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DEVELOPING PROSPECTIVE PHARMACISTS’ ENGLISH LEXICAL
COMPETENCE IN READING AND SPEAKING THROUGH EXERCISES FOR
SELF-DIRECTED STUDY

The article grounds the main principles of developing prospective pharmacists’ English lexical
competence in reading and speaking through self-directed study: integrated development of lexical knowledge,
skills and lexical awareness in reading and speaking (exercises should be directed to integrated development of
all the components of lexical competence), profession-oriented learning (all the texts deal with the topics within
the professional area, the main focus is made on professional terms, typical professional situations of
intercultural communication), visualization (the vocabulary presented should be visualized to help students
create mental pictures), consciousness (e.g., comparing to the corresponding terms in the languages of origin),
development of students’ strategic awareness, considering lexical unit features. Stages of developing prospective
pharmacists’ English lexical competence in reading and speaking through self-directed study have been
determined: preparatory, which entails semantization of new lexical units and is divided into two sub-stages: the
first — getting acquainted with new words out of context (should be applied only for professional terms), the
second — getting acquainted with new words in context and building strategic awareness; training — implies
automatizing students’ actions with new lexical units on the levels of a word, word combination, phrase,
sentence, suprasegmental unit; usage — activating students’ actions with new lexical units on the text level. A
subsystem of exercises for developing prospective pharmacists’ English lexical competence in reading and
speaking through self-directed study has been worked out. It contains three groups of exercises which correlate
with the stages and are subdivided into subgroups.
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AT'HECCA TOMAILLIEBCBKA

acmipanTta

TepHOMiNBCHKUI HAIIIOHANIBHUH TEAaTOr1YHII YHIBEpCUTET
iMmeni Bonogumupa 'Hatioka

M. TepHominb, Byn. Makcuma Kpuponoca 2

P®OPMYBAHHA Y MAMBYTHIX ®APMAIIEBTIB AHI' JIOMOBHOI
JEKCUYHOI KOMHETEHTHOCTI B YUTAHHI TA TOBOPIHHI 3A
JOIIOMOI'O1O BIIPAB U151 CAMOCTIMHOI POBOTH

Obrpynmosano npunyunu QopmysanHa y MauOymuix papmayesmie aHIOMOBHOI  J1eKCUUHOL
KOMNEMeHMHOCMI 6 YUMAHHI MAa 2060PIHHI y Npoyeci CaMOCMIUHOI pobomu: IHMezpo8ano2o HopMyEaHHs.
JeKCUYHUX 3HAMb, HABUYOK [ NEKCUYHOI YCBIOOMIEHOCMI Y YUMAHHI MA 2080PIHHI; NPOPeECIliHO OPIEHMOBAHO20
HABUAHHS (30CePeONCeHiCMb HA MmeMax, Cumyayisx npogeciiinoco CRiIKY8aHHs, SIONOGIOHUX MEPMIHAX),
sisyanisayii (cnpusamume cCmMEOPeHHIO 8 CMYOeHMI8 MeHmMAlbHUX obpasie, mooenell); c8ioomMocmi (Hanpuxiao,
NOPIGHAHHSL MEPMIHI8 AH2NIUCLKOI MOB0I0 3 JNAMUHCLKUMU BIONOBIOHUKAMU), DPO3GUMKY CMPAMEZIYHOT
VCBIOOMNEHOCHI, YPAXYB8AHHA 0COONUBOCHeEN NeKCUYHUX 00uHUYsb. Busnaueno mpu emanu ¢hopmyseanus yiei
KOMNEMeHMHOCMI V 3a3HAYeHOMY Npoyeci: nio2omoguuil, AKull CHPAMOBAHUN HA CeMAHMusayilo HOBUX
JNEKCUYHUX OOUHUYb | NOOINAEMbCA HA 084 nidemanu. Nepuull — O3HAUOMIEHHA 3 HOBUMU JEKCUUHUMU
OOUHUYAMYU NO30d KOHMEKCMOM (nuuie Onsl MepMIHON02IYHOI NeKCUuKu), Opyeuti — O3HAUOMIEHHS 3 HOBUMU
cnosamu y KOHmMeKCmi [ Yinecnpamo8anull po3gUMoK CMpameziyHoi yceioomnenocmi; asmomamusayis Oii
CMYyOeHmia 3 JIeKCUYHUMU OOUHUYAMU HA PIGHI ClI06A, CIOBOCNONVUEHHS, (Dpasu, peyeHHs, HaoPpaso8oi eOHOCMI,
BUKOPUCTAHHA BUBHEHUX JEKCUYHUX OOUHUYL HA MeKCMoeoMy pieHi. Ha opyeomy i mpemvomy emanax nepedbaueno
3A0X0YEHHsT CMYOEHMI8 00 GUKOPUCMAHHS PI3HUX cmpameeiil i noOaibo2o auanizy ixwvol egexmusnocmi ma
doyineHocmi. OOIPYHMOBAHO 6uMo2u 00 6npas Onsi (POPMYBAHHSA AHSIOMOBHOI JIeKCUUHOI KoMnemeHmHocmi. 3
VPAXYBAHHAM BUSHAYEHUX emanie 3anponoHO8aHO niocucmemy 6npae O QOPMYSaHHA Yy MAtlOYmHIX hapmayeemis
AM2TIOMOBHOT IEKCUYHOI KOMNEMeHMHOCME 8 YUMAHHi ma 2080piHHI Y npoyeci camocmitinoi pobomu. Pospobrena
niocucmema micmums mpu 2pynu 6npas, AKIi KOperioms 3 emanamu i hepedbaiaioms niozpynu eénpas. Brazarno, wo
asmomamusayia Oiti cmyOeHmia 3 HOSBUMU JEeKCUYHUMU OOUHUYAMU HA DIGHI C06d, CIOBOCNOIYHeHHs, @pasu,
peuenHs, Ha0Ppaz06oi €OHOcmi 30IUCHIOEMbCA OKPEeMO Oisl YUMAHHSL A 2080PIHHA, A HA PIGHI TEKCTY — CHOYAMKY
OKpeMO OJis YUMAHHS Ma 2080PIHHS, A NOMIM IHMESPOBAHO.

Knwuoei cnosa: maiibymui apmayesmu, aHeiOMOBHA NEKCUYHA KOMNEMEHMHICMb 8 YUMAHHI ma
2080piHHI, camocmilina poboma, niocucmema 6npas, emanu, NPUHYUNU.

ATHECCA TOMAIIIEBCKAA

acIupaHTKa
TepHONONBCKUI HALIMOHAJIBHBIN EIarOTUYECKUIl YHUBEPCUTET
uMeHn Bnagumupa ['HaTioka

r. Teprnonons, yn. Makcuma Kpusonoca, 2

®OPMHWPOBAHME Y BYAYIIIUX ®APMAIIEBTOB AHIJIOSI3BIYHOM
JEKCUYECKOM KOMIIETEHTHOCTHY B YTEHUH 1 TOBOPEHUHA C
IIOMOIIBIO YITPA’JKHEHUU I CAMOCTOSATEJIBHOU PABOTDI

Obocnoganvl  npunyunvl  Gopmuposanus y 0yoywux @Gapmayesmos aHa0A3bIYHOU JeKCUHECKOl
KOMNEMEHMHOCMU 8 YMEHUU U 2080PEHUU 6 Hpoyecce CAMOCMOSMENbHOU pabomvl: uHmMezpupo8aHHoe
@opmuposanue neKcuuecKux 3HAHUL, HABLIKOG U JIEKCUYECKOU OCO3HAHHOCMU 6 YMeHUU U 2080pPEeHUU;
nPOpeccCUOHATbHO — OPUEHMUPOBAHHO20 — O0YyHeHUs  (COCPeOOMOYeHHOCb — HA — meMax, — CUmyayusx
npoghecCcUOHANbHO20 00WeHUsl, COOMBEMCMBYIOWUX MEPMUHAX); BU3VATU3AYUU (CnOCOOCMBYem CO30aAHUI Y
CMYOeHmo8 MeHMAalbHbIX 00pazos, Moolenell);, CO3HAMeNbHOCmU (Hanpumep, CpaeHeHue MmMepMUHO8 Ha
AHEUTICKOM ~ A3bIKE € COOMBEMCMBYIOWUMY  JTAMUHCKUMY — MEPMUHAMY),  pA36umue  CmpamesuiHoll
OCO3HAHHOCMU, Yuem 0coOeHHOCmell JeKcuyeckux eOunuy. OnpedeneHvl mpu 3manst GopmMuposanust y 6y0yuux
dapmayeemos ancnoA3bIYHOU NEKCUYECKOU KOMHEMEHMHOCIMU 6 YMeHUU U 2080PeHUU. NOO20MOBUMETbHYL,
KOMOPbIll HANPABNIeH HA CEMAHMU3AYUID HOBbIX JIEKCUHECKUX eOUHUY U OeTUmcs Ha 08a NOOIMANA: nepeviil —
O3HAKOMAEHUE C HOBLIMU JEKCUYECKUMU eOUHUYAMU GHe KOHMEKCmA (MOAbKO Onsl MepMUHOA02UHECKOU
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JIeKCUKU), 8MOPOL — O3HAKOMIEHUE C HOBLIMU NEKCUYECKUMU eOUHUYAMU 8 KOHMeKcme U YeleHanpaeieHHoe
passumue CmMpame2uieckoll O0COZHAHHOCMU, ABMOMAMU3AYUL  Oelcmeull CmyOeHmos8 ¢ JeKCUYeCKUMU
eOuUHUYaMu HA YPOBHe Cl06d, ClOBOCOYeMAHUs, (paA3bl, NPeONOANCEHUs, C8EPXPPAZ08020 eOUHCMEA,
UCNOTL308AHUE BBIYYEHHBIX NEKCUHECKUX eOunuy Ha mexkcmogom yposue. C yuemom 6bl0eleHHbIX IMaAnos
NPEeONoNCeHO NOOCUCIEMY YAPAXCHEHUN 01 popmuposanus vy OyOywux apmayesmos aHei03bI4HOL
JIeKCUYecKoll KOMNEMEHMHOCIMU @ YMEeHUu U 2080PeHuu 6 npoyecce CaMoCmoAmMensHol padombl.
Paspabomannas noocucmema codepaicum mpu epynnvl YnpajcHeHnul, Komopuvle COOMHOCAMCA C IMANAMU U, 6
CB010 04epeod, GKAIUAIOM NOOSPYNNbL YAPAICHEHUIL.

Knroueswie cnosa: 6y0yu4ue d)apMaue@mm, AH2NIOA3bIYHAA JIEKCUYECKAS KOMNEMEeHNIHOCNb 6 YMeHUU U
2060perUuUU, camocmosmeilbHasl pa60ma, noocucmema ynpa,wcye‘Huﬁ, amansl, npuHYyunbsvl.

Nowadays it has become extremely important for the health care professionals to know at least
one foreign language, predominantly English, as it enables them to get valuable information from the
authentic sources which is often in English, communicate with colleagues from other countries,
actively participate in different events, for example, scientific conferences and thus expand
professional knowledge and develop skills, improve career prospects.

Lexical competence is an important component of communicative language competence which
implies student’s ability to understand words and “choose an appropriate expression from their
repertoire” [12, p. 134] demonstrating the necessary breadth and variety [12, p. 132] to convey the
appropriate meaning.

The question of developing vocabulary skills has been the focus of the investigation of many
researches (V. Borshchovetska, 1. Chorna, A. Kotlovskyi, I. Lypska, A. Paletska, 1. Zadorozhna,
R. Gairns, S. Redman, V. P. Takac,). Teaching foreign language to health professionals has also been the
area of concern of modern scientists. Thus, L. Biretska, L. Krysak, L. Rusalkina, Ch. Tsymbrovska and
others studied developing different aspects of ESP communicative competence of prospective doctors.
T. Horpinich focused on forming ESP reading skills of future pharmacists. However, there is still lack of
investigations on teaching ESP prospective pharmacists. Besides, the analysis of modern scientific
literature shows that the methodology of developing prospective pharmacists’ English lexical
competence has not been developed yet. In the article we will focus on lexical competence in reading
and speaking as integrated formation of such skills may facilitate learning and improve the results.

Because of the limited amount of classes much attention should be paid to self-directed study
which can contribute greatly to the development of students’ English lexical competence.

The purpose of the article is to ground the main principles of teaching and present the
subsystem of exercises for self-directed study aimed at developing prospective pharmacists’ English
lexical competence in reading and speaking.

Teaching lexical skills (as well as other skills) should be based on principles which can be
viewed as requirements that ensure the effectiveness of teaching and learning.

The analysis of scientific literature shows that usually scientists emphasize the following
principles in teaching vocabulary [1, p.6-7; 2, p.85-91; 5, p.65-69; 8, p.66]: visibility,
consciousness, focus on typical professional situations, autonomy, individualization, consistency,
systemic character, interdisciplinary approach, cognitive activity, dominant role of exercises,
considering mother tongue, and others.

All of them can be applied to our investigation, however, we will focus on those which are of
main importance for developing prospective pharmacists’ English lexical competence in reading and
speaking: integrated development of lexical knowledge, skills and lexical awareness in reading and
speaking, profession-oriented learning, visualization, consciousness, development of students’
strategic awareness, considering lexical unit features.

The principle of integrated development of lexical knowledge, skills and lexical awareness in
reading and speaking means that the subsystem of exercises should be directed to integrated
development of all the components of lexical competence (lexical knowledge, lexical skills and lexical
awareness) as well as integrated development of lexical skills in reading and speaking.

Lexical knowledge presupposes knowledge of form (spoken, written, parts of the word),
meaning (Is there a Ukrainian word with almost the same meaning?), use (grammatical functions
(predictable grammar patterns with the word), collocation (Does the word have the same collocations
as the Ukrainian word?), constraints on use (restrictions, whether they are the same as the Ukrainian
word of similar meaning)) [15, p.49-50]. Lexical skills are divided into receptive (reading —
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recognizing the words and their semantization, guessing the meaning of the word from the context,
word analysis, comparing with similar Ukrainian and Latin words, differentiating similar words) and
reproductive (speaking — using new lexical units in oral communication, correct word combination in
phrases and sentences, assessment of the correctness of the words usage) [3, p. 512-513]. Lexical
awareness is the ability to analyse main difficulties of lexical competence acquisition, evaluate the
usage of lexical units, analyse own mistakes [6, p. 112; 7, p. 21].

Lexical skills undergo integrated development on all the stages. At first students get acquainted
with new lexical units (in the context or beyond it), then they train to recognize and use new lexical
units on the level of a word, word combination, phrase, sentence, supra phrasal unit, text.

Profession-oriented learning means that all the texts deal with the topics within the prefossional
area, the main focus is made on professional terms, typical professional situations of intercultural
communication. The content and activities should correlate with students’ professional needs and
interests. In such a case students will be not only better trained to perform their duties in different
situations, but also motivated to learn English as they will see the practical importance and ways of
using the language at work. The principle of profession-oriented learning implies strong connection
with the professional subjects, their content, which develops students’ understanding of meaningful
connections among English and other disciplines.

According to the principle of visualization the vocabulary presented should be visualized to help
students create mental pictures. L. Biretska proved the expediency of using mind maps at all stages of
teaching vocabulary to prospective doctors [1, p. 22]. Mind maps can be viewed as graphic organizers
with the main concept or word in the centre and associated or related words radiating from it. It does
not mean that teachers should always provide students with mind maps. They may demonstrate this
strategy to students, and prospective pharmacists must be involved in producing mind maps
themselves, which will help them better memorise the words, understand their relations with other
words, see connection with prior knowledge, create mental links, improve memory retention. It is very
important for memorizing new vocabulary, its comprehension and use in speech production. For
example, words are organized in semantic fields so producing speech a speaker can select a word
easily from a particular topic area; similar sounding words are also grouped together, which is useful
for comprehension [9, p. 193].

The principle of consciousness means emphasis on meaningful learning when new symbols,
concepts are incorporated within students’ cognitive structure. As pharmacy and medical terminology
is still based on Greek and Latin, students should learn them consciously comparing to the
corresponding terms in the languages of origin.

Considering lexical unit features means taking into account the peculiarities of the word while
presenting or memorizing it. For example, some words can be understood from the context (e.g.
‘Aspirin may cause side effects. Tell your doctor if any of these symptoms are severe or do not go
away: nausea, vomiting, stomach pain ... [10]). Others may be understood from the analysis of the
prefix, suffix and the root. For example, ultramicrotomy: ultra = excess, beyond; micro = tiny; tomy =
cutting (the technique of cutting into very thin pieces) [14, p.222]. Some words are similar to
corresponding Latin or/and Ukrainian ones (for example, nerve (Latin — nervus, Ukrainian — neps), oil
(Latin — oleum)).

Development of students’ strategic awareness means teaching students to use effective
strategies which are viewed as actions that learners consciously select to improve the foreign language
learning or its use or both [11, p. 5]. As many scientists, who categorise language learning strategies
into cognitive, metacognitive, social and affective [11; 16; 19], in L2 vocabulary acquisition we
consider using cognitive, metacognitive, social, affective and communicative strategies. On the basis
of modern literature analysis [4; 18] and the results of the questionnaire which was suggested to the
students of Bukovinian state medical university we have selected and determined strategies important
for the development of prospective pharmacists’ English lexical competence in reading and speaking.
Cognitive strategies concern mental actions [17] and include: analysis of the structure, comparison of
Latin or/and Ukrainian equivalents, synthesis, linking with prior knowledge, memorising (imitation,
writing down words, making sentences, using word cards, grouping, associating, connecting the word
to a personal experience, semantic mapping, using keywords, representing in memory, oral repetition,
visual repetition, structured reviewing, using words in various contexts) [4, p. 73; 18, p. 67-69]).
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Metacognitive strategies presuppose planning, goals setting, monitoring and evaluation of the
learning process and results [19]. They are based on metacognitive knowledge which includes person
knowledge (what students know about learning and themselves as learners), task knowledge (its
objectives, skills necessary to fulfill the task) and strategic knowledge (knowledge of the best
strategies and language learning itself, which helps in selecting strategies) [18, p.53-54].
Metacognitive strategies include: planning for vocabulary learning, dictionary use strategies, keeping a
vocabulary notebook which may include examples of using words in the sentences, mind maps etc.,
consulting a reference source, using English-language resources, testing knowledge with word tests,
repeating the word over time, regular repeating outside classroom [18, p. 69—71].

Social strategies presuppose cooperation with other students and the teacher, which helps
learners complete the task and develop target skills: asking for a L1 translation, asking a teacher for a
sentence with the new word, asking groupmates for meaning, discovering the meaning through group
work activity, interaction with native speakers, getting someone to test the knowledge.

Communicative strategies in terms of our investigation include mainly compensation strategies
(guessing the meaning of the word by morphological analysis, using context, multiple reading to guess
the meaning of the words, paraphrasing) [4, p. 72].

The next step is to determine stages of developing prospective pharmacists’ English lexical
competence in reading and speaking.

Taking into account the views of modern scientists [1, p. 10; 6, p. 223], we have defined the
following stages:

Preparatory, which entails semantisation of new lexical units and is divided into two substages:
the first — getting acquainted with new words out of context (should be applied only for professional
terms), the second — getting acquainted with new words in context and building strategic awareness.

Training — implies automatizing students’ actions with new lexical units on the levels of a word,
word combination, phrase, sentence, suprasegmental unit.

Usage — activating students’ actions with new lexical units on the text level.

The suggested subsystem of exercises for self-directed study of developing prospective
pharmacists’ English lexical competence in reading and speaking correlates with the stages and meets
the following requirements:

o all the exercises are motivated (they contain instructions with explanation why students should
do the exercise);

e the purpose of each exercise is clearly stated in order to help students understand why they
should do it and set own individual goals;

most exercises contain a reflective component which encourages their self-evaluation and self-control;

e exercises entail purposeful development of strategic awareness on the first stage (second sub-
stage) and further attention to strategy use on the next stages;
e most exercises presuppose self-control, some combine teacher’s control and self-control.

The subsystem contains three groups of exercises which correlate with the stages and are
subdivided into subgroups:

Group 1. Word semantization.

Subgroup 1.1. New words semantization out of context (only for professional terms).

Subgroup 1.2. New words semantization in context.

Subgroup 1.3. Development of strategic awareness.

Group 2. Forming lexical skills in reading and speaking on the levels of a word, word
combination, phrase, sentence, suprasegmental unit.

Subgroup 2.1. Forming lexical skills in reading on the levels of a word, word combination,
phrase, sentence, suprasegmental unit.

Subgroup 2.2. Forming lexical skills in speaking on the levels of a word, word combination,
phrase, sentence, suprasegmental unit.

Group 3. Forming lexical skills in reading and speaking on the text level.

Subgroup 3.1. Forming lexical skills in reading on the text level.

Subgroup 3.2. Forming lexical skills in speaking on the text level.

Subgroup 3.3. Integrated development of lexical skills in reading and speaking on the text level.

Here are some examples of the exercises developed on the basis of modern literature [13].
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Example 1, subgroup 1.1.

Purpose: developing skills of new words semantization using Latin or Ukrainian equivalents.

Instruction: It is important to be able to guess the meanings of different terms using Latin or Ukrainian
equivalents. Guess the meaning of the following terms using Latin or Ukrainian equivalents.

Reflection: Think how you guessed. Write at least 5 other English terms which are similar to
Latin or Ukrainian equivalents.

A capsule, grain, injection, powder, dose, exhaustion, extract, fever, inflammation

Example 2, subgroup 1.2.

Purpose: developing skills of new words semantization using context.

Instruction: It is important to be able to guess the meanings of different terms from the context
and using Latin or Ukrainian equivalents. Guess the meaning of the following terms using Latin or
Ukrainian equivalents and the context..

1. The patient feels a localized pain in the chest. The pain is usually spasmodic and piercing.

2. The patient tells the pharmacist that she has a burning sensation when she urinates and feels like
she has to urinate all the time.

3. The patient tells the pharmacist that she is allergic to antibiotics and tomatoes, is lactose
intolerant, and is on birth control pills.

4. Hepatitis B is transmitted through contact with blood and bodily fluids of an infected person...

Reflection: Think what helped you to guess the meaning of the underlined words.

Example 3, subgroup 1.3.

Purpose: developing linguistic awareness.

Instruction: It is useful to keep a vocabulary notebook which helps to memorise new words and
repeat them in future. The vocabulary notebook should include components which will improve
memorizing and understanding how to use words correctly. The notes of the words may include: 1)
translation of words into Ukrainian; 2) Latin equivalents;, 3) examples of using words in the
sentences, 4) mind maps which demonstrate links and associations with other words etc. Write down
the new words into the vocabulary. Add all the necessary components.

Reflection: Compare your notes to the partners’. Would you loke to add anything to your notes?
How would you recommend your partner to improve the notes?

Example 4, subgroup 2.1.

Purpose: forming lexical skills in reading on the levels of a word.

Instruction: To comprehend written information it is of utmost importance to know the
meanings of the terms. Match the words to their definitions.

1) to be hoarse a) small bluish-black spots on the body

2) bruises b) to empty the contents of the stomach
through the mouth

3) bottle-feeding ¢) to become wider and more open

4) vomit d) a small, flat sweet that you suck to make
a cough or sore throat less severe

5) to dilate e) to speak with a harsh, low sound

6) lozenge f) maternal milk replaced

Example 5, subgroup 2.2.

Purpose: forming lexical skills in speaking on the levels of a word, sentence.

Instruction: If you want to speak fluently, you should know and be able to use medical terms.
Continue the following sentences.

Example: Symptoms of cirrhosis include ...

Possible answer: Symptoms of cirrhosis include swelling in the legs, fluid in the abdomen,
intense itching, fatigue, and nausea.

Reflection: Compare your answer to the partners’. Do you want to change your answer or add
anything to it?

Symptoms of hepatitis A include ... .

To relieve headache you should use ...

To stop or prevent vomiting one should ...

Spasmolitics are used to ...

If you feel dizzy, you should ...

Hayxosi 3anucku. Cepisi: nenarorika. — 2018, — Ne 2. 121



JIIHTBOANJAKTHUKA

Example 6, subgroup 3.2.

Purpose: forming lexical skills in speaking on text levels.

Instruction: In future you may have to speak at conferences on different professional topics..
You are to speak at the conference about the future of pharmacy. Prepeare the speech and remember
that you should use as many new words as possible.

Reflection: Record your answer and analyse it using the criteria.

Example 7, subgroup 3.3.

Purpose: developing integrated lexical skills in reading and speaking.

Instruction:

Student 1. You are not feeling well. You have come to the drugstore and want to buy some
medicines to relieve your symptoms and recover. Explain your symptoms to the pharmacist and ask to
recommend you some medicines. Read the instruction and ask the pharmacist any questions you may
have on using the medicines.

Student 2. Listen to the patients’ symptoms, read the information about some medicines and
recommend the patient what he/she should use. Instruct patient on how and when to take the suggested
medicines. Encourage him/her to read information about the medicines and answer their questions.

All in all, we have grounded the main principles of developing prospective pharmacists’ English
lexical competence in reading and speaking through self-directed study (integrated development of
lexical knowledge, skills and lexical awareness in reading and speaking, profession-oriented learning,
visualization, consciousness, development of students’ strategic awareness, considering lexical unit
features); determined the stages of developing prospective pharmacists’ English lexical competence in
reading and speaking through self-directed study (preparatory, which entails semantization of new
lexical units and is divided into two sub-stages: the first — getting acquainted with new words out of
context (should be applied only for professional terms), the second — getting acquainted with new
words in context and building strategic awareness; training that implies automatizing students’ actions
with new lexical units on the levels of a word, word combination, phrase, sentence, suprasegmental
unit; usage which presupposes activating students’ actions with new lexical units on the text level);
suggested a subsystem of exercises which contains three groups of exercises that correlate with the
stages and are subdivided into subgroups; presented the examples of exercises from all the groups.
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