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FACTORS INFLUENCING THE PROFESSIONAL DEVELOPMENT: OPINIONS OF
SCHOOL PRINCIPALS IN GREECE
The importance of the present research arises from the value that has been given — at the national,

European, and international level — to the work of the teacher and the necessity of his or her professional
development but also in the research gap that exists in this field. The aim of the research was to clarify the views
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of school principals on factors influencing their professional development. A questionnaire was administered
through the Google form. The data were analyzed using the SPSS v.25. To reply to the research questions, the
non-parametric Kruskal-Wallis and the Pearson coefficient were used to assess the statistical significance of the
data. The sample consisted of 100 primary school principals in Greece. The results of the study showed
differences in attitudes towards professional development between heads of primary education institutions with
different specializations. Participants with a specialization in math and computer sciences more often supported
the idea that their professional development depends on their basic studies. Those who specialized in
humanities, agreed on a higher level that their professional development depends on their first two years of
education experience, participation in introductory training programs, participation in training programs
organized by the state and on the school culture, and their transition to another school or position. The
participants who followed a science field were more positive about their professional development depending on
their participation in European mobility programs, the professional support they get from their colleagues, and
the way the school leadership is practiced. There were differences in the understanding of the role of the
educational institution in supporting the professional development of teachers depending on the professional
experience of the participants: its importance was recognized by teachers who had less than five or more than
thirty years of professional experience. It was found that the more positive was the attitude of the participants
toward their own professional development, the wider range of needs for further training they expressed. Most
often, such needs related to improving professional competence in such areas as classroom management, solving
problems with complex student behavior and school discipline, counseling, and assessment of students.
Keywords: professional development, skills, qualifications, school principal.
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TepHONINBCHKAN HAIlIOHATBHAN MEIarOTIYHIH YHIBEPCUTET
imeni Bomogumupa ['HaTioka

Byn. Makcuma Kpusonoca, 2, M. TepHOminb

YUHHUKU BILUIUBY HA TPO®ECIMHUI PO3BUTOK: IIOIJISI 1A
JAUPEKTOPIB IIKIJI I'PEIII

Ilpuckopenns memnieé HAYK0O8020, COYIANLHO-EKOHOMIYHO20, MEXHONIO02IUHO20 PO3GUMKY CYUACHUX
CYCRiibCcme niosuwye euMocu 00 pIGHS NPOPeCiOHaNizMy yuumenié ma aKmyauizye RUMAHHL IXHbO2O
npogeciiinoeo pozsumxy. Iowyky epexmuenux wiisaxie i cnocobis niosuwerns npopecitinoi KOMNemeHmHOCmi
neodazozié NpuoiIACMbCsa  8aAXCIUBE 3HAYEHHS AK HA HAYIOHANLHOMY, MaK i HA €8PONelcbKoMy ma
MIJHCHAPOOHOMY Di6HSIX. Po3yminns uunnuxis, sxi 6niusaiome HA pPO36UMOK NPOQeciinoi KOMNemeHmHOCMmI
neoazozié i, 30Kpemd, KepiBHUKI6 HABYAIbHUX 3AaKNA0I6, € GANCIUSUM Olsl PO3POOKU MA 6NPOBAOIHCEHHS
8I0N06IOHUX npoepam. Mema 00cniOdicenHss noasieand y 6UHAYEeHHI YUHHUKIG, SIKi 8NIUAIOMb HA NPOpecitinull
DO36UMOK OUpeKmopie nouamxosux 3azansrhooceimuix wikin y Ipeyii. Hozo yuacnuxamu cmanu 100 xepisnuxis
HABUANbHUX 3aKIA0I8 3 PI3HUX pe2ioni@ Kpainu, OLlbwlicmb 3 AKUX CMAHOBUIU 0CObU JiCiHOYOI cmami 3
ouniomom mazicmpa ma cmasicem pobomu y cghepi oceimu 6i0 6 do 11 poxis. Ilposedene onumysauns 6yno
CHPAMOBAHE HA BUSHAYEHHS 3ANeHCHOCHE MIdC CReyiani3ayicto Y4acHuKie 00CIiONCeHH HA IXHIM CMABNIeHHAM 00
HeoOXiOHOCmi npoghecilinozo po3eumky, 0ocgidom npoghecilinoi dianbHocmi ma OauyeHHAM pPOAi WKOAU Y
niompumyi npogecitiHo2co po36UMKY Yuumenis, d MAaKo}C CMAGIEHHAM 00 Npo@ecilinoco po3eumKy ma
nompebamu 'y nooanvuiomy Hasuanui. OOpobKa KiNbKICHUX OAHUX 30LUCHIOBANACS 3 OONOMO20I0 Memooie
onucosoi ma ingepenyitinoi cmamucmuxu. s OYiHKU CMamucmuyHol 3Ha4yuocmi Ompumanux Oanux 0yno
suxopucmano Henapamempuunuii mecm Kpackena-Yonnica ma  xoeghiyienm Ilipcona. Cmamucmuuni
PO3DAXYHKU  30UUCHIOBANUCH 3 GUKOpUCMAanHAM nakemy npoepam SPSS v.25. Peszynemamu nposedenoco
O00CNIOMNCEHHS 3ACBIOUUNU BIOMIHHOCII Yy CMABIEHHI 00 NPO@ECiliHo20 PO3GUMKY MINC KePIGHUKAMU 3aK1A0I6
novamkoeoi oceimu 3 pi3HUMU chneyianizayisimu. Yuacwuxku 3i cneyianizayiero 'y MamemMamudHux i
KOMN IOMepHUX HayKax yacmiuie niompumysanu OyMKy npo me, wo ixuiti npogecitiHuii po36umox 3a1excumsy 6io
aKkocmi 0a3060i oceéimu. Yuacuuku, AKi GUKIAOAU SYyMAMIMAPHI NpeOMemu, 86aAdNCANU, WO 6iH NepedosCim
3anexcumsv 8i0 nepuiux 080X POKi6 HABUAHHA, YYACMI Y OZHAUOMUUX NPOSPAMAX OJid 8UUMENI8-NOYaAMKI8Yie ma
HABYANLHUX NPOSPAMAX, OP2AHI308AHUX 0EPAHCABOIO 3 NUMAHD WKIILHOT KYIbMYPU, d MAKOMNC MAK020 YUHHUKA,
AK nepexio 8 iHuwly wkomy abo Ha iHuly nocady. Yuacuuku, uyuero cneyianizayicio Oyau npupoOHUYi HAyKu,
3azHayanu, wo ixuiti npoghecitinull po3UMoK 3anexcums 6i0 YUACmi 6 €6PONEUCLKUX NPOSPAMAX MOOIIbHOC,
niOmMpumMKU Kole2 ma Kepienukie. Buseneno eiominnocmi y pO3VMIHHI poONi HABYANBHO20 3aKAA0Y U000
RIOMPUMKU NPOQecitiHo20 pO3BUMKY VUUMENi8 3ANeHCHO 8I0 cmadxcy npogecitinoi difsnbHoCmi Y4acHUKie: il
BANCIUBICMb  BUZHABANU NEOA202U, SIKI MAIU MeHuie Hidc n’smov abo Oinibue mpuoysmu poxie 00Csidy
npoghecitinoi disibnocmi 3a gaxom. 3’acosano, wo uuM OlbWl NO3UMUEHE CMAGLEHHS OeMOHCMPYAU
VUACHUKU 00 BACHO20 NPOQPECIiHOZ0 PO3CUMKY, MUM WUPWUL CHeKMP ROmMped Y No0aibuloMy HA6YaAHHI 60HU
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sucnogmosanu. Hativacmiwe maki nompebu cmocysanucs nioguueHtss npogecitinoi KoMnemeHmHocmi y maxkux
chepax sk YRpasiinHs KIACOM, SUPIUEHHS NPOOAEM 3i CKIAOHOK NOBEOIHKOIO YUHI6 MA WKIILbHOIO OUCYUNIIIHOTO,
KOHCYJIbMY6AHHA MA OYIHIOBAHHS YUHIG.

Knrouosi cnosa: npogheciiinuii po3sumox, HaUuKu, K8ANiQIKayis, OUpeKxmopu wKi.

Due to the changes in the economic and social development, the teacher must be adjusted to
being a source of information and experiences and facing the new requirements concerning the
interconnection of pedagogy with learning. It is therefore important to have the necessary cognitive
equipment, to update the knowledge in teaching subjects, new teaching techniques, and educational
research. Extended professional knowledge, skills in problem handling and decision making, as well
as critical thinking are now required. Teacher professional development, as a multifaceted issue, seems
to be directly related to training.

The skills and qualifications of teachers are found in a framework for lifelong learning with the
ultimate goal of improving the education provided. Teacher training is promoted as a means of
improving teaching and therefore as a means of improving students’ learning. It is part of the
professional development and lifelong learning of teachers Therefore, the quality of training is
associated with improving the quality of education but also with the professional development of
teachers and its lifelong dimension.

The importance and necessity of this study are due to the importance given at the national,
European, and international levels to the work of teachers and the need for their professional
development. Specifically, the scientific and research approach of linking these two concepts
(professional development and training) has been attempted in the past, targeting a population mainly
of secondary school teachers and primary school teachers or teachers in general without mentioning
their specialty. The various conclusions that emerged mainly concerned the subject of training, the
forms, the ways of training, the reasons that push them to get training, the difficulties they encounter,
and the benefits they obtain.

The results of some studies indicate the important role of school principals in such issues as
teacher satisfaction with work [3]; their commitment to teachers ‘organizations [5]; and successful
school conflict resolution [2]. However little empirical research has been done to investigate the
perceptions of primary school principals ‘about their professional development. At the same time, this
issue is important because the attitude of school leaders toward professional development and their
understanding of the factors that influence it effect their support of teacher development and
educational change in general.

The aim of the research was to clarify the principals’ opinions about the opportunities, the
peculiarities, and the training needs for their professional development. According to the above aims,
the following research questions are investigated: (1) if the participants’ specialty affects their
opinions about the factors on which their professional development depends; (2) whether the
participants® years of service affect their opinions about the schools’ support of their professional
development; (3) the extent in which the participants’ professional development is one of their
professional goals affects their opinions on their training needs.

To achieve the goals of the research, a questionnaire consisting of 2 chapters was administered.
The first part consisted of a total of 4 close-ended questions, which analyzed the participants’
demographic characteristics. The second part contained a total of 53 Likert-type questions, with
answers ranging from 1 to 5 (1-not at all, 2-a little, 3-moderately, 4-much, 5-a lot). It analyzed the
participants® opinions about the factors on which their professional and career development depends
and the professional development activities in which they participated, but also the extent to which
they influenced their development. Furthermore, it focused on the participants’ training needs and the
influence that principals and schools have on the teachers’ professional development.

The sample consisted of 100 primary school principals, who worked in schools in Greece. Most
of the respondents were females. Also, the majority of the participants had a postgraduate diploma and
teaching experience from 6 to 11 years in the educational field.

To collect the needed data, a Google form that contained all the variables of the questionnaire
was distributed online to the participants. The file was sent to their e-mails, accompanied by an
introduction note, through which they were informed about the aims and goals of the research. Also, it

89

Hayxosi 3anucku. Cepist: negarorika. — 2022 — Ne 1.



[IPOPECIMHA IJEHTUYHICTh I MAMCTEPHICTh IEJATOT'A

was made clear that their participation was anonymous and voluntary and they could stop the
competition of the questionnaire whenever they felt like it. Lastly, the participants were encouraged to
reply truthfully and honestly and to reach out to the researcher via his e-mail, in case they had any
questions or problems during the competition of the survey.

From the Google form, a Microsoft Excel sheet was created, in which the data was coded. The
data were analyzed in the SPSS v.25. Through it, frequencies and percentages were calculated to
present all the variables of the questionnaire. Also, to reply to the research questions, the non-
parametric Kruskal-Wallis test [2] and the Pearson coefficient [1] were used.

Descriptive statistics were applied to describe the participants’ demographic characteristics.
64 % of them were females, while males occupied the rest 36 %. As for the principals’ specialty, those
who had a direction in science fields reached 41 %, 25 % belonged to those who followed the physical
and aesthetic education, and 20 % and 14 % were those in math and computer science or in humanities
respectively. Additionally, 55.2 % of them had a postgraduate diploma, 32.8 % — had a doctoral
degree, and 11.9 % occupied the participants with a second degree. Lastly, as for the principals’ years
of service, those who had experience from 6 to 11 years occupied 30 %, 28 % belonged to the
participants who had 18 to 23 years of experience, and 18 % — had up to 5 years of experience. Also,
10 % occupied the participants with an experience from 12 to 17 years, 9 % had 24 and 29 years of
experience and 5 % had 30 years of experience and more.

Table 1
Participants’ demographics
Count Column N %
Gender Male 36 36.0 %
Female 64 64.0 %
Teaching specialty areas Humanities 14 14.0%
Science fields 41 41.0 %
Math  and  computer 20 20.0 %
science

Physical and aesthetic education 25 25.0 %
Additional studies Postgraduate diploma 37 55.2 %
Doctoral degree 22 32.8 %
Second degree 8 11.9%
Years of service 0-5 18 18.0 %
6-11 30 30.0 %
12-17 10 10.0 %
18-23 28 28.0 %

24-29 9 9.0 %

30 and above 5 5.0%

Further, we will analyze the participants’ opinions about the factors on which their professional
development depends on. As shown, the participants agree more about the professional support and
motivation that they received from their school colleagues (3.940).
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Table 2
Factors on which the professional development of participants depends
Mean Std.
Deviation

Your basic studies, which has been a recruitment qualification 3.170 0.766

\_(our experiences in education during the first two years of your 3540  0.926
professional life

Your participation in introductory training programs 3.340 0.819

Your participation in European mobility programs 2.680 0.764

Your transition to another school or another position of responsibility  3.520  0.689

Your participation in continuing and organized training programs by

. 3.700 0.847

the state throughout the professional career

The professional support and motivation you received from 3940  0.839
colleagues

The way the school leadership is practiced 3.240 0.889

The school culture and the ability to develop your own initiatives in 3720 0.900

the school unit

The descriptive statistics were used to characterize the participants’ opinions about the extent to
which the schools affect the teachers’ professional development were investigated and presented
(Table 3). 47 % of the participants moderately agreed that the school in which they work offered them
opportunities to practice and apply the skills they had required through their involvement in
professional development activities. 24 % of the participants agreed a little, 23 % — much, and 6 % — a

lot.

Table 3

Opportunities to practice and apply the skills acquired through the involvement in professional

development activities provided in schools

Frequency Valid Percent  Cumulative Percent
Valid A little 24 24.0 24.0
Moderately 47 47.0 71.0
Much 23 23.0 94.0
A lot 6 6.0 100.0
Total 100 100.0

Table 4 shows whether the school supports the implementation of education innovations
according to the respondents” views. 60 % of them believed that the school moderately supports them,
28 % — that it much supports them, while those who replied “a little” and “a lot” occupied 6 %

respectively.

Table 4
School support in the implementation of educational innovations
Frequency Valid Percent  Cumulative Percent
Valid A little 6 6.0 6.0

Moderately 60 60.0 66.0

Much 28 28.0 94.0

A lot 6 6.0 100.0

Total 100 100.0
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In Table 5, the extent to which the participants believed that their school encourages the
creation of cooperative groups among teachers to improve school goals is presented. 46 % of the
participants moderately agreed with the above statement, 37 % much agreed and 14 % agreed a lot.
The rest 3 % believed that their school encourages them that way just a little.

Table 5
School encouragement in the creation of cooperative groups among teachers to improve school
goals
Frequency Valid Percent ~ Cumulative Percent
Valid A little 3 3.0 3.0

Moderately 46 46.0 49.0

Much 37 37.0 86.0

A lot 14 14.0 100.0

Total 100 100.0

Table 6 demonstrates that 51 % of the participants moderately agreed that their school gives
them feedback from their colleagues about their teaching and pedagogical practices, while 27 % much
agreed. Participants who agreed a little occupied 15 % and 7 % belonged to those who agreed a lot.

Table 6
Feedback from the colleagues about participants’ teaching and pedagogical practices
d Frequency Valid Percent ~ Cumulative Percent
Valid A little 15 15.0 15.0
Moderately 51 51.0 66.0
Much 27 27.0 93.0
A lot 7 7.0 100.0
Total 100 100.0

In Table 7 information on whether the participants’ school gives importance to the role of the
teachers’ association in the design of the educational policy, is presented. 41 % of the teachers agreed
that their school does so, 37 % think that it does so on a moderate level, and 22 % of the schools give
moderate importance to the teachers’ association.

Table 7
The importance the school gives to the role of the teachers’ association in the design of the school’s
educational policy

Frequency Valid Percent Cumulative Percent
Valid Moderately 37 37.0 37.0
Much 41 41.0 78.0
A lot 22 22.0 100.0
Total 100 100.0

In Table 8, it is revealed that 44 % of the participants agreed that their school supports
initiatives and participation in decision-making, while 31 % moderately agreed so. As for the
participants who believed that their school does so a lot, reached 19 %, and those who suggested the
school does so a little occupy 6 %.

Table 8
School support of initiatives and participation in decision-making
Frequency Valid Percent Cumulative Percent
Valid  Alittle 6 6.0 6.0
Moderately 31 31.0 37.0
Much 44 44.0 81.0
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A lot 19 19.0 100.0
Total 100 100.0

Inductive statistics were applied to assess the statistical significance of the data. In order
to analyze the first and second research questions, the non-parametric Kruskal-Wallis test was
used. As for the third research question, the Pearson coefficient was chosen.

In Table 9, the p-values of the Kruskal-Wallis for the 1st research question are presented,
from which 9 statistically significant dependencies are revealed.

Table 9
Dependencies as for the teaching specialty areas

Specialty

Your basic studies, which has been a recruitment qualification 0.000

Your experiences in education during the first two years of your professional life  0.001

Your participation in introductory training programs 0.000
Your participation in European mobility programs 0.000
Your transition to another school or another position of responsibility 0.000
Your participation in continuing and organized training programs by the state

. 0.003
throughout the professional career
The professional support and motivation you received from colleagues 0.002
The way the school leadership is practiced 0.000
The school culture and the ability to develop your own initiatives in the school 0.005

unit

More specifically, it was revealed that participants specializing in math and computer
sciences more often support the idea that their professional development depends on their basic
studies. Also, the participants who specialized in humanities agreed on a higher level that their
professional development depends on their first two years of education experience, their
participation in introductory training programs, their transition to another school or position,
their participation in training programs organized by the state and on the school culture, and
ability to develop their initiatives in the school unit. The participants who followed a science
field were more positive about their professional development depending on their participation
in European mobility programs, the professional support they get from their colleagues, and the
way the school leadership is practiced.

The 2nd research question asked if the participants’ years of service affect their opinions
about the schools’ support of their professional development. The findings indicate that the
participants with 6 to 11 years of experience agreed more that their school offers opportunities
to practice and apply the skills they have acquired through their involvement in professional
development activities. The participants with up to 5 years of experience were more positive
about their school supporting the implementation of educational innovations, encouraging the
creation of cooperative groups, and giving feedback from their colleagues. Also, participants
with 30 years of experience and more agreed on a higher level that the school gives importance
to the role of teachers’ association, while the participants with 24 to 29 years of experience
were more positive that their school supports initiatives and participation in decision-making
(Table 10).

93

Hayxosi 3anucku. Cepist: negarorika. — 2022 — Ne 1.



[IPOPECIMHA IJEHTUYHICTh I MAMCTEPHICTh IEJATOT'A

Table 10
Dependencies as for the years of service

Years of service

Offers you opportunities to practice and apply the skills you have acquired

through your involvement in professional development activities 0.000
Supports the implementation of educational innovations 0.002
Encourages the creation of cooperative groups among teachers to improve 0.000
school goals '
Gives you feedback from your colleagues about your teaching and 0.000
pedagogical practices '
Gives importance to the role of the teachers’ association in the design of the 0.001
school’s educational policy '
Supports initiatives and participation in decision-making 0.004

In Table 11, the results of the Pearson coefficient for the 3rd research question are presented,
from which 9 statistically significant correlations were revealed. More specifically, the more the
participants agreed that their professional development is one of their professional goals, the more
they support their need to train in class management, problems with students’ behavior and discipline,
and student counseling and evaluation. However, the less they agreed that they need training in
teaching differentiation, deepening the understanding and teaching of cognitive fields, and computer
applications in teaching and teaching students with disabilities or multicultural classes. The above
correlations range from 0.325 up to 0.623, while they are statistically significant in a 99 % trust level.

Table 11
Participants’ professional development influence on their training needs
Training needs

Class management .623**
Problems with students’ behavior and discipline 538**
Teaching differentiation -.348**
Deepening the understanding and teaching of cognitive fields -.522**
Student counseling .380**
Student evaluation A469**
Computer Applications in Teaching -.448**
Teaching students with learning disabilities - 413**
Teaching in multicultural classes -.325**
Development of programs in the school unit -0.070

** Correlation is significant at the 0.01 level (2-tailed).

The above research focused on investigating the professional development of school principals
in Greece. It was revealed that the participants agreed more that their professional development
depends on the professional support and motivation their colleagues provides, while they moderately
agreed that professional development is one of their professional goals.

Through the first research question, it became clear that the participants with a specialty in math
and computer sciences seemed to be more positive about their professional development depending on
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their basic studies. In the meanwhile, the principals with a specialty in science fields suggested on a
higher level that their professional development depends on their participation in European mobility
programs, the professional support they get from their colleagues, and the way the school leadership is
practiced. Furthermore, the participants who teach humanities, agreed more that their professional
development depends on the first 2 years of experience in their field, participation in introductory
training programs, transition to another school or higher position, participation in training programs
organized by the state and on the school culture and ability to develop their initiatives in the school
unit.

In the second research question, participants with 6-11 years of experience were more positive
that the school in which they are occupied offers opportunities to practice and apply the skills they
have acquired through their involvement in professional development activities. The participants who
have 24-29 years of experience agreed more that the school supports initiatives and participation in
decision-making, while respondents with 30 years of teaching experience agreed on a higher level
about the importance to the role of teachers’ association that the school gives. Lastly, the principals
with up to 5 years of teaching experience suggested on a higher level that the school supports the
implementation of educational innovations, encourages the creation of cooperative groups, and gives
feedback from their colleagues.

In the third and last research question, it became clear that the more positive the participants
were about their professional development as one of their professional goals, the more they agreed that
they needed training in class management, in problems with students’ behavior and discipline and
student counseling and evaluation. Although, the less they seemed to agree about needing training in
teaching differentiation, deepening the understanding and teaching of cognitive fields, and using
computer applications in teaching and teaching students with disabilities and multicultural classes.

As far as practical implications of the research findings are concerned, they offer useful insight
for school managers, teachers, and researchers in the field of teachers’ professional development and
provid a starting point for future research on various aspects of this issue.
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