that promote
acquisition of intercultural communicative competence, employing teaching techniques that promote
the acquisition of savoirs, savoir-apprendre, savoir-comprendre, savoir-faire, savoir-s’engager and
savoir-e’tre.

Instructors can help pupils relate their own culture to foreign cultures, to compare cultures and
to empathise with foreign cultures’ points of view. They are knowledgeable about their pupils’
perceptions of and attitudes towards the foreign peoples and cultures associated with the foreign
language they teach.

Instructors can design the learning process choosing input materials with a view to modifying
any wrongful perceptions learners may have.

Instructors can assess learning materials from an intercultural perspective and adjust these
materials should they not allow them to achieve the aims of intercultural competence teaching.

Instructors are able to use experiential approaches to language-and-culture teaching.

With respect to attitudes, instructors ought to be favourably disposed towards the integration of
intercultural competence teaching in foreign language education and willing to actually work towards
achieving that goal.

Instructors of intercultural communication competence also need to be acquainted with basic
insights from cultural anthropology, culture learning theory and intercultural communication.

Instructors need to be willing to teach intercultural competence and need to know how to do so.

The above suggests that instructors meet the demand to broaden students’ minds through
familiarizing with culture-specific information and passing that information on, yet the expectations in
the intercultural domain require them to acquire quite a different and more substantial body of cultural
knowledge and develop a range of new skills that will promote acquisition of intercultural
competence. Nowadays instructors are supposed to already leave the traditional foreign-culture
teaching approach, and to move in the direction of multicultural and intercultural teaching.

The above suggests that developing intercultural communication competence through
intercultural communication should be encouraged and introduced into the language learning process
by the instructors themselves as they are supposed to be the immediate driving force for the students
and hence, serve primary triggers for participation in intercultural communication situations. Yet, it is
possible and desirable for the students to acquire intercultural communication competence within
intercultural communication framework in the autonomous learning mode as well.

Among numerous ways of immersing into intercultural communication situations there are
those of particular interest and value: the ones that are easy, cheap and/or quick to create and involve
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in; the ones that proved the greatest efficacy; the newly-immerging ones due to the development of
information technologies. The leading approach suggested for acquiring intercultural communication
competence through intercultural communication is experiential learning. In intercultural situations it
offers opportunities which cannot be provided with a classroom.

Pupils can really experience the relationship between language and culture and engage in the
foreign culture in a way they cannot when remaining physically inside the classroom. In most cases,
experiential learning activities are viewed as taking place abroad, in the foreign country. The way in
which school trips and exchange projects are conceived, however, determines to a large extent how
effective in terms of intercultural competence acquisition these activities can be [3, p. 111].

One way to ensure intercultural communication experience is through study abroad settings, in
particular — language learning abroad. This “fish-out-of-water” experience when placed in a
completely different language environment is a so to say survival situation whereas a student has to
implement specific communicative strategies. Study abroad programs combine language and/or
content learning in a formal classroom setting along with the immersion in the native speech
community [2, p. 3].

Study trips (like school trips) tend to be short in duration and very often place the students in the
role of tourists; their potential for promoting intercultural skills and an intercultural identity may be
limited. Such trips remain the responsibility of foreign language instructors, sometimes in co-operation
with history, geography or arts educators [3, p. 111]. The particular reasons that stand behind such
trips vary, but generally remain as follows. They are [3, p. 113]:

e Cultural — have new experiences, first hand experience fostering understanding of foreign
country and culture; meet students from different countries; broaden horizons; learn more about
themselves; challenge perceptions of their own values and cultures; become more open-minded;
increase tolerance of other cultures and people, break down stereotypes; promote cultural awareness;
inform others about own country; to learn a foreign language also means learning about its culture and
people; direct contact with foreign culture, experience and deal with cultural diversity.

e Linguistic — practice the foreign language, part of the curriculum; understand usefulness of
what is learned.

e Other — have fun; get motivated; develop group spirit, tradition; establish friendships; foster
independence.

That offered by exchange projects, which are, generally speaking, longer in duration and
involve home stays and real contacts with peers and other insiders of the foreign culture is potentially
larger, on the condition that pupils have received adequate preparation. Exchange projects tend to
involve educators of other subjects as well as foreign languages instructors [3, p. 111]. Interestingly, in
connection with exchange projects, EU instructors also make reference to ‘European citizenship’ and
‘international understanding’ as well as to the skills dimension of intercultural competence [3, p. 115].

The effect of study trips and exchange projects on students’ perceptions and attitudes towards
foreign cultures, countries and people appears such that experiential activities are mainly believed to
have a positive effect, though some remarks regarding the negative effect and the reinforcement of
stereotypes could also be found yet few in number due to the fact that students embark on intercultural
contacts without adequate preparation. A more adequate preparation of pupils and a more thorough
debriefing after having come home may contribute to diminishing the danger that students adhere to or
reinforce existing stereotypes [3, p. 118].

Another specific condition for intercultural communication is conditioned by cultural mobility.
It aims at reorienting traditional understanding and serving as a framework for new research in many
fields [1, p.2]. From sociological perspective, mobility heightens tolerance of difference and
intensifies awareness of the mingled inheritances that constitute even the most tradition-bound cultural
stance, but it can also provoke intense anxiety [1, p. 7]. In the context of modern language education,
cultural mobility is a recent strategic priority of the EU government and particular European policies
and funding are directed to realize various projects in the cultural sector. This pure real-life experience
including studies and professional work in the new or strange surroundings ensures the opportunity for
developing intercultural communication competence while a highly-qualified breadwinning specialist
in one’s field.

Haykosi 3armcku. Cepisi: mesarorika. — 2015, — Ne 2 65



JIIHTBOANJAKTHUKA

Contacts with foreign cultures mentioned above appear out of travelling to foreign countries.
They are effective in terms of creating environment for students to fully immerse in the language and
culture of other peoples. One disadvantage of such programmes is their cost which often leaves out
those students who cannot afford them.

But some contacts with foreign cultures are possible even while at home: media contacts; visits
to cultural institutes representing the foreign country in one’s own country; contacts with people
originating from the foreign country who live in their country; contacts with foreign language
assistants (usually natives from the foreign country) in one’s educational institutions; or contacts with
foreign teachers or pupils who visit one’s educational establishments.

Contacts with foreign cultures which are possible namely due to communication technologies
that are constantly being improved are of the utmost importance in the process of acquiring
intercultural communication competence. They offer free access to develop instant and long-term
contacts and hone one’s competence individually under the only condition of possessing the necessary
device and Internet access. This contributed tremendously to the all-inclusiveness of modern education
and more harmonious development of intercultural qualities and skills as more and more cultures are
becoming represented in the global network in different communication realms (social networking,
media, chat programs, others).

Overall, the conducted research allow to conclude that developing intercultural communication
competence is the primary and conclusive purpose of foreign language education and the
componential content of he competence is represented by a number of specific knowledge, skills,
attitudes and traits, including savoirs. In developing students’ competence the most important role is
performed by instructors themselves, who must acquire additional professional qualifications so that
they could foster the development of intercultural communication competence in multiple ways,
including the knowledge of the target language community, frequent and varied contacts with it, a
thorough command of the pragmatic use of the language, understanding different cultural models, and
negotiating meaning in case of cultural misunderstanding. As instructors introduce students to
different forms of intercultural communication modes and intercultural situations, they may resort to
study abroad settings, study trips, exchange projects and cultural mobility. Apart from these, students
can engage in intercultural communication without travelling to other countries, but via the usage of
information technology and contacts with foreign cultures while they are at home.
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O. C. POMAHIOK

3ATAABHA XAPAKTEPHCTUKA BITPAB AAAA ®POPMYBAHHA
MOBAEHHEBUX HABMMUOK B’)KHIBAHHA ATHTBICTHUUHMX ABIIII,
BIAIBPAHIMX 3 ABTEHTNUYHMX XYAOKHIX TBOPIB

Oxapaxkmepu306ano 2epynu 6npag 01 (POPMYBAHHA MOBJEHHEGUX HABUYOK BICUBAHHA JIHSBICTMIUYHUX
ABULY, BUBYEHUX PaHiule Ni0 Yac GUKOHAHHA SPYNU 8NpaAg 3 HAOYMMs 3HAHb MOBHO20 MAMepPIANy, Ha NPUKIAOAX
MOBJIeHHSI 2epoig aBMeHMUYHUX XYOOXHCHIX meopis. Bkrasama epyna cknadaecmovcs 3 oouHadyamu enpas i
3abe3neyye hopmysanHa 00HO20 13 CMPYKMYPHUX KOMHOHEHMIE 3MICHMY PO3MOBHOI MOBU — MOBJIEHHEGUX
HABUYOK, MOOMO A8MOMAMUZ0BAHE 8HCUBAHHA MOGHUX ABUW Y CNPOUJEHUX (HABYANbHUX) MOBIEHHEBUX YMOBAX.
Brasano, wo 6 nodanvuiomy ye Hadacms iHUOMOBHOMY MOBLEHHIO NPUPOOHUX (DINONOIYHUX NPOABIE, A MAKONC
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