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THEORETICAL BASIS OF THE ORGANIZATION OF THE GENDER-EQUITABLE
ENVIRONMENT IN THE FOREIGN AND UKRAINIAN EDUCATIONAL SYSTEM

The article deals with a theoretical and methodological analysis of the organization of a gender-equitable
educational environment in the context of foreign and native approaches. The terminology field of the research
in the foreign and native scientific literature is determined. The peculiarities of the organization of a gender-
equitable environment in the USA, Canada, Germany and the Scandinavian countries are characterized. The
common and different features in methodological approaches were identified. The conceptual-categorical

apparatus of the research (“Gender Equitable Learning Environment”, “Gender-balanced Education”,
“Gender Equality in Education”, “Gender-equitable Education”, “Gender-fair Education”, “Non-
discrimination Education”, «Non-sexist Education”, “Human Rights Friendly School”) is given. The

progressive ideas of implementation of foreign experience to the native practice organization of a gender-
equitable educational environment are highlighted. The author’s interpretation of the concept “gender-equitable
environment”, its content and structure (spatial-subject, psychodidactic, social components) are formulated.
The gender-equitable environment is creative-developing, health-saving, non-discriminatory and inclusive
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environment for children, which are relevant to the principles of social justice, gender equality, child-centrism,
egalitarianism, non-discriminatory education, and “partnership pedagogy”, gender “matrix” of humanistic
pedagogical heritage. The conceptual model of creating a gender-equitable environment on the basis of the
integration of competency, personal oriented and gender approaches in the context of reforming the national
education is substantiated. The mechanisms of creating an educational environment for children and youth on
the basis of “partnership pedagogy” and gender “matrix” of humanistic pedagogical heritage are described.

Keywords: gender, gender approach, gender-equitable environment, educational institution.

IPUHA IIVJIBI'A

KaHIUAAT MeJaroriyHuX HayK

TepHOMiNBCHKUI HAIIIOHATBHUH TeAarOriYHII YHIBEpCUTET
iMeHi Bononumupa ['HaTioKa

Bys. Makcuma Kpusonoca 2, M. TepHomninb, Ykpaina

TEOPETHUYHI 3ACAIN OPFA“HBAHIi rEHI[EPHp-CHPABE%IHHBOFO
CEPEJOBHUIIA Y 3APYBI’KHIN TA YKPAIHCBKIN OCBITHIN CUCTEMI

IIpeocmagnenuii meopemuko-memooono2iunull ananiz opeawizayii TeH0epHO-cnpageoIu8o2o 0C8imHbL020
cepedosuwia 6 KoHmekcmi 3apyOincHux ma YKpaiHcobKili nioxodis. Busmaueno mepminonociune none
docnioocennss 6 3apybidicHitl ma ykpaiucokiti nimepamypi. Oxapakmepuzo8aHo ocobausocmi opeanizayii
TeHOepHo-cnpagednueozo cepeoosuuja y CLIA, Kanaoi, Himeyuuni, kpainax CKaHOUHasil, 6UsA61eHO cninbHe ma
8ioMinHe Yy MemooonociuHux nioxodax 0o npobnemu. Ilodano nouamiiino-kamezopianvHuil anapam
00CNiONHCEHHS ((IEHOEPHO-CNPABEONUBe OCBIMHE CEPeOosUIey, (TEHOePHO-30ANAHCOBAHA OCEIMAY, «2eHOepHAa
pisHicmb 8 0ceimiy, «TeHOepHO-CNpaseonusa ocimay, «HeOUCKpUMIHaYIUHA O0C8Iimay, «HeCceKcucmcovKa
ocsimay, «wKona, 0e noeaxcaroms npasa NOuHUy). Buoxkpemaeni npoepecusni ioel peanizayii 3apy0iscrnozo
00¢6i0y y 8iIMYUBHAHY NPAKMUKY CIMBOPEHHS 2eHOEPHO-CNPABEONUB020 OC8IMHBO2O cepedosuya 8 YKpaiti.

Poskpumo asmopcvke pO3yMiHHA NOHAMMA ~ «TeHOepHo-chpasediuse cepedosuwey. Ienoepro-
cnpaseonuge cepedosuwge  po3ensioacmuca K meopuo-po36usabvHe, 300p08 's130epedicysanvHe,
Heouckpuminayiiine, [HKIIO3USHe cepedosuuje Oas Oimell (3 ypaxyeawusm ix cmami, 6iKy, iHeanionocmi,
EeMHIYHOT NPUHANEeJICHOCMI, pacu mowjo), wo 06a3yemvcs Ha NPUHYUNAX COYIATbHOI CnpagedIueocmi, TeHOepHol
pieHoCmi, OUMUHOYEHMPU3MY, —eranimapusmy, HeOUCKpuMminayitiHoi oceimu. Y cmpykmypi renoepHo-
CHpageodnugo2o cepedosuya BUOKPEMIEHO MPU KOMHOHEHMU: HNPOCMOPO8O-NPEOMEemHULl  (PO3MAauLy8anHs
3aKk1ady, iHmep’€p ma ekcmep '€p, HAABHICMb 30H GIONOYUHKY, M0, HA OCHOBI AKO20 PO320PMAIOMbCsL CIMOCYHKU
6CIX YUACHUKIE HABYATLHO-BUXOBHO20 NpOYeCy), NCUXOOUOAKMuUYHUL (3Micmosa cghepa — HA8UANbHI NAAHU |
npoepamu, RNIOPYYHUKU, HAGUANbHI NOCIOHUKU, opmu, Memoou i NpuiloMu HAGYAHHA MA BUXOBAHMS, SKi
3YMOGAEHI NCUXOA02IYHUMYU YIIAMU NOOYO08U OC8IMHBLO2O npoyecy); coyianvhull (cyd’exmu  0C8imHb020
npoyecy — euumeni, 6amvKuy, YuHi/yueHuyi;, KOMyHiKayitina cgepa (cmuib 63a€MOCMOCYHKIE Nedaco2iuHo20
KOJIeKmuay i3 yunamu ma bamovramu,).

OO6IpyHmMOBAHO KOHYENMYanbHy MOOelb CMBOPEHHS TeHOEPHO-CRPABedIu8020 Cepedosuula 8 yMoeax
pegopmysanns HayioHantbHOI 0c8imu, Ha 3acadax inmezpayii KOMREMEeHmMHICHO20, 0COOUCMICHO OPIEHMOBAHO20
ma 1endepHo2o nioxoodie. Onucyiomsvcsi Mexamizmu cmeopeHHs 0C8IMHbLO20 cepedosuwa Onsi dimell ma Moaooi
Ha 3acaoax «nedazo2iku napmHepcmeay ma reHO0epHoi «<Mampuyi» eyMaHiCmuyHol nedazo2iyHol cnadujutu.

Knrwuogi cnosa: rendep, rendepruii nioxio, reHOepHo-cnpaseonuse cepedosuule, 0Ceimuill 3aKnao.

UPUHA IIVYJIBI'A

KaHJIWAT MeJarorHIecKuX HayK

TepHomONBCKUI HAMOHATBHBIN EIarOTUYECKUI YHUBEPCUTET
umenn Bnagumupa ['HaTioka

yin. Makcuma Kpusonoca 2, r. TepHonons, YkpanHa

TEOPETUYECKHUE OCHOBbBI OPTAHU3ALIMA 'EHAEPHO-CIIPABEIJINBOM
CPEJIbI B 3APYBEXKHOM U YKPAUHCKOM OBPA3OBATEJIBHOM CUCTEME

Ilpeocmagnen  meopemuxo-memooonocudeckuti  anaiu3 — opeanuzayuy  2eHOepHO-CNpageousoll
00pazosamenvHoll  cpedbl 8  KOHMEKCme  3apyOedCHbIX U OmedecmeeHHbIX hnooxo008. OnpedeneHo
mepMUHONIo2UYeCcKoe Noe UCCIe008a s 8 3apybedcHoll u omedecmseenHoll aumepamype. Oxapakmepu3o8amsl
0cobeHHOCmU  opeaHusayuu  2eHoepHo-cnpaseonusoll  cpeovi 6 CILIA, Kanaoe, I'epmanuu, cmpanax
Ckanounaguu, onpeoeieHvl obwue U OMAUYUMENbHbIE Yepmbl 8 MemOoO00N02UHeCKUX Nno0Xo0ax K npobiaeme.
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Ilpeocmasnen NOHAMUIIHO-KAMEe20pUanbHblll annapam uccredo8aHus («eendepro-cnpasednusas
obpazosamenvHas  cpeday,  «2eHOepHO-COANaHCUpOBanHoe  00pazosanue», «2eHOepHOe PAaBeHCcmeo 6
obpazosanuuy, «2endepHo-cnpasednugoe  obpazoganuey, «HEOUCKPpUMUHAYUOHHOE — 006paz0saHuey,

«Hecekcucmekoe 00pazosanuey, KWKo, 20e yeadcarom npasa ueiosekay). Buidenenvl npoepeccushvie ueu
peanusayuu 3apyberscHo2o onvima 8 NPakmukKy co30aHus 2eHOepHO-CNpagedaudoli 06pazo8amenvbholl cpeobvl 6
Yxpaune. Packpvimo asmopckoe nomumanue NOHAMUs «2eHOEPHO-CNPAgedausas cpeday, ee codepiicauue u
cmpykmypa (npocmpancmeeHHO-npeOMemHblil, NCUX0OUOAKMUYEeCKUl, COYUaNbHbIU KomnoHnenmsl). I endepro-
cnpaseonugas — cpeda  paccmMampueaemcsi  Kak — meopHecKu - pazeusaiouas, — 300pP08beCOXPAHAIOAs,
HEeOUCKDUMUHAYUOHHAS, UHKTIO3UGHASL  00pA308ameNbHd  cpedd, OCHOBAHA HA NPUHYUNAX — COYUQTbHOU
CNpaseonugoCmy, — 2eHOEPHO20 — PABEHCMEd, — OeMOYEHmPUIMd, — D2AIUMAPHOCIU U HeOUCKDUMHAYUU.
O60CHOBAHHO KOHYENMYAIbHYI0 MOOEb CO30AHUS 2EHOCPHO-CIPABEONUBOL CPedbl 8 YCI0BUAX PehopMUPOBAaHs
HAyuoHanbHOU  cucmemvl  00pA306aHUA, HA OCHOSe —UHMeZPAYUU KOMNEMEHMHOCMHO20, — JUYHOCMHO
OPUEHMUPOBAHHO20 U 2eHOEPHO20 N00X0008. ONUCHIBAIOMCS MEXAHUIMbL CO30aHUS 00PA306aMENbHON Cpedbl
ona 0emetl U MOJIOOeXHCU HA OCHOBe «Nedaz02UKU NapmMHePCmMeay U eHOePHOU «Mampuybly SyMAHUCIMUYECKOl
neoazoeuvecko2o Hacieous.

Knrwouesvie cnosa: zendep, 2enoepmvlii nN00X00, 2eHOEpHO-CHpagednugas cpeod, 006pazo8amenvHoe
yupesicoeHue.

The challenge of time and priority task of the state social and humanitarian policy of Ukraine is
a democratization of the educational processes, which causes the organization of a gender-equitable
environment in educational institutions, relevant to the principles of parity, gender equality; the
competent, personal oriented, and gender approaches. This is confirmed by Sustainable Development
Goals until 2030, approved by the General Assembly of the United Nations, the Declaration of
Millennium Development Goals, Council of Europe Gender equality strategy 2018-2023, National
Doctrine of Education Development in the 21* Century, Concept of the New Ukrainian School,
Strategy of the Implementation of Gender Equality and Non-Discrimination in Education “Education:
Gender Dimension — 2021”).

However, the modern stage of development of Ukrainian society is characterized by an
ambivalent attitude to gender roles system; the conflict between the old dichotomous their distribution
and new, egalitarian, challenges to them. There are strengthening of patriarchal challenges to parity
democracy, “gender eclecticism”, gender asymmetry in “masculinisation” and “feminization” of
student contingent, stereotyping of the public consciousness, etc., which requires finding effective
mechanisms for the institutionalization of native gender education, analysis of the concept and
categorical apparatus, verification of the experience of conducting gender mainstreaming and anti-
discrimination expertise, strengthening the teacher’s gender sensitivity to education of equality of both
sexes, forming gender competencies as key life competencies of the young generation, because they
determine competitiveness on the work market, the ability to establish democratic principles in private
and public life.

In this case, the accumulated foreign practical experience and theoretical generalizations on
finding effective mechanisms for creating a gender-equitable environment, its contents and structures
are especially relevant in the context of reformation of the national education system.

There are a lot of foreign scientific papers which deal with the development and introduction of
gender-education techniques, anti-discrimination and anti-bullying practices at school; considerable
experience about the organization of the gender-equitable education at school, which ensures the right
of all children, taking into account child’s age, sex, ethnicity, potential disability, etc. to obtain
accessible and quality educational services by them (first of all, the experience of the USA, Canada,
United Kingdom, Germany, Sweden, Belgium, Finland and Estonia).

The content of a gender-equitable education, based on gender approach is revealed in foreign
studies (S. Bem, S. Bern, L. Eliot, Ph. Jackson, K. Linch, G. Ostrem). The problem of educational
sphere transformation is revealed in the research of native scientists: V. Andrushchenko
(modernization of higher education), I. Bekh (personal oriented education), L. Hrynevych (educational
reforms), V.Kremen (transformation of educational content, transformation of personality),
0. Savchenko (reforms in primary education), S. Sysoeva (educational reforms: educational context),
O. Sukhomlynska (reformation of the educational component), T. Hovorun, S. Vykhor, V. Haidenko,
T. Doronina, O. Kiz, O. Kikinezhdi, O Kostiuk, V. Kravets, O. Masalitina, O. Maruschenko, I. Shulha
(implementation of gender approach to educational sphere).
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At the same time the problem of creating a gender-equitable environment for children at the
national school is unresolved issue, which causes the aim of our study — to reveal the theoretical
principles of the organization of a gender-equitable environment in foreign educational system and
find out ways of their adaptation and implementation to the Ukrainian educational institutions.

Scientists interpret educational environment as a generalized, holistic and integral factor of
personal development, created by the school system, including didactic materials, organization of
educational process, lessons, educational events, medical aid, nutrition, psychological climate in order
to provide favorable conditions for harmonious development of a child, his/her abilities and interests.

We analysed a foreign studies’ terminological apparatus on the problem of organization of a
gender-equitable environment in the context of gender studies. First of all, the attention of the world’s
humanities is paid on a sphere of child’s rights and freedoms observance and the introduction of non-
discriminatory and inclusive education to the school environment (“Gender Equitable Learning
Environment”, “Gender-balanced Education”, “Gender equality in education”, “Gender-equitable
education”, “Gender-fair Education”, “Non-discrimination Education”, «Non-sexist Education”,
“Human Rights Friendly School”).

One of the important practice in the context of the organization of a gender-equitable
environment at the educational institutions is the Human Rights Friendly School — HRFS (Amnesty
International’s global human rights education project for schools) and Child Friendly School
(C. Wright, C. Mannathoko, M. Pasic) which aimed to make human rights an integral part of everyday
school life. the school becomes an exemplary model for human rights education from the way how
decisions are made in schools, the way how people communicate with each other, the curriculum and
extra-curricular activities on offer, right down to the very surroundings in which students are taught.
The HRFS is founded on equality, dignity, respect, non-discrimination and participation basis. It is a
school community where human rights are learned, taught, practiced, respected, protected and
promoted. The HRFS are inclusive environments where all are encouraged to take an active part in
school life, regardless of status or role, and where cultural diversity is celebrated. Children can learn
about human rights by putting into practice every day. Through an approach which goes beyond the
classroom and into all aspects of school life, commonly called a “whole-school approach”, a “holistic
approach” or “rights-based approach”, both schools and young people become powerful catalysts for
change in their wider communities [18; 21].

There are 4 groups of global principles of the HRFS:

1) Inclusion and Non-discrimination: (the community where equality, non-discrimination,
dignity, and respect support all aspects of school life; provides a learning environment where all
human rights are respected, protected and promoted; embraces inclusion in all aspects of school life);

2) Participation (encourages all members of the school community to participate freely, actively
and meaningfully in school life; ensures that everyone in the school community has the information
and resources they need to participate fully in school life);

3) Accountability (fair, accountable and transparent in its planning, processes, including
decision making, policies, and practices; protects all members of the school community by making
safety and security by a shared priority and responsibility);

4) Empowerment (through learning and teaching) (integrates human rights into all aspects of
teaching and the curriculum; works to empower all students, without discrimination, to reach their full
potential and capabilities through education; empowers students and staff to become active members
of a global community, sharing knowledge, understanding and learning with others and taking action
to create a world where human rights are respected, protected and promoted) [18, p. 5].

In the context of our study, we pay attention to the principles which are relevant to a rights-
based approach, in particular, equality and non-discrimination which means that all individuals are
equal as human beings, and by virtue of the inherent dignity of each person, are entitled to their rights
without discrimination of any kind. A rights-based approach requires a particular focus on addressing
discrimination and inequality. Safeguards need to be included as development instruments to protect
the rights and well-being of marginalized groups. As far as possible, data need to be disaggregated —
for example, by sex, religion, ethnicity, language, and disability — in order to give visibility to
potentially vulnerable populations [14, p. 10].

Non-discrimination policy requires the introduction of a gender perspective at all levels, and
includes: a) Teachers who receive adequate education and on-going in-service training throughout
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their career; b) School leadership receives support and resources needed to implement policy and is
held accountable; ¢) Curricula are appropriate, regularly evaluated and updated accordingly; d) School
resources are sufficient and in line with the needs of both female and male students; ¢) Prevention and
remedies against corruption integrate a gender perspective and are in place at all levels of the
education system; i) Schools are child-friendly and safe from all forms of violence and harassment;
f) Community and families receive information and learn about the policies and rules affecting
children’s education. They are encouraged to contribute to discussions on school policies, rules, etc.
through appropriate participation mechanisms [16, p. 2].

Scientists J. Larkin & P. Staton (Canada) explain gender equality in education as a combination
of important components: equal access, inclusiveness, friendly “climate” of educational environment
and relationship between all participants of the educational process (girls, boys, teachers and parents).
Equal access means the providing of equal opportunities for girls and boys to education; involvement
of children to “non-stereotyped” spheres of activity; and widening the perceptions of children and
youth about their future professional opportunities. They emphasize on taking account a factor of
inclusiveness (which means gender, race, class, ethnicity, disability, etc.) in the organization of
educational process: educational content, teaching forms and methods, communication of teaching
staff with schoolchildren and colleagues (using a gender-sensitive language). This factor also means
that teaching staff should react to sexism, racism and other forms of discrimination. J. Larkin
interprets the principle of inclusiveness as maximum involvement of students of different social
groups to providing quality educational services and to promote the full development of their
potential. Otherwise, students may be in an unfavorable position which is caused by their gender, race,
class, religion, language, disability, etc. In this context, the development of gender sensitivity and
tolerance, mutual respect and understanding between student youth in the conditions of
multiculturalism and diversity of Canadian society is an essential need [19, p. 361-376].

A gender-education environment in German school is organized on the basis of a Gender
Equality Strategy adopted by the Government. Its implementation is ensured through: gender
mainstreaming, gender and information space; gender statistics; wide-ranging educational campaigns
on gender and social responsibility issues; development of gender competence of parents and teachers
as factors of forming the gender culture of the young generation [20].

The key aspect of the methodology of organization of a gender-equitable environment is “3 R”
method (representation, resources, realia) by G. Ostrem (Sweden) and a set of active social and
psychological methods of teaching (gender training, case study, narrative, etc.), conducting of anti-
discrimination expertise of educational content, teaching system, and gender audit of educational
institutions.

Thus, for the providing equitable and non-discriminatory education, governments must:
a) ensure the principles of equity and non-discrimination are enshrined in national legislation and
cover administrative practices as well as the individual acts of public authorities; b) ensure that social
inclusion is promoted and mainstreamed throughout the education system, including financing, policy
development, curriculum, and pedagogical practice, as well as teacher training; c)ensure that
measures for increasing access to education, reducing drop-out rates and improving retention and
completion rates identify and target communities that are most marginalized [15, p. 1].

Generalization of foreign experience and the best educational practices in the context of this
research gives the opportunity to form our own vision as to further institutionalization of gender to
educational space, in particular, organization of a gender-equitable environment in the condition of
reforming the national school [5; 12]. According to the President of the National Academy of
Pedagogical Sciences of Ukraine V. Kremen: “All educational activity and system of relations in
society, the attitude of adults to children should be based on the principles of innovation and child-
centerism” [6, p. 412].

We interpret a gender-equitable environment as creative-developing, health-saving, non-
discriminatory and inclusive environment for children (taking into account their gender, age,
disability, ethnicity, race, etc.), which are relevant to the principles of social justice, gender equality,
child-centrism, egalitarianism, non-discriminatory education, and “partnership pedagogy”, gender
“matrix” of humanistic pedagogical heritage; in the conditions of which the full development of
personality is ensured [5, p. 17]. It is a safe place for students, relevant their developmental needs in a
social and cultural context; based on the subject-subjective approach and pedagogy of partnership;
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promoting the development of children’s live creativeness and friendships, respect for peers and
teachers; forming an independent and responsible person [10, p. 44-55].

Structure of a gender-equitable environment include three components: spatial-objective
(location of the institution, interior and exterior, availability of recreation areas, background, on which
the relations between all participants of the educational process is happening; psychodidactic — content
sphere (curriculum and plans, textbooks, manuals, forms, methods and techniques of teaching and
education, which are conditioned by the psychological goals of the creating an educational process);
social — subjects of educational process (teachers, parents, students); communication sphere: the style
of interaction between teachers, students and parents [5, p. 17].

The analysis of scientific literature show that the organization of an educational environment in
Ukrainian school is stereotyped and is represented in the content of its components. In particular, the
spatial-objective component is determined by the “female” and “male” territories, separate cabinets of
labour training for girls and boys, dressing rooms, etc.; the algorithm of forming at physical classes,
when the first in the rank are boys, and girls are after them. It is the informal mechanism of gender
segregation, which de-jure is not noted in any normative document, but de-facto exists. Researchers
have found that space, which is occupied by boys (sports grounds, corridors), is much larger than the
“girl’s territory” (class, toilet, some part of the corridor and schoolyard), percentage relation is
70,0%:30,0% respectively. Children spend their free time at breaks and after classes here [1; 8; 9].
At primary school, we can see individual game zones with different equipment for games for girls and
boys. These are dolls, books, elastic band for girls and machines, constructors, desktop intellectual
games for boys.

Another aspect of the spatial-subject component deals with “wall space” (information stands,
posters, ads, etc.). O. Marushchenko and O. Plakhotnik have noted that if you pay attention to the
poster “Pride of the school”, you can see that the photos of girls-excellent are more than boys-
excellent (about 1,5-2 times). The research results have been shown that the girls’ success in the
studies is higher, but it isn’t due to their innate inclination for study, but stereotyped upbringing —
when they are brought up attentive, diligent, persistent, and disciplined. In this case, girls conform to
school requirements easier. It affirms about gender-differential education, instead personally oriented
approach, which can ensure necessary conditions for maximum self-realization and development of
girls’ and boys’ abilities. Boys are also often depicted on the posters “Safety on a road”, “Caution,
Fire!”, “Take care of your safety!” as disturbers or heroes, who save other people’ lives. It is an
indication of discriminatory education and the existence of a stereotype that boys more often
demonstrate risky and dangerous behavior, while passive girls “do everything right” [8; 9; 10].

The psychodidactic component of a gender-equitable environment includes the State Standard
of Primary and Secondary education, curriculum, textbooks, and manuals. This component is shown in
the context of conducted anti-discrimination (gender) expertise which aims to reveal discrimination in
the text and non-textual materials of educational content (textbooks, manuals, and other didactic
materials) taking into account different peculiarities, protected by the Constitution of Ukraine (race,
color, political, religious and other convictions, gender, age, disability, ethnicity and social origin,
language, etc.) which causing xenophobia, ageism, andro- and ethnocentrism, sexism, etc.; and
provide recommendations for their avoidance [3, p. 6-21]. The main method of such expertize is
content analysis. We conducted gender expertize of educational materials for primary school.
The conclusion: de jure relevance of educational materials of primary school to the principles of
gender equality was shown. De facto the elements of hidden discrimination uncovered: in pedagogical
interaction in system teacher-schoolboys/schoolgirls; traditional sex-role requirements to studying and
behaviour of students; an ambivalence of stereotyped and egalitarian teacher’s attitudes; gender-
stereotyped textbooks ‘Basics of Health’ for 1-4 classes; an imbalance of gender representatives of
both sexes; a marking of male sex [2; 17].

The basis for the organization of a gender-equitable environment is the correlation and
interdependence between social pedagogical and psychological processes on the social and individual
levels of gender self-determination of children and youth, in patriarchal and egalitarian coordinates.
The principles of gender education are: science, an objectivity of gender knowledge as the main
ground for deprivation of stereotypes, its adequacy for normal developing by children’s age
possibilities, teenagers and youth; positivism and tolerance in attitudes to both sexes and interpersonal
communication; conducting personality’s experience, critical comprehension of the formed
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instructions as to life as man or woman; subjective position as a condition of gender self-determination
activation and self-reflection in educational dialogue; overcoming sexual stereotypes; equality of
“male” and “female” in the content of didactic material, the refusal of the strategy of marginalization
of women as less important [4, p. 9].

In the study we pay attention to “partnership pedagogy” and gender “matrix” of humanistic
pedagogical heritage, integration of competent, personal oriented and gender approaches which help
into formation of gender culture and the egalitarian outlook of children (gender competence,
sensitivity and tolerance) as important factors of personal and professional self-realization of both
sexes, democratic world-view and civilian girls’ and boys’ life-realization in the sphere of national
being.

The famous Ukrainian pedagogue-humanist V. Sukhomlynskyi said: “The education of true
men and true women begins with the formation of their civil personal qualities” [13, p. 556.]. These
words are a guide in gender education of children.

A parity, mutual respect of both sexes has got its pedagogical filling in the works by another
prominent educator — A. Makarenko in relation to the conditionality of social and family roles of men
and women and connected with those valued orientations, importance of maternal and paternal
influence on the development of sexual identification of a child: “Real love between parents, respect
to each other, help and care, frankly possible displays of tenderness and kindness... serve as mighty
educational factor, and surely, excite in children attentiveness to such serious and good mutual
relations between a man and a woman” [7, p. 300].

In unison to the modern gender dialogue about upbringing of androgynous personality are
S. Rusova’ words: “Upbringing should develop a child’s respect and experience of individual value,
respect for the public view; enrich the child with his/her subjective creative powers, faith in the
valuables of his/her thoughts, and also teach him/her to recognize and respect the views of other
people” [11, p. 99].

Thus, the unique essence of “gender matrix” of the Ukrainian pedagogical legacy lies in the
forming of the cultural oriented society for the development of modern gender education in the
national school on the following principles: equality, dialogue, participation of adults and children in
the organization of school life, providing equal opportunities for boys and girls; because it focuses on
each child as a personality. Under these conditions, a model of psychological and pedagogical support
of gender socialization of children and youth is proposed. It helps developing ideas about the
partnership of both sexes, formation of gender-parity interaction between all subjects of the
educational process, intensification of their self-determination in issues of gender culture.

Consequently, based on the foreign experience and methodological principles of the Ukrainian
pedagogical heritage, the organization of a gender-equitable environment in Ukrainian school involves
the creation of free space, without any form of discrimination, in the conditions of which the full
development of the personality is ensured (taking into account gender, age, disability, nationality, race,
etc.); in addition to non-discriminatory education and the principle of equality are realized.

The prospect of further studies concern to the experimental study of the content, structure and
peculiarities of the functioning of the educational environment, the development of indicators and
principles of non-discriminatory education.
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