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INTEGRATED DEVELOPMENT OF SPEAKING AND WRITING COMPETENCES

OF PROSPECTIVE UNIVERSITY ENGLISH TEACHERS

The article provides the rationale for integrated development of speaking and writing competences and
determines peculiarities of integrated skills development of prospective university English teachers. The analysis
of mechanisms involved in speaking and writing (reproduction, selection, combination, construction,
anticipation, discursiveness), structure of the speaking (knowledge, lexical, grammar, linguosociocultural,
speaking, reflective skills, communicative strategies) and writing (knowledge, lexical, grammar,
linguosociocultural, writing, reflective skills, communicative strategies) competences as well as the correlation
between the components proved the expediency of the integrated development of the target competences of
prospective university English teachers. Integrated development of speaking and writing competences of
prospective university teachers of English should include integration of: 1) methods (content-based instruction,
task-based learning, project-based learning, teaching with technology etc.); 2) tools; 3) contents and materials;
4) procedures. Integrated development of speaking and writing competences should follow the following stages:
introductory, basic. The introductory stage includes the development of lexical skills, communicative strategies
in speaking and writing, awareness of the structural and linguistic features of academic and professional oral
and written discourse (discussions, debates, reports, presentations, essays, teaching materials etc.). The basic
stage focuses on the integrated development of speaking and writing skills with the use of different methods (for
example web-quests, case analysis etc.).

Keywords: integrated development of speaking and writing competence, prospective university English
teachers, skills, communicative strategies, stages.

MAPIA MUKOJIIB

acriipaHTka

TepHONiIbCHKHI HAIllOHATBHHI TeAarOTiaHU N
yHiBepcuTeT iMeHi Bomoaumupa ['HaTroka
ByJa1. Makcuma Kpusonoca, 2, M. TepHominb

IHTET'POBAHE ®OPMYBAHHA KOMIIETEHTHOCTI B TOBOPIHHI TA
IMUCBMI Y MAUBYTHIX BUKJIAJJAYIB AHI'VIIMCBKOI MOBH

Tlpoananizosano OoyinbHicMb IHME2POBAHO20 HOPMYBAHHSA AHSIOMOBHOI KOMNEMEHMHOCMI 6 2060PIHHI
ma nucoMi, UHAUEHO OCOONUBOCMI B3AEMONOS SA3AH020 (OPMYSAHHSA YUX KOMNEMEHMHOCMeU y MaubymHix
suknaoavie awnenivicokoi moeu. Ha ocnosi ananizy ncuxoqhiziono2iunux Mexamizmié 2080pIHHS MaA NUCbMA
(penpoodykyis, 000ip, KOMOIHYEAHHA, KOHCMPYVIOBAHHA, AHMUYUNAYIs, OUCKYPCUBHICMb), CMPYKMypu
KOMNemeHmuocmel 6 208OPIiHHI (3HAHMA, NEKCUYHI, SPAMAMUYHI HABUYUKU, GMIHHS MOHOI02IUHO20 MOGJIeHHS,
6MIHHS OIlANO2IUHO20 MOGICHHS, NiHe80COYIOKYIbINYPHI, PehieKCusHi éMinHs, KOMYHIKAMUGHI cmpamezii) ma
nuceMi (3HAHHA, JIEKCUYHI, 2PAMAMUYHI HABUYKU, 6MIHHS NUCLMA, JIIH280COYIOKYIbIMYPHI, PeDIeKCUBHI GMIHHS,
KOMYHIKAMUGHI cmpamezii), a maxkodic Kopenayii ix KOMNOHeHmie 008e0eHO OOYIIbHICb IHMe2PO8aAH020
opmysantsi aneioMOBHOI KOMNEMEHMHOCME 8 2060pIHHI ma nucemi. Konkpemuszosano 3micm anenomosHor
KOMNEMEHMHOCMI 6 2060PIHHI ma NUCbMI MAUOYMHIX SUKIAOAYi6 aHenilicbkoi Mmoeu. Busznaueno, uwjo
63AEMONOB A3aHe  (POPMYBAHHA YIMbOBUX KOMNEMEHMHOCMEN NOGUHHO nepeddauamu Hmeepayiio:  Memoois
(KOHMEHMHO OPIEHMOBAHE HABUAHHS, MEMOO GUPIUICHHS. 3A60aHb, NPOEKMHUL MemoO, HABYAHHSL i3 3ATYYEHHAM
iH(hopmayitinux mexnonozii mowo); 2) zmicmy (cumyayii, memu, npoonemu, MeKcmu, AHe60COUIOKYIbIYPHULL
Mamepian, 3HAHHA, HABUYKU, 6MIHHA), 3) 3ac00i6 (Hanpukiao, suKoOpucmanHs HasuyaabHoi niamegopmu Moodle, na
AKI PO3MILYeHO HeoOXIOHT Mamepianu (cmammi, 8i0e03anuci i m.o.) ma npocPamMMHO20 3a0e3neyents, sKe 00360¢
npoeooumu ioeoxongepenyii Big Blue Button, Zoom mowo); 4) memoouxu peanizayii. Obipynmosano emanu
IHMe2po8ano2o YoPMySanHs KOMNEMEHMHOCMI 8 2060PIHHI MA NUCLMI Y MAUOYMHIX SUKIA0AYI8 AHSTILICOKOL MOBU.
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6CTMYNHUL, CAPAMOBAHUL HA PO3GUMOK JEKCUYHUX HABUYOK CHYOEHMIS, O3HAUOMICHHS. MAUOYMHIX SUKIA0AYIE 3
KOMYHIKAMUGHUMU ~ CIMpamezisimu, NpUMamMaHHuMy  akademiyHoMy ma npo@ecitinomy YCHOMY I NUCEMHOMY
CRIIKYBAHHIO, (DOPMYBAHHS GMIHb IX UKOPUCTIANHS, GMIHHS 6PAX0EY8AMU CIMPYKIYPHI Md JIH26ICMUYHI 0COOIUB0CTNI
AHIIOMOBHO20 AKAOEMIYH020 ma Npoghecilinoco CniKyséanHs (OUCKycill, debamis, donosioel, npesenmayill, ece,
HABUATIbHUX Mamepianié mowo) y npoyeci 2080piHHSA mMa NUCbMA, OCHOBHUL, 30PIEHMOBAHULL HA IHME2POB8aHUll
PO3BUMOK YMiHb 2060DIHHA (MOHONOCIYHE MA OIANIOCIYHE MOGIEHHS) MA NUCOMA 3 GUKOPUCHAHHAM CYHACHUX
MexHoN02i (8eO-Kéecm MexHON02Il, Kelc-mexHon02ii moujo).
Knrouosi cnosa: inmezposate hopmysanisi KOMNemeHMHOCMIE 8 2060PIHHI MA NUCLMI, MAUOYMHI

BUKIIAOAYI AH2IUCHKOT MOBU, BMIHHS, KOMYHIKAMUGHI cmpamezii, eman.

MAPU A MBIKOJIVIB

acrmupaHTKa

TepHOMONbCHKUI HAITMOHATBHBIN MeAaroruuecKui
yHUBEpCUTET UMeHU Bragumupa ['HaTiOKa

yi. Makcuma Kpuponoca, 2, r. TepHomnoinb

UHTEI'PUPOBAHHOE ®OPMUPOBAHUE KOMIIETEHTHOCTU B
T'OBOPEHVWM U IUCHME BYJIYIIIUX MIPENNOJABATEJENA AHTJIMACKOI'O
A3BIKA

Ipoanaruzuposana  YenecoobpPAsHOCMb — UHMESPUPOBAHHO20 — (OPMUPOBAHUSL  AH2ILOSA3bIYHOU
KOMNEMEHMHOCTL 8 2080PEHUU U RUCbME, ONPedeieHbl 0CODEHHOCMU 63AUMOCEA3AHHO20 (HOPMUPOBAHUS IMUX
Komnemenmuocmei y  0yoywux — npenooasameneii  anenutickoeo  sasvika. C  nomowwplo  amanusza
NCUXOPUIUOIOZUUECKUX —~ MEXAHUIMOE 2080PEHUs. U NUCbMA  (PenpooyKyus, ombop, KOMOUHUPOSAHuUe,
KOHCMpyuposanue, anmuyunayusi, OUCKYPCUBHOCHIb), CIMPYKMYpPbl KOMNEMEHMHOCEN 8 2080peHul (3HAHUS,
JleKcudecKue, 2pamMmamuyeckue HAaeblKu, YMEHUs MOHONO2UYECKOU pedl, YMEeHUs Oualo2u4ecKol peuu,
JIUH280COYUOKYIbIMYPHBIE, PepleKcUushble YMEHUs, KOMMYHUKAMUSHble cmpameauu) u nucome (3HaHus,
JIeKCUdecKue, 2pamMMamuyeckie HAebiKu, YMEHUs NUCbMd, TUHSE0COUUOKYIbMYPHbIE, PepeKcushvlie YMeHus,
KOMMYHUKAMUSHbIE — cmpameult), d MaKdice U3YYeHUs KOppeuayuu Uux KOMHOHEHMO8  OOKA3aHd
Yenecoodpa3HOCb  UHMEZPUPOBAHHO20 (DOPMUPOBAHUS. AH2NIOSA3LIYHOU KOMNEMEHMHOCMU 6 2080peHUU U
nucovme. KOHKpemusuposano cooepicanue aH2i0A3bI14HOU KOMREMEeHMHOCIU 8 2080PeHUU U NUCbMe 0YOYUUx
npenodasamenell aH2IULICKO20 A3bIKA. B3aumocssasannoe hpopmuposanis yenesvix KOMnemenmmuocmeti O0JINCHO
npedycmampusams unmezpayuio. 1) memoooe (KOHMEHmHO OpUeHMUPOSAHHOe 00y4eHue, Memoo peuleHus.
3a0a4, NPOEKMHbL Memoo, obyuenue ¢ npueiedeHueM UHGOPMAYUOHHBIX MEXHOI02UL U M.O.), 2) COOepHCAHU,
3) cpeocme (couemanue yuebnotu niamepopmor Moodle u npoepammmnozo obecneuenust, 0 8UOeoKoOHpepenyul
— Big Blue Button, Zoom u 0p.); 4) memoouxku peamuzayuu. OOOCHOBAHBI 2MANLL UHMESPUPOBAHHO20
hopmuposanusi KOMNEMeHMHOCIU 6 2080PeHUU U NUcbMe OYOYUUX npenoodsamencti aH2IUlCK020 S3bIKA:
1) 6800HblI, HanpaseHublll HA pA3GUMUE JEKCUYECKUX HABbIKOE CMYOeHmOos, O3HAKOMIeHUe OyOyuux
npenoodasameneil ¢ KOMMYHUKAMUBHBIMU CIMPAMEUIMU, NPUCYWUMU AKAOEMUYECKOMY U NPODECCUOHATLHOMY
VCMHOMY U NUCOMEHHOMY O0OWeHuo, (opMUposanue YMeHull ux UCHONb308aAHUs, YMEHUIL V4UMbleanms
CMpYKmypHvle U JIUHSUCTUYECKUE OCOOCHHOCMU AH2NOAZbIYMHO20 AKAOEMUUECKO20 U NPOHEcCUOHAbHO20
obwenus (Ouckyccutl, 0ebamos, OOKIA008, Npe3eHmayull, dcce, YYeOHbIX Mamepualos u m. n.) 6 npoyecce
2060peHUsl U NUCbMA; 2) OCHOBHOU, OPUCHMUPOSAHHBLL HA UHMEZPUPOBAHHOe DA3GUMUE YMEHUN 2080DEHUs
(MOHONO2UMECKAsL U OUANIOSUYECKAS. PeYb) U RUCLMA C UCNONb308AHUEM COBDEMEHHbIX TMEXHON02Ull (6e6-Keecm
MexHOoN02UU, KellC-MexXHOA02UU U M. O.).

Knoueesvle cnosa: unmezpuposannoe Gopmuposanie KOMHEMEHMHOCIU 6 2080pPEHUl U NUCbME,
6y0yuue npenooasamenu aHIUICKO20 S3bIKA, YMEHUS,

Recently there has been an increase in research in the field of integrated foreign language
teaching and learning. Integrated approach includes integration of a foreign language with professional
disciplines, integrated skills development, technology integration etc. Integrated foreign language
teaching was studied by E. Hinkel, R. Oxford, M. Burak, O. Bykonia and others. M. Burak developed
methodology of integrated formation of prospective university English teachers’ speaking competence
and information-communicative competence based on the ideas of communicative, integrated and
sociocognitive approaches with the intensive use of internet services (Google Hangouts, Google
Classroom, Skype, YouTube) [3]. N. Dobrovolska focuses on integrated development of reading and
speaking skills of IT students [4] and made conclusions that reading activities should prepare students

138 Haykogi 3anucku. Cepist: megarorika. — 2020. — Ne 1



[TPOBJIEMH ®OPMYBAHHS MOBJIEHHEBUX KOMITETEHTHOCTEN MAMBY THIX
OAXIBIIB

for speaking activities, texts may be used to develop linguistic and information basis for the
subsequent spoken production and interaction; the mechanism of transfer should be activated.

However, there is still a need to study integrated skills development of students of both
linguistic and non-linguistic specialties.

Nowadays numerous studies are dedicated to developing foreign language competence of
undergraduate students majoring at foreign languages (I. Zadorozhna, V. Chernysh, A. Paletska,
1. Zaitseva etc.). Meanwhile training prospective university teachers of English needs studying in order
to develop effective methodology and ensure the highest quality of education.

The aim of the article is to provide the rationale for integrated development of speaking and
writing competences and determine peculiarities of integrated skills development of prospective
university English teachers.

Integrated skill development is contrary to segregated-skill instruction which means focusing on
segregated skills and which is still quite popular (e.g., developing grammar skills during the classes of
Practical Grammar or phonetic skills at Practical Phonetics). Though sometimes it may be necessary to focus
on particular skills, in many cases the segregation of language skills is only partial or even illusory as students
do different tasks which incorporate reading, listening etc. Besides, purely segregated-skill instruction is
opposite to the integrated way people use language skills in real life [13].

Speaking is often opposed to writing. Comparing oral and written discourse R. Hughes
concluded that the former is oral, context dependent, often unplanned, transient, dynamic, primary,
inter-personal, stigmatized whereas the latter is visual (motoric), planned, decontextualised, non-
transient, static, secondary, logical, conservative, contractual [10, p. 11-12]. Another comparative
research led to the conclusion that all spoken university registers are involved, marked for the absence
of impersonal styles, whereas all written university registers are highly informational, elaborated in
reference, characterized by impersonal styles [7, p.282], use of well-formed sentences within
thoroughly structured paragraphs [12, p. 26].

On the other hand, the analysis of mechanisms involved in speaking and writing, shows that
they have much in common. The simplest one is the mechanism of reproduction which can be
complete (phrases are removed from the text without changes to be used in writing or speaking) and
partial (reproduction-transformation). The selection mechanism covers the selection of words and the
selection of grammar structures from long-term memory. The word choice depends on the purpose of
the message, the relationship between communicators, situation. The choice of grammar structure is
influenced by the communicative purpose, situation and the function of the structure. Reproduction
and selection are subordinated to the mechanism of combination, which provides the formation of new
phrases and determines such characteristics as productivity, novelty, speech rate. Mechanism of
construction ensures the construction of new speech units on the basis of a certain abstract model
stored in the human brain, but not due to the awareness of language rules. On the contrary, the
construction of a phrase with conscious application of language rules indicates an insufficient
proficiency level. The mechanism of anticipation is considered in two aspects: structural (anticipation
of a phrase, structure) and semantic (anticipation of the whole situation). The mechanism of
discursiveness provides us with the ability to assesses the situation, perceive feedback signals (verbal /
nonverbal reaction of the interlocutor), make decisions, activates the knowledge about the subject of
communication [2, p.104-106]. The above-mentioned mechanisms (reproduction, selection,
combination, construction, anticipation, discursiveness [2, p. 104]) are involved in oral and/or written
communication.

In order to provide the rationale for integrated skills development, it is necessary to analyze and
compare the structure of the target competences.

Speaking competence is considered to be an integration of knowledge, lexical, grammar and
phonetic skills as well as skills of spoken production and spoken interaction [6, p. 189]. Writing
competence incorporates knowledge, lexical, grammar and writing skills [6, p. 298].

It is important that the same grammar and lexical systems are valid for both writing and
speaking.

B. Norton and K. Toohey claim that learning a language involves a socioculturally situated
social practice [11]. It means that speaking and writing competences include linguosociocultural skills
which determine the effectiveness of communication in sociocultural context.
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The development of advanced speaking and writing skills implies acquiring effective learning
and communicative strategies. However, master’s degree students are usually experienced learners
who are supposed to be able to apply efficient learning strategies. It seems to be more important for
them to master communicative strategies and use them correctly and appropriately. For example,
prospective university teachers should be able to use language efficiently for academic and
professional purposes [9, p.27]. University teachers of English are often actively involved in
professional debates, discussions etc. so they should be able to convey their thoughts clearly, argue
their ideas. Argumentative discourse aimed at persuading listeners or readers is characterized by
intensive use of different argumentative strategies and tactics among which are the following: 1)
reference to authority, famous people; 2) use of numbers, statistics, which makes the argument more
visual, and the author's ideas more significant; 3) emphasizing the obviousness of certain ideas (It’s
quite evident that...); 4) appeal to emotions and feelings (use of metaphors, epithets etc. depending on
the objective and the audience) [1, p. 54]. The ability to use such strategies and tactics appropriately
will greatly contribute to the effectiveness of communication.

Master’s degree students should also develop reflective skills which help them analyze their
experience, determine needs, individual objectives, language proficiency, analyze learning style,
strengths and weaknesses, examine the reasons of failures, analyze issues from different perspectives
[15, p. 65]. Therefore developing target competences means involving “emotive regulatory practices”
[15, p. 65].

Taking into account the above-mentioned, we have come to the conclusion that on completing
Master’s program students should become proficient English speakers which means that they can:

e use a wide range of vocabulary (including idioms) with flexibility and precision in all topics,
select vocabulary appropriately for the audience and the setting (lexical skills);

e use in their speech a wide range of structures appropriately and correctly (grammar skills);

e use a wide range of pronunciation features (phonetic skills);

e analyze and take into account the target audience (shared knowledge), build statements based on
status, degree of formality and relations of participants, interests, motivation etc.; pay attention to the
success of communication and manage it by adjusting components of speech (skills of oral production,
oral interaction);

e speak coherently, develop topic smoothly with rare hesitations, repetitions and self-corrections;
convey and argue ideas, facts, opinions; clearly and logically answer the questions of the audience
(skills of oral production);

e communicate fluently, spontaneously, reasonably; participate actively in debates on topics of an
academic or professional nature; take an active part in the exchange of facts, ideas, opinions;
understand complex and elaborated speech (skills of oral interaction) [10, p. 104; 5, p. 499, 502];

e use registers and styles appropriate in the sociocultural situation; predict and prevent possible socio-
cultural problems and barriers; imagine linguistic and sociocultural portraits of participants in intercultural
communication; adapt to the English-speaking environment, following the rules of politeness, showing
respect for other communities and their traditions [5, p. 519] (linguosociocultural skills);

e cmploy communicative strategies effectively and appropriately in order to achieve the purpose
of oral communication (communication strategies);

o reflect on the results of their learning, level, objectives, determine ways of further development
of speaking competence (reflective skills).

At the end of the Master’s program students are supposed to reach a high level of writing
competence (C2.1-C2.2) and be able to:

e use a wide range of vocabulary, select vocabulary appropriately for the target audience and
objectives (lexical skills);

e use a wide range of structures appropriately and correctly (grammar skills);

e analyze and take into account the target audience (shared knowledge), interests, motivation etc.;
write coherent, detailed and well-structured texts using various means of communication, employing
examples and illustrations, using quotes; emphasize the most relevant points and state them clearly
(e.g. in an essay, report) and support them with relevant arguments and examples; synthesize
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information from different sources in a coherent text; adapt the style of writing to the context and
needs of the readership [5, p. 509, 577-578] (writing skills);

e use registers and styles appropriate in the sociocultural situation; imagine linguistic and
sociocultural portraits of the reader; adhere to the rules of politeness, show respect for other
communities and their traditions [5, p. 519] (linguosociocultural skills);

e ecmploy communicative strategies effectively and appropriately in order to achieve the purpose
of writing and emphasize the main ideas (communication strategies);

o reflect on the results of their education, level, objectives, determine ways of further development
of writing competence (reflective skills).

Figure 1 presents the correlation between the components of speaking and writing competences.
However, the integration process is more complicated as, for example, good speaking or writing is
usually closely connected with reading and listening as writing on complex topics we usually look for
some oral (webinars, seminars etc.) or written information.

The analysis showed the correlation between the components of speaking and writing
competence and hence the expediency of the integrated development of the target competences of
prospective university English teachers.

In the integrated skills development two types of instruction are distinguished: content-based
learning focusing on learning content through language and task-based learning emphasizing the use
of language in communicative activities [13].

Content-based instruction implies that students master English while learning other
subjects. A. U. Chamot and J. M. O'Malley developed Cognitive Academic Language Learning
Approach which shows that language learning strategies can be efficiently used in content-based
instruction [8]. There are different models of content-based instruction (theme-based, adjunct,
sheltered [14] etc.) which often take into account students’ level of language proficiency.
However, prospective university teachers of English are usually quite proficient language users so
integration through content-based instruction can be an effective way of their training in terms of
content learning and developing language skills during the classes of “Methods of foreign
language teaching in higher education institutions”, literature courses etc.
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Figure 1. Correlation between the components of speaking and writing

competences

Task-based learning in case of prospective university teachers training implies students’
participation in meaningful communicative tasks which require “comprehending, producing,
manipulating, or interacting in authentic language while attention is principally paid to meaning rather
than form” [12, p. 10] and includes much pair and group work to perform complex tasks.

However, we wouldn’t narrow the integrated skill approach only to task-based instruction which
originates from Communicative language teaching. It was developed on the idea that language can be
acquired best through communication as in real life it is used as a communicative tool. The statement
is true both for productive and receptive skills. It is also recognized that Communicative language
teaching encourages the student to be more engaged in learning English and thus develop productive
skills both inside and outside classroom.

Thus, we have come to the conclusion that integrated development of speaking and writing skills of
prospective university teachers of English should include integration of methods. It can be content-based
instruction, task-based learning, project-based learning which is of great value at Masters’ courses as it
often makes a complex task the focus of a series of lessons or even a term and includes some final product
developed by students. Teaching with technology can also be an effective way to deal with challenges
universities are facing now and provide the best quality training. A wide range of modern internet services,
learning platforms give users opportunities to communicate online, exchange messages, share information
etc. and create personalized and effective learning environment. Thus, Moodle can include some
synchronous learning tools to provide opportunities for web-conferencing.
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It is evident that nowadays teaching without technology is almost impossible. Depending on the
methods selected teachers may use different tools according to the objectives set. So integrated
development of speaking and writing skills of prospective university teachers of English includes
integration of different learning tools (for example, learning platform Moodle and web-conferencing
service Big Blue Button or Zoom).

The analysis of the correlation between the components of the target competences led us to the
conclusion about the expediency of determining integrated content (situations, topics, problems, texts,
linguosociocultural material, knowledge, skills) and procedures for speaking and writing competences
development, which will activate the mechanisms of transfer.

Integrated development of speaking and writing competences should follow two stages:
introductory, basic. The introductory stage includes the development of lexical skills, communicative
strategies in speaking and writing, awareness of the structural and linguistic features of academic and
professional oral and written discourse (discussions, debates, reports, presentations, essays, teaching
materials etc.). The basic stage focuses on the integrated development of speaking and writing skills
with the use of different methods (for example web-quests, case analysis etc.).

In the article we have provided the rationale for integrated development of speaking and
writing competences and determined peculiarities of integrated skills development of prospective
university English teachers (integration of methods, tools, contents, procedures).

Further research should focus on the methodology of integrated development of speaking
and writing competences of prospective university English teachers.

JITEPATYPA

1. Bbab’tok O. B. ®opmyBanHs mpodeciiiHo Opi€HTOBaHOI aHIJIOMOBHOI  KOMIICTCHTHOCTI B
MOHOJIOTIYHOMY MOBJICHHI MalOyTHIX (axiBIiB chepu Typu3My: AuC. ... KaHm. nex Hayk. 13.00.02 /
0. B. ba6’tok. — Tepnomninb, 2019. — 276 c.

2. buxons O. I1. TeopeTuko-MeTONNYHI 3acajd CaMOCTIHHOI M03aayJUTOPHOI POOOTH 3 aHIIIHCHKOI
MOBH CTYJICHTIB CKOHOMIYHHX CIEIialbHOCTEH: auc. ... A-pa men. Hayk. 13.00.02 / O. I1. bukons. —
Kwuis, 2018. — 788 c.

3. bypak M. 1. BzaemonoB’s3ane ¢popmyBaHHs y MaiflOyTHIX BHKJIagadiB aHTIiIHCHKOT MOBH MpodeciitHo
OpIEHTOBAHOI KOMIIETEHTHOCT] B TOBOPiHHI Ta iHPOPMAaILiHHO-KOMYHIKaIii{HOT KOMIIETEHTHOCTI: JTUC.
... kaua. nex Hayk. 13.00.02 / M. 1. Bypak. — Tepuominb, 2019. — 247 c.

4. [Jo6poBonbcbka H.  IlpoGimema  iHTerpoBaHoro  ¢QopMmyBaHHS y  CTYICHTIB  aHTJIOMOBHOL
KOMIIETCHTHOCTI B 4UTaHHI Ta roBopinHi / H. JloOpoBonbcbka // Haykori 3amucku TepHOIIIBCHKOTO
HalliOHAJILHOTO TeAaroriyHoro yHiBepcutery imeHni Bomoammupa I'Hatroka. Cepis: meparorika. —
2016. — Ne 4. — C. 223-227.

5. 3amopoxna I.II. Teopermko-MeTOoOW4YHI 3acaiM oOpraHi3alii caMmoCTiHHOI poOoTH MaHOyTHIX
YYUTENIB 3 OBOJIOJiHHS aHTJIOMOBHOI KOMYHIKAaTHBHOIO KOMIIETEHII€I: JWC. ... JI-pa HeA. HayK:
13.00.02 / I. I1. 3amopoxna. — Kuis, 2012. — 770 c.

6. Meronuka HaBYaHHS 1HO3EMHHMX MOB 1 KyJIbTyp: Teopis 1 MNpakTHUKa: MiAPYYHUK [UIsI CTYI.
KJIACHYHHX, IEJaroriyHux i JiHrBictuunux yHiBepcuretiB / [O. b. birmu, H. ®. Bopucko, TI.E.
Bopeubka Ta iH.]; 3a 3aransH. pea. C. F0. Hikonaesoi. — Kuis: Jlensit, 2013. — 590 c.

7. Biber D. Lexical Bundles in University Spoken and Written Registers / D. Biber, F. Barbieri //
English for Specific Purposes. — 2007. — Vol. 26 (3). — P. 263-286.

8. Chamot A. U. The CALLA handbook: Implementing the Cognitive Academic Language Learning
Approach / A. Chamot, J. M. O'Malley. — Pearson P T R, 1994. — 340 p.

9. Common European Framework of References: Learning, Teaching, Assessment. Available at:
https://rm.coe.int/168045997.

10. Hughes R. Teaching and Researching Speaking. — Pearson Education Limited, 2011. — 2 edition. —
249 p.

11. Norton B. Identity and language learning / B. Norton, K. Toohey // The Oxford handbook of applied
linguistics; R. B. Kaplan (ed). — Oxford: Oxford University Press, 2002. — P. 115-123.

12. Nunan D. Designing tasks for the communicative classroom. — Cambridge: Cambridge University
Press, 1989. — 211 p.

13. Oxford R. Integrated Skills in the ESL/EFL Classroom. ERIC Digest. Available at:
https://eric.ed.gov/?1d=ED456670.

14. Scarcella R. The tapestry of language learning: The individual in the communicative classroom /
R. Scarcella, R. Oxford. — Boston: Heinle & Heinle, 1992. — 240 p.

Haykogi 3anucku. Cepist: meparorika. — 2020. — Ne 1 143



[TPOBJIEMH ®OPMYBAHHS MOBJIEHHEBUX KOMITETEHTHOCTEN MAMBY THIX

DAXIBLIB

15.

10.
11.

12.

13.

14.

15.

144

Zadorozhna I. Development of pre-service foreign language teachers’ emotional intelligence by
means of reflection / I. Zadorozhna, O. Datskiv, N. Levchyk // Advanced Education. — 2018. —
Issue 10. — P. 62-68.

REFERENCES
Babyuk O. V. Formuvannya profesijno oriyentovanoyi anglomovnoyi kompetentnosti v
monologichnomu movlenni majbutnix faxivciv sfery’ tury zmu. Diss. kand. ped. nauk.

[Development of Professional English Competence in Spoken Production of Prospective Specialists
in the Field of Tourism. Cand. ped. sci. diss.]. Ternopil, 2019. 276 p.

Bykonya O. P. Teoretyko-metodychni zasady samostijnoyi pozaaudytornoyi roboty z anglijskoyi
movy studentiv ekonomichnyx specialnostej. Diss. dokt. ped. nauk [Theoretical and methodological
foundations of self-study work organization in English of students of economic specialties. Dokt.
ped. sci. diss.]. Kyiv, 2018. 788 p.

Burak M. 1. Vzayemopovyazane formuvannya u majbutnix vykladachiv anglijskoyi movy profesijno
oriyentovanoyi kompetentnosti v govorinni ta informacijno-komunikacijnoyi kompetentnosti: Diss.
kand. ped. nauk. [Integrated formation of professionally oriented speaking competence and
information-communicative competence of prospective university teachers of English. Cand. ped.
sci. diss.]. Ternopil, 2019. 247 p.

Dobrovolska N. Problema integrovanogo formuvannya u studentiv anglomovnoyi kompetentnosti v
chytanni ta govorinni [The problem of integrated development of English competence in reading and
speaking]. Naukovi zapysky' Ternopilskogo nacionalnogo pedagogichnogo universytetu imeni
Volodymyra Gnatyuka. Seriya: pedagogika. 2016. Ne 2. pp. 223-227.

Zadorozhna 1. P. Teoretyko-metodychni zasady organizacii samostijnoi roboty majbutnih uchyteliv z
ovolodinnja anglomovnoju komunikatyvnoju kompetencijeju. Diss. dokt. ped. nauk [Theoretical and
methodological foundations of self-study work organization on acquiring English language
communicative competence. Dokt. ped. sci. diss.]. Kyiv, 2012. 770 p.

Metodyka navchannya inozemny'x mov i kultur: teoriya i praktyka: pidruchnyk dlya stud.
klasychnyx, pedagogichnyx i lingvistychny'x universytetiv [Methods of teaching of foreign
languages and cultures: theory and practice: a textbook for university students]. O. B. Bigych, N. F.
Borysko, G. E. Boreczka ta in.; za zagaln. red. S. Yu. Nikolayevoyi. Kyyiv: Lenvit, 2013. 590 p.
Biber D., Barbieri F. Lexical Bundles in University Spoken and Written Registers / English for
Specific Purposes. 2007. Vol. 26 (3). P. 263-286.

Chamot A. U., O'MalleyJ. M. The CALLA handbook: Implementing the Cognitive Academic
Language Learning Approach. Pearson P T R, 1994. 340 p.

Common European Framework of References: Learning, Teaching, Assessment. Available at:
https://rm.coe.int/1680459197.

Hughes R. Teaching and Researching Speaking. Pearson Education Limited, 2011. 2 edition. 249 p.
Norton B, Toohey K. Identity and language learning / The Oxford handbook of applied linguistics;
R. B. Kaplan (ed). Oxford University Press, 2002. pp. 115-123.

Nunan D. Designing tasks for the communicative classroom. Cambridge: Cambridge University
Press, 1989. 211 p.

Oxford R. Integrated Skills in the ESL/EFL Classroom. ERIC Digest. Available at:
https://eric.ed.gov/?1d=ED456670.

Scarcella R., Oxford R. The tapestry of language learning: The individual in the communicative
classroom. Boston: Heinle & Heinle, 1992. 240 p.

Zadorozhna I., Datskiv O., Levchyk N. Development of pre-service foreign language teachers’
emotional intelligence by means of reflection . Advanced Education. 2018. Issue 10. pp. 62—68.

Hayxogi 3anucku. Cepisi: neparorika. — 2020. — Ne 1



