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LINGUODIDACTIC MODEL OF THE PROCESS OF FORMATION OF
STRATEGIC COMPETENCE OF FUTURE INTERPRETERS

The article analyzes the linguodidactic model of the formation process of future interpreters’ anglophone
strategic competence. The model consists of four blocks (conceptual-target, content-based, procedural and
result-oriented). The conceptual-target block of the model reflects the essence of the fundamental approaches
(communicative, resource-based, synergetic and reflection strategies approach), which formed the basis for
developing our authorial methodology for the formation of anglophone strategic competence of future
interpreters. The content-oriented block of the model involves the formation of certain components of the
structure of interpreters’ strategic competence through the implementation of the three blocks of exercises,
which are to be done by the students, and which constitute the authorial subsystem of exercises and tasks. The
result-oriented element of the model determines the levels, criteria and correspoding indicators of the formation
of the anglophone strategic competence of future interpreters.
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HATAJIIA CABAT

ACUCTEHT
JIpBiBCHKMI HalliOHAJBHUH yHiBepcuTeT iMeHi IBana @dpaHka
Byn. YHiBepcurercbka 1, m. JIbBiB, YkpaiHa

JIHTBOAUJAKTUYHA MOJEJIb ITIPOLIECY ®OPMYBAHHSI Y MAMBYTHIX
MNEPEKJIAJIAYIB CTPATETTYHOI KOMIETEHTHOCTI

Teopemuuno 06IPYHMOBAHO — NiH2B00UOAGKMUYHY MOOeNb npoyecy QOopMysanHs 6 MauOYmHIX
nepexiaoavie ameioMo8HoI cmpame2iuHol KomMnemeHmHocmi. Brkasano, wo moodens cknadaemovcs 3 4omupbox
O10Ki8: KOHYEeNnMYanbHO-YiTb0B020, 3MICHO06020, NPOYECYanvbHo2o0 ma pesyrbmamusnoeo. Konyenmyanvho-
yinvbosuti 610K Mooeni 6idobpadicac cymuicmv QYHOAMEHMANbHUX NioxX00is, wo Jjsieiu 6 OCHO8Y PO3POOKU
agmopcbKoi MemoouKu opmyeanHs aHeiOMOSHOI cmpame2iunoi KOMNeMeHMHOCMI 8 MAllOYmMHIX nepeknacayis:
KOMYHIKAMUBHO020, pecypcHo2o, peghueKcilino-cmpame2iyno2o i cunepeemuynozo. Komyuikamuenuii nioxio
nepeobauac po3yMiHHA MO20, WO CHIIKYBAHHS € MOGIEHHEBOIW OisibHicmIo, )y X00i AKOI upiutylomucs
KOHKpemHi KOMyHiKamugHi 3a80anHs. Pecypchuil nioxio eusnauac cnpsamosanicmv HAGYANbHO20 Npoyecy Ha
BUBHAYEHHS CMPYKMYPU Npo@eciiinozo nomenyiany Maiudymmuvb020 nepekniaoaya, Gopmysanis 1o2o npogecitino
BANCTUBUX AKOCMEL, NOMPed, HABUYOK, 6MiHb, KoMnemenyill. Busnauenns pegrexciiino-cmpameziunozo nioxoody
3yMO6NIeHe aKyeHmoM Ha BUKOPUCMAHHI cmpameziil y 6Cill cucmemi HAgYanbHO2O0 npoyecy 3a po3podNeHoI0
MemoouKolo, a eMmiHHs pe@hnekcii y HasyanbHill OisIbHOCmMi cmydenma 0adymv UOMY MONCIUBICMb
KoHmponoeamu cgoi  0il, euzHauamu Nocni008HicMb emanié nizHasanivHol  OdisivHocmi. Bazomicmb
CUHep2emuUyHo20 NiOX00y 3YMO6NIeHa MuM, wo cy0’'ekmu O0cimHb020 npoyecy HNOGUHHI nepebysamu y
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HOCMINIHOMY CaAMOPO36UMKY, BHYMPIWHA CULA AKO20 € OXHCEPEeNoM Ma IMNYIbCOM KONCHO20 3 Hux. 3micmosuil
610K MoOeni nepedbayae hopmysaHHa 6USHAUEHUX KOMNOHEHMIE CIMPYKIMYPU CIMPAmeziyHoi KOMNemeHmHOCmi
nepexiadaua uepe3 6UKOHAHHS CHYOeHMaMu Mpbox Komwiexcie (6110Kig) enpas, AKi CK1a0alomsv asmopcobKy
niocucmemy enpae i 3ae0amb. Pezynemamuenull enemenm Mooell 6usHayae pieHi, Kpumepii i 8i0nosioui
NOKA3HUKU CHOPMOBAHOCII AHETIOMOBHOT CIpamez2iyHoi KoOMnemeHmHOCmI MallOymHix nepexnaoayis.

Knwuoei cnoea: anenomosHa cmpameziyna KOMnemeHmHicms, Mmaubymui nepexiadaui, ycHuil
nocnioo8HUll nepexaao, nepekiaoayvki cmpamezii, KOMyHikamugHi cmpamezii

HATAJINA CABAT

aCCHCTEHT
JIbBOBCKMH HalMOHAJIBHBIA YHUBEpcUTET MMeHU MBana®panko
yin. YHuBepcuterckas 1, r. JIbBoB, Ykpauna

JUHI'BOAUJAKTAYECKAS MOJEJIb TIPOHECCA ®OPMHUPOBAHUAA B
BYAYIIUX NEPEBOJYUKOB CTPATET'HYECKOU KOMIIETEHTHOCTH

Teopemuuecku 060cHO8aHA AUH2B00UOAKMUYECKAs. MOOelb npoyecca Gopmupoganus y 6yoyuux
nepesooyUK08 aHRNOA3BLIYHOU Ccmpameudeckoll Komnemenmuocmu. OmeyeHo, 4mo MoOelb Ccocmoum u3
yemvipex ONIOK0G: KOHYENMYANbHO-YENE8020, COOEPHCAMENLHO20, NPOYECCYANbHO20 U  Pe3VIbMAmugHO20.
Konyenmyanvro-yenesoti 610k Mooenu ompaxjcaem cyuHoCms QYyHOAMeHManibHbIX N00X0008, KOMopble el 8
OCHOBY pazpabomKu A8MopPCKoOU MemMoOUKU POPMUPOBAHUS AH2TLOSAZLIYHOT CIMPAMESUYEeCKOU KOMAEMEHMHOCmU
Y  6yOywux  nepegoouuKo8.  KOMMYHUKAMUGHO20,  PECYPCHO20,  PepIeKCUOHHO-CIPAMEUYecKko20 U
cunepeemuyecko2o. Kommynukxamuguwiii nooxo0 npeonoiazaem ROHUMAHUE MO0, YMO OOUjeHue ABIAemcs
peuesoil 0esimenbHOCmbIo, 8 X00e KOMOPOU peuaiomesi KOHKpemuble KOMMYyHUKamughvle 3a0avu. Pecypcnulil
nooX00 onpedesisiem HANPAGIEHHOCMb Y4eOH020 npoyecca Ha onpedeieHue CmpyKmypvl npopheccuoHantbHo20
nomenyuana  6yoywezco  nepesoouuKd,  (QopMuposanus — e2o0  NPOPECCUOHANBHO — GAJICHLIX — KAYecms,
nompebHocmell, HaBbIKO8, YMeHull, KomnemeHnyuil. Onpedenenue perekCuoHHO-CMmpame2uiecko2o nooxood
00yCNI061eHO  aKYeHmoM HA UCHONb308AHUU cmpamezuti 80 Gcell cucmeme yyebHO20 npoyecca nNo
PpaspabomanHoi  Memoouxe, a YMeHue pe@uekcuu 6 Y4eOHOU OesmenbHOCmU CmyoeHma o0acm emy
603MOJICHOCL KOHMPOIUPOBAMb C80U OClCMEUsl, ONpedesimb NOCIe008amelbHOCHb IMAN08 NOZHABAMENbHOU
OdeamenvrHocmu. Becomocmy cunepeemuuecko2o nooxooa obyciosnena mem, 4mo cyovekmul 00pazo8amenbHo20
npoyecca OO0NJICHbI HAXOOUMbCSA 8 NOCMOAHHOM CAMOPA38UMUY, GHYMPEHHAS CUNA KOMOPO2O A6IAemCs
UCMOYHUKOM U UMPYIbCOM  Kadicoo2o u3 Hux. Coldepocamenvuvlli 610K Modenu npedycmampusaem
@opmuposanue onpedeneHHblx KOMHOHEHMO8 CIMPYKMypbl CIPAMeSuyecKol KOMNemeHmHOCmu nepesooyura
uepes GulnoNHeHUe CmyOeHmamu mpex KOMNIeKcog (610K08) ynpajiCHeHutl, KOMopble COCMABNIONM d8MOPCKYIO
noocucmemy ynpadxcuenuti u 3aday. Pesynemamugnuiii snemenm mooenu onpedensem YpoGHu, Kpumepuu u
coomeemcmeylowue NoKazamenu c@POPMUPOSAHHOCIY AHETIOAZLIYHOLU CMPAmMe2U4eckoll KOMNemeHmHocmu
6y0yuux nepesooyUKos.

Knioueevie cnosa: anenoszvrunas cmpamezudecKasl KoMnemeHmuocniv, 6y0ymue nepeeobvuku, yCWlelL?
nocied08amenbHblll nepeeod, nepeeodwec;cue cmpamecuu, KOMMYHUKamueHovle cmpamecuu.

The development of effective pedagogical procedures, in our case, the methodology of teaching,
requires the need for designing a pedagogical process, a comprehensive and systematic view of the
main advantages and possible drawbacks that will enable rapid response, improvement or correction of
individual elements of the pedagogical system. The creation of a methodology for the formation of
anglophone strategic competence of future interpreters implies the consideration of many factors, the
use of a number of techniques, and the observance of fundamental approaches, which urges us to
design, first and foremost, the linguodidactic model of this process, the application of which will
ensure the effectiveness of the implementation of our authorial methodology.

According to A.S. Budnik [1, p. 98], didactic modeling enables us to design the educational
process so that it can correspond to the problems and interests of students, their social needs.
Moreover, such modeling allows us to reproduce not only the static elements of the learning process,
but also its dynamics, to predict the development of object models [13, p. 319]. In this aspect D. H.
Levites differentiates between the notion of didactic modeling and didactic design, noting that the
second concept is oriented to a distant future plan, while modeling involves creating a prototype /
analogue of a real object (not the one that will appear in the future) [7, p. 33].
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N. Yu. Rusova [12, p. 7] believes that didactic modeling involves adapting the knowledge
component to the needs of the subjects of the educational process through the methods of activity that
tackle specific tasks, which is achieved through the interrelated combination of different ways of
systematization and organization of information elements of the content of teaching.

The objective of the article is to analyze and assess the significance of the key elements of the
linguodidactic model of the formation process of future interpreters’ anglophone strategic competence.

The formation of anglophone strategic competence of future interpreters as a didactic model of
the learning process should be based on certain approaches and have the appropriate methodological
basis, so let us dwell in more detail on the characterization of key approaches that became the
foundation of our authorial methodology, namely communicative, resource-based, reflection strategies
and synergetic.

In scholarly pedagogical research, the methodological approach is generally viewed as the
principal and fundamental orientation of the study, the point of view from which the object of study is
considered, as a concept or principle that governs the overall research strategy [14, c. 63].

The choice of communicative approach [9, p. 82—83] is predetermined by the understanding that
communication is a speech activity in which specific communication tasks are solved. Moreover,
communication involves an active and interactive exchange of information in order to achieve the
appropriate communicative goal. As it is pointed out by N.V. Zinukova, “one of the main goals of
linguistic education (and this is what the education of an interpreter is — a note by the author of the
article) at different stages of studying is the formation of a communicative foreign language
competence, taking into account linguistic, socio-cultural, discursive and other components”, since
learning a foreign language involves mastering its system, which belongs to the super-complex types
of systems and is part of the communicative field in a particular communicative environment. At the
same time, the aforementioned scholar emphasizes the specific circumstances in which the translation
mediation is carried out, that is, the situation of bilingualism (sometimes multilingualism), therefore
the communicative approach used against the background of the bilingual environment should be one
of the leading methods in the foreign language training of future translators/interpreters [6, p. 252].

The introduction of the resource-based approach into our methodological framework is
conditioned by the fact that educational process should be aimed at determining the structure of the
professional potential of future interpreters, formation of professionally important qualities, needs,
skills, abilities and competencies that will significantly intensify the process of formation and
development of a professional interpreter capable of employing the necessary communication and
interpreting strategies in their professional activity depending on the situation.

Our focus on the resource-based approach is determined by the fact that the methodical system
developed and analyzed in the research focuses on the development of the linguistic personality of the
interpreter, his/her personality as a subject of training and future professional activity, the performer
and the creator of this activity. Accordingly, the effectiveness of interpreting depends on the potential
capabilities of the subject-student and the subject-teacher (internal resources), as well as the
capabilities of the external resources (e.g. Internet video clips, linguodidactic model of the learning
process and subsystem of exercises and tasks, a complex of different kinds of training, which are all
aimed at stimulating the activity of the student (prospective interpreter) as a subject and the optimal
use of all other training resources that are available).

In this context, it should be noted that the conceptual ideas of the resource-based approach
received a scientific justification relatively recently (in the last decade of the twentieth century;
economist B.F. Wernerfelt is considered to be the founder of this approach [2, pp. 103—104]), which
determines the modernity and timeliness of the aforementioned approach. Moreover, taking into
account the resource-based approach in the study of the peculiarities of the professional development
of future interpreters in terms of forming their strategic competence will allow us to consider the
requirements imposed by the external conditions of the organization of the pedagogical process, as
well as internal capabilities that are aimed at meeting these requirements [11, c. 48].

Definition of a reflection strategies approach is conditioned by the emphasis on using strategies
in the whole system of educational process based on the developed methodology. At the same time,
the students’ abilty to use reflection in their learning activities will enable them to control their
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actions, to determine the sequence of stages of cognitive activity, to implement the dialectical
approach to the analysis of situations, etc. [10, p. 78].

L. Ya. Zienia emphasizes that the process of productive activity (and we consider the
pedagogical system of future interpreters’ training to be such kind of activity) necessarily ends with
the reflection phase [4, p. 143].

According to 1. P. Zadorozhna [3, p. 42], successful functioning of specialists, in particular
interpreters, in modern society, in which they, as never before, feel the pressing need for rapid
adaptation to changes in the professional environment, is possible provided that there is a continuous
reflection of their own achievements aimed at correcting them in order to maximize the achievement
of the goal.

Of particular interest to us is the subject-characteristic view of the essence of the reflection
process presented by V. B. Shapar that clearly represents the idea of reflection as a process in which
the subjects mirror each other, and where the subject can take at least six positions: the subject
presented just the way he/she is when involved in some activity; the subject as he/she sees
himself/herself; the subject as seen by the other subject; the subject who accepts the other subject in
the activity; the subject who accepts the other subject just the way he/she is; the subject who presents
his/her view of the other subject and the way he/she perceives him/her [18, p. 145].

The importance of the synergetic approach to accomplishing the objectives and tasks of our
study is clearly reflected in I. O. Zymnia’s position, according to which the subjects of the educational
process are “doomed” to self-development, the inner power of which is the source and impulse for
each of them [5].

We cannot but agree with O. V. Torichnyi, who points out that the conception of development
constitutes a higher level of philosophical dialectics, since “the idea of development is based on the
assumption about the possibility of certain quantitative and qualitative changes that facilitate the
increase in the general or special personality level, which fully reveals fundamentally new features in
comparison with the previous forms” [16, p. 17].

However, in the context of investigating the peculiarities of the professional development of
future interpreters, the phenomena of self-development and self-organization, which are considered to
be the main ideas of synergetics and have been analyzed in a number of works on the philosophy of
education [17; 19], are becoming crucially important.

Therefore, in the context of the problems investigated in this study it is vitally important to take
into account the principles of synergetics and the need to identify variants of the possible development
of the educational process in accordance with the authorial methodology. Accordingly, in the course of
going through the stages determined by this methodology, following the principles of the synergetic
approach involves self-organization of activities by the students, which will manifest itself in the self-
coordination of the interaction, particularly, when fulfilling the tasks of the proposed set of different
kinds of training.

The analyzed approaches enable the observance of the corresponding general didactic and
specific methodological principles in the course of developing a methodology for the formation of
future interpreters’ anglophone strategic competence.

The principle of the communicative orientation of the teaching process involves the formation
of communication and interpreting strategies by using video clips of speakers at international scientific
and academic events (conferences, meetings, symposiums, seminars, etc.), that is, it is based on speech
samples taken from real typical communicative situations that future interpreters will encounter in
their professional activity.

The principle of cognitive-intellectual orientation lies in stimulation of the cognitive potential of
students, development of the guessing strategies and overcoming interpreting difficulties with the help
of context, background knowledge and personal communicative experience.

The principle of taking into account the linguistic experience of students implies the awareness
that they have language skills and abilities (that is, it presupposes future interpreter’s acquired
linguistic competence) on the basis of which the formation and development of the corresponding
strategies can be carried out.

The principle of adequacy of the choice of exercises and their position in the system of exercises
suggests that it should be taken into account that all exercises are done with the aim of forming and
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developing certain strategies in accordance with the stages of the linguodidactic model of the
educational process.

The principle of automaticity in the formation of student’s strategic competence implies the
formation of the phenomenon under study on the basis of training technology and takes into account
the peculiarities of the interpreter’s professional activity (limited time, background noise,
unpredictability of the content of speeches and ways of their presentation, etc.).

In her investigation into the pedagogical foundations of teaching foreign languages to students
who are not majoring in Philology, R. Yu. Martynova analyzes three types of methodological aspects
that should be taken into account when organizing integrated foreign language training: 1) immersion
in an artificially created foreign-language environment based on the intensification which, as
suggested by the author, should be implemented by broadening the scope of educational material,
increasing the number and variety of exercises and tasks in order to achieve the communicative goal in
teaching, by density of communication aimed at eliminating the proportion of teaching time allocated
for preparatory linguistic processing, by activation of psychological reserve of student’s personality
which, in terms of teaching students who are not majoring in Philology, can be achieved through role
play where all speech acts create the illusion of the real professionally-oriented communication; 2)
immersion in an artificially created foreign-language environment based on subject integration, that is,
the creation of a new subject; 3) immersion in an artificially created foreign language environment on
the basis of procedural integration, which is implemented by doing tasks and exercises in order to
acquire professional knowledge and skills, as well as the formation and development of professional
competence by means of a foreign language [8, p. 68—89].

Thus, taking into account the aforementioned methodological approaches and principles, we can
single out three blocks of exercises, with the help of which the organization of the content of teaching
and the procedural component of the developed didactic model of the educational process can be
implemented.

Block 1: Exercises aimed at activating linguistic material. This block is comprised of the
following types of exercises: 1) vocabulary exercises (general and special vocabulary) aimed at
expanding student’s vocabulary needed for future professional activity; 2) exercises aimed at
activating lexical units in an isolated linguistic (grammatical) context; 3) preparatory communicative
exercises aimed at forming and developing student’s receptive abilities in a familiar language context.

Block 2: A set of training techniques (memory / speech tempo / code switch training techniques,
techniques of compression and decompression of the text, etc) aimed at forming certain
communication and interpreting strategies.

Block 3: Simulations that involve strategic communicative exercises aimed at tackling
professional tasks with the help of the acquired strategic competence.

Thus, we have come up to the development of a model of educational process aimed at the
formation of future interpreters’ strategic competence which we see as a system that consists of four
components: conceptual-target, content-based, procedural and result-oriented (Diagram 1).

The conceptual-target component of the model involves outlining the general purpose of
teaching, its theoretical and methodological basis (key approaches to the development of the
methodology, the basic principles of teaching).

The use of the key principles of communicative, resource-based, reflection strategies and
synergetic approaches, which formed the basis of the proposed methodology, is determined by the
tasks and the overall objective of the educational activity, as well as the requirements for the results of
this activity, i.e. a high level of interpreters’ anglophone strategic competence.

The content of teaching includes two aspects: content-based aspect and procedural one. As for
the content-based aspect, our methodology includes the following: 1) typical communicative situations
in consecutive interpreting; 2) speech material (video clips of academic and scientific communication
of specialists in the field of medicine, technology, etc which serve as examples students can use for
developing communication and translation strategies); 3) linguistic material (grammatical, lexical —
e.g. medical and technical terminology); 4) knowledge of non-verbal elements of communication. The
procedural aspect includes future interpreters’ anglophone strategic competence viewed as a set of
structural components (global translation strategies, local strategies, cognitive strategies, socio-
affective translation strategies).
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The procedural component of the model implies the organization of students’ learning activity
by implementing the subsystem of exercises that consists of three blocks and includes exercises aimed
at activating linguistic material, sets of training activities aimed at the formation of future interpreters’
strategic competence, and simulations. Accordingly, the process of doing the exercises within each
block involves going through three corresponding stages.

Result-oriented component involves the analysis of the effectiveness of the proposed
methodological procedures, i. e, the diagnosis of the level of formation of students’ anglophone
strategic competence in accordance with established criteria.

The findings of this study have a number of important implications for future practice. Thus, the
prospect of further research is seen in the development of a system of exercises and tasks as one of the
elements of the model of educational process described above and represented in the aforementioned
three blocks of exercises.
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INTERCULTURAL COMPETENCE IN CEFR: IMPLEMENTATION IN PRACTICE

The article aims at analyzing theoretical interpretation of intercultural competence in CEFR, its practical
aspect which is revealed in the observation of the syllabus of the course ‘Intercultural Studies’. To accomplish
the aim, the issues of theoretical background, CEFR and intercultural dimension, Ukrainian theoretical ideas
and curriculum, cultural competences, a course of cultural study are going to be discussed. The theoretical part
of the article defines the structure and content of the intercultural competence basing on CEFR and national
Ukrainian curriculum which leads to clear understanding what knowledge and skills are to be taught. On the
practical level, the article specifies the purpose of the course “Intercultural Studies” and defines its objectives
among which to provide cultural knowledge and teach intercultural skills, as, for instance, to analyze cultural
types, to differentiate cultural peculiarities. The aim of the course is to provide the students with the information
about culture, its components, the ways of interaction between people from different cultures, to develop skills to
use the relevant methods of culture analysis and to use the knowledge and skills to present their own culture.
Considerable attention is paid to psychological perception of different cultures, specifically to the skill of
perceiving cultural differences, and consequently, to demonstrate tolerance, to be able to cope with cultural
barriers. The defined objectives can be accomplished through a series of lectures and tutorials.
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