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CIIELIAJIBHA TA IHKJIFO3UBHA OCBITA B YKPAIHI

FEATURES OF EDUCATION FOR PEOPLE WITH HEARING IMPAIRMENTS IN
INCLUSIVE EDUCATIONAL ENVIRONMENT OF VOCATIONAL AND
TECHNICAL EDUCATION INSTITUTIONS

The article deals with the problem of teaching people with special needs in an inclusive educational
environment of vocational schools. It becomes especially relevant in the context of Ukrainian education
integrational process into the European educational context. Reforms and modernization of education, which
are currently taking place as a part of social transformations, require ensuring full access to high quality
education for young people with special educational needs. Reforming of the Ukrainian educational system
provides establishment of an inclusive paradigm with an emphasis on educational support and adaptation of
educational factors. This has led to public demand for transformation and modernization of vocational
education. The lack of funding from the state is emphasized as the reason for the insufficient material and
technical base of vocational schools: the inability to provide with educational facilities in accordance with the
norms and standards set by public authorities, in particular for people with hearing impairments.

The authors describe the effective means of teaching people with hearing impairments in the inclusive
educational environment of vocational schools. The content, forms and methods of implementing the author’s
methods of teaching computer science at vocational schools in inclusive area are presented. They are included
in the list of the components of educational and professional training programs: computer typesetting operator
(CII(TIT)O 4112.DE.22.00 — 2020); telecommunications operator (CII(TIIT)O 4229 J.61.00 — 2019); operator of
machine tools with software control (CII(IIT)O 8211.C.25.62 — 2017); information processing and software
operator CII(TIT)O 4113 J. 62.00-63.10 — 2017),; operator of machine tools with software control ({CIITO
8211.C0O.28.52 - 2014).

The experience of teaching people with special needs in an inclusive educational environment of the
Ukrainian vocational education institutions is analyzed, generalized, and the need to develop a Standard of
vocational education for teaching people with special needs in an inclusive educational environment is outlined.
The authors outline the prospects for the use of the developed methodology in future educational and
professional training programs for applicants for vocational education.

Keywords: vocational and technical educational institutions, individuals with special needs, inclusive
educational environment.
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OCOBJIMBOCTI HABYAHHS OCIb 3 BATAMH CJIYXY B IHK/IFO3UBHOMY
OCBITHBOMY CEPEAOBULII MPO®ECIMHO-TEXHIYHUX 3AKJIAIIB
OCBITH

Pozenanymo npobnemy Hnaguanns ocid6 3 ocobnueumu nompedamu 8 IHKIO3USHOMY OCEIMHLOMY
cepedosuuji npo@ecitino-mexHiuHux 3aKiadié oceimu, w0 0coOAUBO AKMYAIbHO YV KOHMEKCHi NpAacHeHb
inmezpayii yKpaincbkoi ocgimu 00 €8ponelcbkoeo 0ceimubo20 npocmopy. Pegopmyeanus i modeprizayis
oceimu, sKi 6i00y8aOMbCsi HAPA3I 8 YMOBAX CYCHLIbHUX Mpancopmayii, eumazaroms il 6i0nogioHocmi
YUBINI3AYIUHUM BUKTIUKAM, OOHUM 3 AKUX € 3a0e3neyenHs 00Cmyny 00 3a2dlbHOOCEIMHbO20 NPOCMOPY | AKICHOIL
ocgimu Mon00i 3 ocobaueumu oceimuimu nompebamu. Pegopmysanus oceimuvoi cucmemu Yxpainu, uo
nepeobauae ycmaieHHs iHKI03UBHOI napaouemu 3 aKkyeHmoMm Ha OC8IMHil NiOmpumyi ma aoanmayii YUHHUKIG
0C8IMHBLO20 CcepedosUd, 3YMOBULO CYCRITbHULL 3anum Ha pegopmysanHs i MolepHizayilo npogecitino-
mexuiunux 3axnadie oceimu. Iliokpecneno, wo niocmagor 0isl Ybo2o € HeOOCMAMH MAMePianbHA-MEeXHIUHA
b6aza npoghecitino-mexuiunux 3aK1adie 0CGIMU: HECHPOMOICHICMb OCHAWEHH HABUANLHUX NPUMIlYeHb
BION0OBIOHO 00 6CMAHOBIEHUX 0EPAHCAGHUMU OPSAHAMU 61A0U HOPM Md CMAHOAPmMIe 30Kkpema OJisi 0Cio 3 6adamu
CIyXy, uepes IOCYMHICMb IHAHCYBAHHS 3 OOKY 0epiICcasu.
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E¢exmuenum 3acobom nasuanmns ocib 3 eadamu CAyxy 6 IHKIIO3USBHOMY OCGIMHbOMY Cepedosuuyi
npogecitino-mexHiuHUX 3aK1a0i6 0CEImu SUBHAYEHO PO3POOIIEHI ABMOPOM MEMU, 8 AKUX 8I000PANCEHO 3MICM,
Gopmu i memoou peanizayii asmopcvKoi MemoouKu HAGYaHH IHPOPMAMUKU y 3aK1a0ax npogecitino-mexHiuHol
oc8imu 8 IHKIIO3UGHOMY NpOCcmopi. Bonu 6xo0samv 00 nepeniky KOMNOHeHm 0C8IMHbO-NPOPeCiunux npospam 3
nioeomosku: onepamopa komn 'tomeproi eepcmku (CIH(IIT)O 4112.DE.22.00 - 2020); onepamopa
menexkomyHikayitinux nocaye (CIH(IIT)O 4229 J.61.00 — 2019); onepamopa eepcmamisé 3 NpocpaMHUM
xepysanuam (CII(IIT)O 8211.C.25.62 — 2017); onepamopa 3 06pobru inghopmayii ma npozpamuozo
sabeznewennss CII(IIT)O 4113 J. 62.00-63.10 — 2017); onepamopa eéepcmamié 3 NpOZPAMHUM KepPYBAHHAM
(ACHTO 8211.CO.28.52 — 2014),; onepamopa xomn tomepnozo nabopy (ACIITO 4112.K72040-2006).

Ipoananizosano 1l y3acanrbHeHO 00C8I0 HABYAHHA OCIO 3 0COOAUBUMU NOMPedAMU 8 [HKIIO3UBHOMY
0C8IMHbLOMY cepedosuyi NpogheciliHoO-MmexXHiYHUX 3aK1adie oceimu Ykpainu ma okpecieHo HeoOXiOHicmb
pospooku Cmanoapmy npogeciinoi (npogheciiino-mexniunoi) oceimu O0jisi HAGYAHHA 0CIO 3 0COOAUBUMU
nompebamu 8 iHKIIO3UBHOMY 0C8ImHbOMY cepedosuwyi. OKpecieH0 nepCneKmusu UKOPUCMAHHSL pO3POOieHol
MEMOOUKU Y MAubYmHIX OCEIMHbO-NPOPeCiiHUX Npospamax nio2omoexu 3000y6auie npogeciiiho-mexHiuHol
oceimu.

Knrouosi cnosa: npogecitino-mexniuni 3aknadu oceimu, ocobu 3 0cobiugumu nompedbamu, iHKIIO3UGHE
ocsimue cepedosuiye.

Ensuring equal access to quality education is an international program. Ukraine has made many
changes both at the level of legislation and at the level of practice on this path. Changes have been
made to the basic Laws of Ukraine on the development and implementation of inclusive education.
Conditions for teaching children and youth with special educational needs on the basis of many
preschool, secondary and higher education institutions, training teachers to work in an inclusive
educational environment, were created [1; 3; 4]. Vocational education for people with disabilities and
training for further employment in modern economic conditions is a problem of any state. Today the
state authorities have adopted a number of legal acts, developed special programs for inclusive
education to ensure access to educational institutions, but in Ukraine there is an urgent problem of
providing educational services to people with hearing impairments [5; 6; 20]. The national concept of
inclusion is based on the achievements of the classics of pedagogy and social psychology in the
education and social adaptation of children with disabilities. The general conceptual and philosophical
foundations of inclusion have been studied by foreign scholars: M. Modine, B. Person, P. Bourdieu,
M. King-Sears, D. Point, G. Becker and D. Coleman; modern domestic teachers S. Mironov,
A. Kolupaieva, 1. Zarubinskaia, G. Davydenko, P. Talanchuk, K. Kolchenko, L. Savchuk,
O. Tarnachenko, G. Nikulin and others.

A sufficient amount of research results has been accumulated, which provides scientific
prerequisites for the theoretical understanding of the phenomenon of training specialists in the field of
special education for professional activities in inclusive education, in particular:

— theoretical and methodological and philosophical aspects of inclusive education are outlined
by A-C. Armstrong, D. Armstrong, J. Deppeler, L. Florian, D. Goodley, D Harvey, T. Loreman,
J. McLeskey, F. Polat, K. Runswick-Cole, E. Spandagou, J. Rix, N. Waldron, etc.;

— sound scientific provisions on the training of pedagogical specialists in higher education have
been identified and thoroughly covered in the fundamental philosophical and educational works by
V. Andrushchenko, |. Zyazyun, V. Kremen, V. Lugowyi, V. Ognevyuk and educational content by
V. Ognev’yuk and S. Sysoeva;

— ways of professional training, retraining and advanced training of educators, teachers,
correctional teachers, social educators, psychologists in the field of special education in inclusive
educational space are identified by Al-Yagon, L. Florian, T. Loreman, M. Margalit, R. Pirttimaa,
M. Takala, M. To6rméinen, M. Alekhina, V. Gladush, T. Degtyarenko, 1. Demchenko,
I. Malyshevskaya, O. Pashchenko, D. Suprun, O. Taranchenko, V. Khitryuk, Z. Shevtsiv, A. Shevtsov,
M. Sheremet, etc.).

Ukraine already has a selection of practical materials aimed at planning actions for the creation
and development of vocational training institutions in an inclusive learning environment for all
participants in the educational process [10; 12; 19; 24]. These materials contribute to the development
of vocational education, provide significant assistance in the independent development of steps
leading to the creation of an inclusive learning environment and ensure all students achieve the highest
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educational results, promote democratic values and practices not only in school but also in local
communities [8; 11; 15; 17].

At the same time, despite the diverse scientific spectrum of the studied phenomena on the stated
problem, Ukraine still lacks thorough research on vocational training of people with hearing
impairments in an inclusive educational environment [9; 18; 23].

In 2009, Ukraine ratified the UN Convention on the Rights of Persons with Disabilities [13] and
thus committed itself to inclusive education at all levels of the education system (Article 24), including
vocational and higher education. The basis for the introduction of inclusive education in the higher
education system is the Law of Ukraine “On Higher Education” (2014) and the Law of Ukraine “On
Education” (2017).

Many changes in the direction of ensuring the right of children for inclusive education have
been achieved at the level of preschool and general secondary education — 115 both at the level of
legal support and at the level of practice. However, young people with special educational needs who
study in vocational and higher education institutions are out of consideration. This is a serious
problem, because these levels of education provide knowledge for further employment and well-being,
give the opportunity to lead a dignified and independent lifestyle. In Ukraine, there are only a few
examples of good practice in providing additional support to students with special educational needs —
Open International University of Human Development "Ukraine”, National University "Lviv
Polytechnic". Some higher education institutions, such as Oles Honchar Dnipro National University,
support students with special educational needs by appropriate structures — the Center for Social
Initiatives and Volunteering, established at the Department of Pedagogy and Special Education in this
educational institution. O. Pashchenko, I. Hrytsenok, N. Sofiy in their research consider the conceptual
aspects of inclusive education and analyze the legislation of Ukraine on inclusive education in the
context of international law. The role of the head of the vocational school in the organization and
implementation of an inclusive learning environment is emphasized. Practical materials that can be
useful in planning actions for the creation and development of inclusive learning environment in
vocational schools for all participants in the learning process are provided [15]. L. Sergeeva, N. Sofiy
consider the main tasks of entrepreneurship education facing vocational schools of Ukraine, analyze
the features of preparation of graduates of boarding schools for self-employment, which is extremely
important for young people from vulnerable groups. Their works reveal the features of industrial
training in vocational and technical educational institutions of Ukraine, in particular the features of the
creation and operation of educational, research and production complexes (NNVK), and training
production enterprises on the basis of vocational schools. Training and production enterprises can be
considered as the main means of ensuring access of students from socially vulnerable groups, who are
traditionally "clients" of the vocational education system (orphans, children from low-income families,
children with disabilities, etc.), to quality vocational education [21].

Ukrainian scholars have developed a handbook "Universal design in education™, which reveals
the importance of the principles of universal design, linking them to effective learning strategies; gives
examples of the use of the concept of smart devices and assistive technologies in working with
different people who have additional learning needs [20]. However, all these are only isolated cases,
which on the one hand indicate the need for additional support for students with special educational
needs, and on the other hand — indicate a large number of problems in this sphere: unwillingness of
teachers to take into account individual characteristics of students with special educational needs, lack
of experience working with such students, lack of programs / initiatives that would provide additional
support, etc. Additional support for students with special educational needs should be comprehensive,
namely: pedagogical, psychological, social, technical, planning and career development. Pedagogical
support includes optimization of teaching material to students with special educational needs in the
most receptive form for them, introduction of modern pedagogical learning technologies, electronic
distance learning courses, use of web resources, provision of teaching materials. This support depends
entirely on the readiness of teachers to work in an integrated group and on their pedagogical skills.
Psychological support is aimed at clarifying the psychological characteristics of each student,
strengthening and maintaining his psychological health, providing him with the necessary assistance in
adapting to an integrated educational environment, promoting personal development. Social support is
aimed at ensuring the socialization of students with special educational needs, including their socio-
domestic, socio-cultural and socio-labor adaptation. The main function of this support is to overcome
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the social isolation of students with disabilities, promote the preservation and enhancement of their
social status, involvement in all spheres of public life. Technical support should compensate for the
functional limitations of students and ensure the principle of accessibility and universal design for
quality higher education for all students, regardless of the needs and severity of the disease [25].

The problem of professional support for people with various physical and mental disabilities in
our country is relevant. Today, the state's social policy is focused on the implementation of
constitutional guarantees for more than 2.4 million people with disabilities, creating an environment of
equal opportunities for their full adaptation in society. An important factor in solving the problems of
people with disabilities is the annual growth of their share in the general structure of the population [13].

Everyone, regardless of health status, physical or intellectual disability, has the right to
education, the quality of which should not differ from the education of healthy people. But certain
categories of people with special educational needs in Ukraine are deprived of equal access to quality
education. Today, the most common form of education for such people are special institutions, but at
the same time, given global trends in education, in Ukraine common form of education and upbringing
of young people with special needs and their healthy peers is becoming wide used.

The main methodological principle and general goal of inclusive education in each case should
ideally be the modeling and implementation of a personal inclusive project: "In order to become a
subject of one's own life, a subject of life design, a person needs the support of the environment.
Educational institutions can play the most important role in their implementation.” [8, p.37].

It is clear that the best environment for the implementation of many individual life projects of
children with disabilities is the natural (in the social sense) environment, which, having a strong
energy potential, can attract, if necessary, additional educational, correctional, psychotherapeutic and
other resources which have synergy effect.

An important requirement of inclusive education at the stage of its planning and the beginning
of implementation in a particular educational institution is the resource component. The main
intangible resources are people, as well as material (equipment, machinery, financial resources),
information and legal resources and methodological support.

Thus, full-fledged education of people with special needs in an inclusive educational
environment of vocational education institutions is possible only if there is a rejection of too broad,
philosophically and politically ideological understanding of inclusion. On the contrary, the important
praxeological approach, and computer science, as well as other applied disciplines act as markers of
the activity and creative approach to such preparation. Russian researcher T. Furaeva writes: “It is
important to focus on ensuring the quality of inclusive education on the basis of solid empirical
research. The ideas of various inclusive practices, which should serve as a means of supporting and
creating positive interpersonal relationships in heterogeneous groups, are becoming more and more
widespread. ” (Furaeva, 24). Informatics is a significant unifying factor in this regard: members of the
class team communicate, blog, develop their own websites and other information projects, and finally
are constantly actively or passively on social networks.

All this overcomes the stereotypes of selectivity, elitism of any of the heterogeneous subgroups,
and the principles of computer science as a discipline imply the abandonment of many traditions of
communication and self-identification.

Information and communication innovations have changed and largely defined the face of the
modern world: culture, worldview, fashion, educational needs. It is believed that information is
currently the main resource and product. What is important is not the acquisition of knowledge, but the
possibility of access to them, to cultural and intellectual resources through digital technologies.

Not only in order to be competitive in the labor market, but also in order not to "fall out" of the
current state of society, its trends and tendencies, everyone needs to have communication and
information technologies, as their common task for society is to harmonize development and
orientation for persons with special needs in the physical and information space.

This is especially true for people with special needs. Sometimes a gadget is almost the only
channel of communication with the environment, the only way to stay in the context of a rapidly
changing world. The role of a teacher of computer science for a person with special needs is not only
in the organization of the above communication with the world and teaching the necessary skills, but
also in understanding the heterogeneous flow of environmental and destructive information.
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Let's consider detailed examples of models of such educational environment for high-quality
vocational education of children with disabilities in vocational institutions.

The project in 2013 was to create and test a model of educational environment for quality
vocational education and social adaptation of children with disabilities in public vocational
educational institutions and special boarding schools and provide scientific and methodological
support for vocational training of children with disabilities in vocational -technical institutions. Trends
and features of vocational training for this category of people in Ukraine were identified, and analyzed
based on a systematic analysis of the theory and practice of teaching children with hearing
impairments the structure and content of educational work with people with hearing impairments. The
peculiarities of development of the national system of education of children with hearing impairments
at the present stage are determined and substantiated, the experience of experimental work on creation
of educational complex on the basis of Lebedyn special boarding school of I-11l1 degrees — Lebedyn
Higher Vocational School of Forestry in order to provide quality training of skilled workers, effective
adaptation to the society of deaf children. A model of the system of support for vocational training of
children with hearing impairments was developed. At the same time, today the organizational and
methodological principles of the educational process in professional (vocational) institutions are
focused on people who are developing normally, without taking into account the peculiarities of
psychophysical development of people with special needs.

There are problems in ensuring the accessibility of educational space for young people with
special educational needs, including those with hearing impairments. And their number, unfortunately,
is only growing. There is an urgent need for such educational technologies that would allow students
with hearing impairments to become not dependents but full members of society. No person may
exercise the rights granted to him if he does not have access to them, e.qg. is deprived of the appropriate
conditions for their exercise. This objective requirement is especially important for students with
disabilities and special learning needs, for which educational institutions must ensure full participation
in the educational process [21, p. 31].

Consider the example of the Odessa Center for Vocational Education, which for many years
provides vocational education for children with hearing impairments, both in inclusive and special
groups. Since 2016, in order to ensure the availability of educational space for students with hearing
impairments on the basis of the educational institution conducted an all-Ukrainian experiment on
“Technology to ensure the accessibility of educational space of vocational schools for students with
hearing impairment”.

By means of informational, educational and innovative methods of training organization, the
desire to maximize the use of available resources to achieve the main goal — quality training was
achieved.

Hearing impairment does not affect learning ability, cognitive potential and intellectual
development. The main problem for such a student is to obtain the same amount of information as his
classmates. Because students with hearing impairments find it harder to learn new material than
hearing students, theoretical and industrial lessons in the school focus on the use of models, layouts,
tables, mental maps, images, and more. Therefore, electronic manuals, workbooks and reference notes
are of great importance to them.

One of the most important issues in teaching students with hearing impairments is to increase
the level of learning material — understanding, memorization, application of knowledge in practice.
New information technologies are of great help in this. This resource, which is widely used in the
educational process, opens up many new opportunities, especially in the study of computer science.
The use of ICT helps to intensify the learning process, allows a differentiated approach. Computer
technology creates a special personal form of communication for each student, which allows you to
focus on the most important aspects of educational material. Thanks to the introduction of the latest
technologies in the educational process, students can use information that is inaccessible to them in
traditional ways of learning.

The school has introduced distance-module inclusive education with the help of GoogleApps —
Classroom services and educational blogs. Students with hearing impairments have the opportunity to
read new, adapted learning material in the form of a multimedia presentation, videos with subtitles or
sign language translation at a convenient time.
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Successful inclusion has a number of benefits for all participants in the educational process. It is
scientifically proven that the inclusive methods of teachers” work contribute to the intensification of
educational activities of all students, regardless of significant individual special needs [2, p.8].
Conditions are being created for continuous professional development of teachers. They learn to
compile individual curricula, test new methods of teaching and education, develop tasks of varying
complexity and master the art of building harmonious relationships with students. An educational
institution that implements an inclusive form of education provides a child with special needs with the
opportunity to receive education in accordance with their individual abilities while communicating
freely and engaging in joint activities with their peers. Students with hearing impairments realize their
full potential in learning, complexes are destroyed, free communication arises, overcoming difficulties
experience is gained, interest in life increases. Inclusion improves the chances of students with hearing
impairments to get a job and get a higher salary.

Thus, the transition from a non-alternative segregated system of education in a special
educational institution to a model in an inclusive educational environment requires the introduction of
other forms of support for young people with special educational needs in vocational education
institutions. Therefore, teaching students computer science and information technology will promote
the development of students’ personalities and is a necessary condition for finding a job on labor
market. The integration of people with special educational processes is not only a tribute to time and a
progressive trend of leading countries, but the only way to create a holistic educational space, and thus
— a natural stage of development of our country. Unfortunately, Ukraine lags behind world leaders, but
has a chance to use successful experience and not to repeat mistakes on the way to building an
inclusive society.-

JITEPATYPA

1. Anekceea I'. M., Arrorenko O. B., XKamar K. O., JIubenxko M. B. JlocBin BUKOpUCTaHHS 3aco0iB
CJICKTPOHHOTO HABYAHHS Y IHKIIO3MBHOMY OcBiTHROMY BH3. ®i3uko-MaTreMaTndHa OCBiTa : HAyKOBHH
xypHai. 2018. Ne 4 (18). C. 17-25. URL: https://doi.org/10.31110/2413-1571-2018-018-4-003

2. boiiko B .O. [HkI103UBHA OCBITA: 10 MUTAHHS BU3HAYEHHS [TOHATTS Ta OCOOIUBOCTEH 11 3aIPOBaIKCHHSI.
Hayxkori 3amucku. Tlcuxomoro-memarorigni nayku. 2012. Ku. 4. C. 7-10. URL: http://archive.
nbuv.gov.ua/portal/soc_gum/Nzspp/2012_4/mtp/ mtpl.pdf.

3. Banentuk H. Inkiro3uBHa OCBiTa, 3a i mpotH. dupekTtop ko, 2010. Ne 14—-15. C. 45-58.

4. €uenko M. C., benosa O. 1. Oco0a1BOCTI BIPOBaPKEHHS IHKIIIO3UBHUX PECYPCHUX LEHTPIB B YKpaiHi.
Bueni 3anucku Yaisepeutery « KPOK». 2020. 3 (59). C. 119-125. URL: https://doi.org/10.31732/2663-
2209-2020-59-119-125

5. €cina B. II., [llupoGokora O. O., Manoriuko O. B. YkpaiHcbka MOJIeNb BIIPOBAIKCHHS 1HKITFO3UBHOT
ocBitTn. Bicauk JlyraHcekoro HamioHanbpHOTO YHiBepcuteTy iMmeHi Tapaca IlleBuenka. Ilemaroriumi
Hayku. 2021. Y. 2 (340). C. 287-297. URL.: https://doi.org/10.12958/2227-2844-2021-2(340)-2-287-297

6. 3aparar C. I'., Pomauak XK. 1., Uymaea O. B. [Hkmo3uBHa OCBiTa — IUISX IO PIBHUX MOXIIMBOCTEH.
Hamra mxomna. 2011. Ne 4. C. 14-17.

7. Tapmexc iHKIIO3ii: TpodeciiiHO-TeXHIYHMI HaBYANBHUHA 3aKiIa[: HaBYAIBHO-METOAWYHHN TOCIOHMK / KOII.
ynopsin.: [Tamenko O. B., I'punienok 1. A., Codiit H. 3., Haiina FO. M. Kuis: TOB B/ «ITnesmuy», 2011. 92 c.

8. Hecropenko T. I1. «kExoHOMIKa Cymnep3ipok»: MOXKIIMBOCTI Ta 3arpo3u Juis cepr OCBITH. YKpaiHChKHil
KypHan mpukiamgHoi ekonomiku. 2020. T. 7. Ne 2. C. 8-15. URL: http://ujae.org.ua/ekonomika-
superzirok-mozhlyvosti-ta-zagrozy-dlya-sfery-osvity/

9. IlyzikoB [I. O. OcBiTHS TEXHOJOTiSl CYIPOBOJY J>KUTTEBOTO MPOEKTY Y4YHS. AKTyasbHI HpoOiemu
HABYAHHS Ta BUXOBaHHS JIIOJICH 3 0coOimBUME moTpedamu: 30. Hayk. mparb. 2007. Ne 3(5). C. 34-45.

10. [ukmro3MBHA OCBITA: OCHOBHI TMOJIOXKeHHS. Bceeykpaincekuii  poum «Kpok 3a kpokom». URL:
http://mwww.ussf.kiev.ua/index.php?go= Inklus&id=2

11. Inxro3MBHA OCBiTa: CYTHICTH, TMOHATTSA, TepMiHojoris. KopekmiiiHa ocBita: iHTepHer-010K. URL:
http://doshkilla.blogspot.com/2012/03/blogpost.html

12. Konynaesa A., Codiii H., Haitna 0., lanunenxo JI. [nkmo3uBHA OCBITa B TEOpil 1 MpakTHIll TisUTBHOCTI
ikonu. upekrop mkonu. [kineuuii cit. 2011, Ne 7. C. 17-22.

13.KouBenuiss mpo mpaBa oci0 3 iHBamigmicTio (Bim 16.12.2009 p.) Ne 1767. URL:
http://zakon5.rada.gov.ua/laws/show/995 g71

14. Kopninosa C. B. 3anpoBamkenns inkao3uBHOi ocith B 3H3. Exonomika B 1mkonax Ykpainm. 2011.
Ne 10 (83). C. 16-20.

15. JIucronax O. B. IHKJIFO3MBHA OCBiTa B KOHTEKCTI IHHOBalIHHOTO PO3BUTKY. [lenaroriuni Hayku: Teopis,
icTopis, inHoBaIiiHi Texnoorii. 2011. Ne 2 (12). C. 174-184.

Hayxosi 3anucku. Cepist: negarorika. — 2022— Ne 1 53


https://doi.org/10.31732/2663-2209-2020-59-119-125
https://doi.org/10.31732/2663-2209-2020-59-119-125
http://ujae.org.ua/ekonomika-superzirok-mozhlyvosti-ta-zagrozy-dlya-sfery-osvity/
http://ujae.org.ua/ekonomika-superzirok-mozhlyvosti-ta-zagrozy-dlya-sfery-osvity/
http://ap.uu.edu.ua/contents/5
http://doshkilla.blogspot.com/2012/03/blogpost.html
http://zakon5.rada.gov.ua/laws/show/995_g71

CIIELIAJIBHA TA IHKJIFO3UBHA OCBITA B YKPAIHI

54

16. Tamenko O. B., I'punenok 1. A., Cooiit H. 3. Inkiro3uBHa ocBiTa B yMOBax mpogeciiHO-TeXHIYHOTO
HABYAJIHHOI'O 3aKJIaTy: HaBYAIbHO-METOqMuHMA ociOHuk. Kuis: Apt Exonomi, 2012. 184 c.

17.Tamenko O. B. CTBOpeHHS Ta PO3BUTOK IHKIIIO3MBHOIO HABUYAJIBHOTO CepeloBHIIA Y mpodeciiHo-
TEXHIYHUX HaBYaILHUX 3aKianax. [legaroriuauii anpmanax. 2014. Bum. 21. C. 175-179.

18.T1lenpkoBcbka A., TlomoB M. 3MicT OCBiTHBOI iHTerpamii Ta IHKIIO3ii JiTed 3 OOMEKCHHMHU
MOJJIMBOCTSIMH. ['yMaHi3alliss HaBYaJIFHO-BUXOBHOTO Tporiecy: 30ipHUK HaykoBux mpanb. 2011. Bum.
LVI. C. 233-245.

19. TIpo 3arBepmxenns Konmenmii po3BuTKy iHkmo3nBHOro HaB4aHHs: Hakaz MOH Vkpainm Bix 01.10.2010
p. Ne 912. URL: https://docs.google.com/ document/d/1uL7wxNKDHWcZ3v4duuZilozyyXf EYIE-
Mps3YNrWKc/edit?hl=en&pli=1

20. YuiBepcanbHuii qu3aiiH B ocBiti: moci6umk / mix 3ar pex. Codiit H. 3. Kuis: TOB BJI «Ilnesam», 2015.
76 c.

21. sIxicHa mpodeciiiHO-TeXHIYHa OCBiTa — COLIAIBHO BPA3JIUBIH MOJIO/I: HABYAIHHO-METOIUYHUI OCIOHUK
/ JI. M. Cepreesa, H. 3. Codiit; 3a pen. JI. M. Cepreesoi. Kuis: Apt Exonomi, 2012. 168 c.

22. Slurok 1. THKIIO3MBHA OCBiTA B YMOBaX Cy4YaCHOTO 3arallbHOOCBITHHOTO HaBYaNbHOrO 3akiamy. Hosa
nemaroriuaa  jgymka. 2012, Ne 2. URL: http://archive.nbuv.gov.ua/portal/Soc_Gum/Npd/2012_2
[/lyacuk.pdf

23.Hurenko O. 1., Alekseeva H. M., Lopatina H. O., Kravchenko N. V. Use of computer typhlotecnologies
and typhlodevices in inclusive educational space of university. Information Technologies and Learning
Tools. 2017. 61 (5). P. 61-75. URL.: https://doi.org/10.33407/ITLT.V6115.1782

24.Ostenda A., Nestorenko T., Ostenda J. Practical education on a higher level in Poland: example of
Katowice School of Technology. Scientific Papers of Berdiansk State Pedagogical University. Series:
Pedagogical sciences. 2018. P. 186-190. URL.: https://cutt.ly/EIh9sSP

REFERENCES

1. Alieksieieva H. M., Antonenko O. V., Zhadan K. O., Lyfenko M. V. Dosvid vykorystannia zasobiv
elektronnoho navchannia u inkliuzyvnomu osvitnomu VNZ [Experience in the use of e-learning tools in
inclusive education]. Fizyko-matematychna osvita. 2018. Vol.4 (18). S. 17-25. URL:
https://doi.org/10.31110/2413-1571-2018-018-4-003

2. Boiko V. O. Inkliuzyvna osvita: do pytannia vyznachennia poniattia ta osoblyvostei yii zaprovadzhennia
[Inclusive education: on the question of defining the concept and features of its implementation]. Naukovi
zapysky. Psykholoho-pedahohichni  nauky. 2012. Ch. 4. S. 7-10. URL: http://archive.
nbuv.gov.ua/portal/soc_gum/Nzspp/2012_4/mtp/ mtpl.pdf

3. Valentyk N. Inkliuzyvna osvita, za i proty [Inclusive education, pros and cons]. Dyrektor shkoly. 2010.
Vol. 14-15. S. 45-58.

4. Yevchenko M., Bielova O. Osoblyvosti vprovadzhennia inkliuzyvnykh resursnykh tsentriv v Ukraini
[Features of inclusive resource centers implementation in Ukraine]. Vcheni zapysky Universytetu
“KROK”. 2020. Vol. 3 (59). S. 119-125. URL.: https://doi.org/10.31732/2663-2209-2020-59-119-125

5. Yesina V. P., Shyrobokova O. O., Malovichko O. V. Ukrainska model vprovadzhennia inkliuzyvnoi
osvity [The Ukrainian model of the introduction of inclusive education]. Visnyk Luhanskoho
natsionalnoho universytetu imeni Tarasa Shevchenka. Pedahohichni nauky. 2021. Issue 2 (340). Ch. 2. S.
287-297. URL: https://doi.org/10.12958/2227-2844-2021-2(340)-2-287-297

6. Zdrahat S. H., Romachak Zh. I., Chumaieva, O. V. Inkliuzyvna osvita — shliakh do rivnykh mozhlyvostei
[Inclusive education is the path to equal opportunities]. Nasha shkola. 2011. Vol. 4. S. 14-17.

7. Pashchenko O. V., Hrytsenok, I. A., Sofii, N. Z., Naida, Yu. M. Indeks inkliuzii: profesiino-tekhnichnyi
navchalnyi zaklad: navchalno-metodychnyi posibnyk [Inclusion index: vocational school: Educational
manual]. Kyiv: Vydavnychyi dim “Pleiady”, 2011. 92 s.

8. Nestorenko T. P. “Ekonomika superzirok”: mozhlyvosti i zahrozy dlia sfery osvity [“The superstar
economy””: opportunities and threats for education]. Ukrainskyi zhurnal ptykladnoi ekonomiki. 2020. Vol.
7. No 2. S. 8-15. URL: http://ujae.org.ua/ekonomika-superzirok-mozhlyvosti-ta-zagrozy-dlya-sfery-
osvity/

9. Puzikov D. O. Osvitnia tekhnolohiia suprovodu zhyttievoho proektu uchnia [Educational technology of
guidance for the student’s life project]. Aktualni problemy navchannia ta vykhovannia liudei z
osoblyvymy potrebamy. Zbirnyk naukovykh prats. 2007. No 3 (5). S. 34-45.

10. Inkliuzyvna osvita: osnovni polozhennia. Vseukrainskyi fond “Krok za krokom” [Inclusive education:
basic provisions. All-Ukrainian Fund “Step by Step”]. URL: http://www.ussf.kiev.ua/index.php?go=
Inklus&id=2

11.Inkliuzyvna osvita: sutnist, poniattia, terminolohiia. Korektsiina osvita: internet-blok [Inclusive
education: essence, concepts, terminology. Correctional education: Internet block]. URL:
http://doshkilla.blogspot.com/2012/03/blogpost.html

Hayxosi 3amucku. Cepist: negarorika. — 2022 — Ne 1


https://doi.org/10.33407/ITLT.V61I5.1782
https://doi.org/10.31732/2663-2209-2020-59-119-125
http://doshkilla.blogspot.com/2012/03/blogpost.html

CIIELIAJIBHA TA IHKJIFO3UBHA OCBITA B YKPAIHI

12. Kolupaieva A., Sofii N., Naida Yu., Danylenko L. Inkliuzyvna osvita v teorii i praktytsi diialnosti shkoly
[Inclusive education in the theory and practice of school activities]. Dyrektor shkoly. Shkilnyi svit. 2011.
Vol. 7. S. 17-22.

13. Konventsia pro prava osib z invalidnistiu [Convention on the Rights of Individuals with Disabilities]
(16.12.2009 r. Ne 1767). URL.: http://zakon5.rada.gov.ua/laws/show/995_g71

14. Kornitsova S. V. Zaprovadzhennia inkliuzyvnoi osvity v ZNZ [Introduction of inclusive education in
CEE]. Ekonomika v shkolakh Ukrainy. 2011. Vol. 10 (83). S. 73-92.

15. Lystopad O. V. Inkliuzyvna osvita v konteksti innovatsiinoho rozvytku [Inclusive education in the
context of innovative development]. Pedahohichni nauky: teoriia, istoriia, innovatsiini tekhnolohii. 2011.
Vol. 2 (12). S. 174-184.

16. Pashchenko O. V., Hrytsenok I. A., Sofii N. Z. Inkliuzyvna osvita v umovakh profesiino-tekhnichnoho
navchalnoho zakladu: navchalno-metodychnyi posibnyk [Inclusive education in the conditions of
vocational school: Educational and methodical manual]. Kyiv: Art Ekonomi, 2012. 184 s.

17.Pashchenko O. V. Stvorennia ta rozvytok inkliuzyvnoho navchalnoho seredovyshcha u profesiino-
tekhnichnykh navchalnykh zakladakh [Creation and development of an inclusive learning environment in
vocational schools]. Pedahohichnyi almanakh. 2014. Vol. 21. S. 175-179.

18. Penkovska A., Popov M. Zmist osvitnoi intehratsii ta inkliuzii ditei z obmezhenymy mozhlyvostiamy
[Content of educational integration and inclusion of children with disabilities]. Humanizatsia navchalno-
vykhovnoho protsesu: zbirnyk naukovykh prats. 2011. VVol. LVI. S. 233-245.

19. Pro zatverdzhennia Kontseptsii rozvytku inkliuzyvnoho navchannia: nakaz MON Ukrainy vid 01.10.2010
r. Ne 912 [On approval of the Concept of inclusive education development: order of the Ministry of
Education and Science of Ukraine dated 01.10.2010]. URL: https://docs.google.com/
document/d/IuL7wxNKDHWcZ3v4duuZilozyy XfEYIE-Mps3YNrWKc/ edit?hl=en&pli=1

20.Serheieva L. M., Sofii N. Z. Yakisna profesiino-tekhnichna osvita — sotsialno vrazlyvii molodi:
navchalno-metodychnyi posibnyk [Quality vocational education for socially vulnerable youth: Textbook].
Kyiv: Art Ekonomi, 2012. 168 s.

21. Universalnyi dyzain v osviti: posibnyk [Universal design in education: Guide] / pid zah. red. Sofii, N. Z.
Kyiv: Vydavnychyi dim “Pleiady”, 2015. 76 s.

22.Yatsiuk I. Inkliuzyvna osvita v umovakh suchasnoho zahalnoosvitnoho navchalnoho zakladu [Inclusive
education in a modern secondary school]. Nova pedahohichna dumka. 2012. Vol. 2. S. 159-161. URL:
http://archive.nbuv.gov.ua/portal/Soc_Gum/ Npd/2012_2/lyacuk.pdf

23.Hurenko O. 1., Alekseeva H. M., Lopatina H. O., Kravchenko N. V. Use of computer typhlotecnologies
and typhlodevices in inclusive educational space of university. Information Technologies and Learning
Tools. 2017. 61 (5). P. 61-75. URL: https://doi.org/10.33407/ITLT.V6115.1782

24.0Ostenda A., Nestorenko T., Ostenda J. Practical education on a higher level in Poland: example of
Katowice School of Technology. Scientific Papers of Berdiansk State Pedagogical University. Series:
Pedagogical sciences. 2018. P. 186-190. URL.: https://cutt.ly/EIh9sSP

Hayxosi 3anucku. Cepist: negarorika. — 2022— Ne 1 55


http://zakon5.rada.gov.ua/laws/show/995_g71
https://doi.org/10.33407/ITLT.V61I5.1782

