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The article examines the main features of reflective learning and ways of implementing reflective
pedagogy in foreign language teaching. The conclusion has been made about the connection between students’
ability to reflect on the results of their learning and autonomy. Reflection is seen as a form of meta-cognition
which enables students to evaluate, revise, plan and correct. Reflective foreign language learning skills of
university students have been specified and the ways of their development and facilitation in higher education
contexts have been discussed in the article. A scale for self-evaluation students’ reflective skills has been
suggested to help students analyze and evaluate their reflective abilities and assist teachers in assessing
students’ reflective skills. As the incorporation of reflective pedagogy in foreign language learning and teaching
may face different problems, it is necessary to employ effective techniques, apply efficient activities which play a
dual role by facilitating reflection in higher education and promoting students’ foreign language proficiency.
The article focuses on the reflective portfolio, which is a set of papers summarizing students’ experiences,
opinions and feelings, evaluates the skills developed. It has also been proved that composing the reflective
portfolio can be a valuable tool for developing reflection as it is an explorative process and helps to focus on
product rather than process when writing. Stages of working with portfolio self-assessment checklist have been
specified in the article. As reflection should be an ongoing process, students are to be encouraged to assess
themselves not only at macro level (at the beginning or at the end of a semester) with the help of descriptors, but
also on the micro level (after doing some task or a set of tasks) by fulfilling reflective writing assignments.

Keywords: reflection, self evaluation, skills, reflective portfolio, self-evaluation checklist, reflective
writing.

IPMHA 3AAOPOKHA

JIOKTOp MENaroriyHux Hayk, mpodecop
TepHONIIbCHKUI HAI[IOHATBHUI EJAroT1YHUN
yHiBepcuteT iMeHi Bonogumupa ['HaTioka
ByJ. Makcuma Kpusosnoca, 2, M. TepHominb

PE®AEKCIA Y HABUAHHI ITHO3EMHUX MOB CTYAEHTIB BUIITNX
3AKAAAIB OCBITH

Biosnaueno, wjo neobxionicme inmencugixayii npoyecy 080100iHHA THOZEMHUMU MOBAMU CHLYOEHMAMU
BH3 3ymoenioe nowyk egexmusHux memoois i 3acobis, 30amuux cnpusmu opmyeaHHio pegrexcusHozo
ocsimub020 cepedosuwya. Pozensnymo peghnexcueni  yMinHs, HeOOXIOHI cmyoeHmam Ousl  eQexmusHo2o
0601100IHHSL IHO3EMHUMU MOBAMU, BUSHAYEHO 3ACO0U, AKI 3a0e3neuyiomb peuekCUeHiCmy npoyecy HagyanHs ma
BIONOGIOHO  CHPUSIIOMb  PO3GUMK)Y  PEQIEKCUBHUX YMIHb CMYOEHmis, O0XapaKmepuszoeaHo Memoouxy ix
suxopucmanus. IIpoananizoeano mpaxkmyeaHus NOHAMMs «pe@leKcisy 6 CYYACHIU HAYKO8IU Jlimepamypi i
3P0ONEHO BUCHOBOK, WO 30amMHICMb 00 peieKcii € HeoOXIOHOI YM0o80i0 asmonomii ocobucmocmi. Ilokazano,
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wo peghnexcis — ye ¢hopma memaxoeHiyii, AKA YMONICTUGIOE NOWYK ATbMEPHAMUSHUX DIUEHb, AHANI3
epexmusHoCmi 81ACHOI OISILHOCMI, CAMOKOHMPOTb MA CAMOOYIHKY, d MAKoxc 3abe3neyye iHmeHcupixayio
npoyecy uguenHs inozemHoi mosu. Koukpemusosano peghnexcusni emints, HeoOXioHi cmyOeHmam 07 YCRIWHOT
peanizayii pegpnexcuHoi JisibHOCMI, NPOAHANIZ308AHO WAXU IX POPMYBAHHA | PO3BUMKY 8 YMOBAX HABUAHHS Y
BH3. 3anpononogano wixamy CaMOOYIHIOBAHHS CHYOEHMAMU GIACHUX Dpe@eKCUBHUX YMiHb, KA MOJice
BUKOPUCIMOBYBAMUCH | BUKIAOQYaMU Ol OYIHIOBAHHS. pepreKcUusHux yminb cmyoenwmis. Iloxazamo, wo y
HABYANLHOMY Npoyeci HeobOXIOHO euKkopucmosygamu e@ekmusHi 3acobu, saKi, 3 00H020 OOKY, CHpUsAIOMb
PO36UMKY peghiexcii, a 3 iHu020 — 00nOMaz2aioms PO36UBAMU MOBIIEHHES] HABUYKY ma eMIHHs. 30cepedicero
yeazy Ha MOGHOMY NOpm@eii, AKuil € naKemom OPKYMEHmie, Wo Y3a2aibHIOE 00C8I0 CMyOeHmis, ixHi no2naou, a
MAKOJIC — YMOJICTUBTIOE — OYIHIOBAHHSL  DIBHS  chopmoeanocmi 6  HUX  IHUWOMOBHOI  KOMYHIKAMUGHOL
KoMnemeHmHocmi. 3anpononogano emanu pooomu 3 KOHMPOAbHUMU JUCAMU CAMOOYIHIOBAHHS  SIK
KOMNOHEeHmMOoM Mo8Ho20 nopmebens. OOIpYHMOBAHO OOYLIbHICHb | MEMOOUK)Y OP2aHi3ayil NUCbMOB020 AHANIZY
Ppe3yIbmamié  GIACHO20 HAGUAHHA, AKA MOJce OYMuU YacmuHOl0 MOGHO20 NOpmens i NpPONOHY8AMUCH
CMYOeHmaM Ha PI3HUX emanax (Nicis UKOHAHHS 8ANCTUBO20 3A80AHHS, 8 KIHYI cemecmpy mouo).

Knwouoei cnosa: pegnexcis, camooyiniosanns, GMiHHA, MOGHUL Hnopmens, KOHMPOIbHI AUCMU
CaMOOYIHIOBANHSA, NUCLMOBUIL AHATI3Z PE3YTbIMAMIE HAGUAHHSL.

NPHHA 3AAOPOKHAA

IIOKTOp MEeNarorndeckux Hayk, mpodeccop
TepHONONBCHKUI HALIMOHAJIBHBIN IE€AAroruyecKuil
YHUBEpCUTET UMeHU Bnanumupa ['HaTioka
yi. Makcuma Kpusonoca, 2, r. TepHomnomns

PE®PAEKCUA B OBYUEHUU MHOCTPAHHBIX A3BIKOB CTYAEHTOB
BBICIIIUX YUEBHBIX 3ABEAEHU

Paccmompensvt ocobennocmu u 803MOHCHOCIU UCHONB308AHUS PEPIEKCUBHOU NeOA202UKU 6 npoyecce
00yueHUuss UHOCMPAHHLIM A3bLIKAM 6 8y3ax. IIpoananusupoeana mpakmoska NOHAMUA «pedrekcusy 8
COBPEMEHHOU HAYYHOU Tumepamype u coeian 8bl800, Ymo cHOCOOHOCMb K peiekcuu a611emcs HeodXooumMbiM
yenoguem  asmonomuy  auuHocmu. Ommedeno, peprexcusi paccmampugaemcs: Kax (opma MemakoSHUyuu,
KOmMopasi npeononazaem HnOUCK aibMepHAMUSHbIX Ppeulenul, anHanu3 p@ekmusHocmu  OesmeibHOCmu,
CAMOKOHMPONb U CAMOOYEHUBAHUE, A CLe008AMENbHO 0Decneyusaem UHMEHCUPUKayuio npoyecca uzy4eHus
uHocmpaHnHo2o A3vika. Konkpemusuposanvl pegnexcugnvie ymeHus, HeobdXooumvle cmyoenmam Ois yneuHou
peanusayuu perexcueHol 0estmenbHOCmu, a MaKdice NPOaHAIU308aHbL NYMU UX QOPMUPOBAHUS. U PA3GUMUSL 6
yenogusix  obyuenust 6 yze. Ilpeonojwena wikaia Onsi CAMOOYEHUBAHUSL CMYOEHMAMU COOCMBEHHbIX
perexcusHbIX  yMenuil, KOmopdas. MOJCem  UCNONb306AMbCA U NPenodasamensimu  Oasi  OYEeHUBAHUS
Dpe@ueKkcuHblX yMeHull Cmyoenmos. Yxazano, 4mo 6 YYeOHOM npoyecce HeoOX00UMO UCNONb308AMb
aghdexmusHbie cpedcmea, Komopuvle, ¢ 0OHOU CIMOPOHbI, CHOCOOCMBYIOM PA3BUMUI0 pedhiexcuu, a ¢ Opyeou —
nomoezaiom pazeusams peuesvie HaBbIKU U ymeHus. CKOHYEHMPUPOBAHO BHUMANUE HA SI36IKOBOM hopmdere,
KOMOPbIU SAGIAEHICSl RAKENOM OOKYMEHNO8, 0000Waiouum onvim CmyOeHmos, ux mouKy 3peHusl, a maxdice oeiaem
BO3MOICHBIM OYEHKY YPOGHSI PA3GUMUSL Y HUX UHOSIZbIYHOU KOMMYHUKAMUSHOU Komnemenmuocmu. IIpeonodicenvl
amanvl pabomvl ¢ IUCMAMU CAMOOYEHKU, KOMOPble SGNSIOMCS KOMROHEHMOM 513blk06020 nopmdpens. Obocrosana
YenecooOpasHOCmb U MEMOOUKA OpP2aAHU3AUUU NUCLMEHHO20 AHAIU3A PEe3VIbINAmOo8 COOCMEEHHO20 00VYeHUs,
KOMOpbIU MOdicem Oblmb YACHIbIO A3bIKOBO2O NOPMENs U UCHOIL308AMbCSL CMYOSHMAMU HA PA3HBIX IMAanax (nocie
BbINOTHEHUSA 00LEMHO20 UMY MPYOHO20 3A0aHUSA, 8 KOHYe cemecmpa u m. 0.).

Kniouoevie cnoea: pegrexcus, camooyenka, ymeHus, A3bIKOBOU HOpmMpensb, KOHMPOLbHbIE TUCHIbL
CaMOOYEHUBAHUSL, NUCLMEHHBII AHATU3 PE3YTbIMAmMOo8 00YUeHUs.

Nowadays students are to be ready to adapt to a fast-moving and changing world. That is why
they have to be able to respond quickly to innovations and new challenges to adapt to a new market.
The task of the educators is to organize teaching to prepare students to changes. Learners should be
taught and encouraged to think critically over the obtained results, and in this case they will be ready
to analyse their achievements and mistakes and find ways to correct errors and improve the outcomes.

Reflection has been recognised as a constituent of effective learning, and it has become one of
the central concerns of modern foreign language teaching. The aspects of the problem have been
studied by Ukrainian (I. Bezhenar, N. Hupka-Makohin, Y. Fabrychna and others) and foreign
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(A. M. Edstrom, Ch. Lockhart, J. C. Richards etc.) scholars. However, there are still questions that
need to be analysed.

The purpose of the article is to analyse ways of implementing reflective pedagogy in foreign
language learning and teaching.

Research suggests that systematic reflection helps not only understand one’s behaviour better, but
also promotes motivation and increases confidence and competence [8; 11].

There are different definitions of the term ‘reflection’. It is considered to be a mental process
that facilitates the transformation of experience into personal knowledge and creates the connection
between the emotional and cognitive states [3]. J. Dewey, the originator of reflective learning, stated
that reflecting practice helps people to learn more than from just experience. Thus reflection is goal-
oriented and controlled by the learner [4, p. 17]. It involves self-assessment and may lead to goal
revision as learners can set different targets thinking on their achievements and failures. J. Dewey
considered reflection to be language-specific [4, p. 17], which is especially important for students
whose major is a foreign language as they should be encouraged not only to reflect on the results of
their language learning, but also to reflect using the foreign language (languages).

E. M. Boyd and A. W. Fales view reflective learning as “a process of internally examining and
exploring an issue of concern, triggered by an experience, which creates and clarifies meaning in
terms of self, and which results in a changed conceptual perspective” [3, p. 99]. J. Moon consideres
reflection to be a form of “mental processing with a purpose and/or an anticipated outcome that is
applied to relatively complicated or unstructured ideas for which there is not an obvious solution” [7,
p- 98]. According to M. Jones and M. Shelton reflection “brings into conscious awareness one’s
motivations, thoughts, beliefs...and expectations for the purpose of gaining insightful understanding
as to their meaning, their connections to what is personally known, and in light of new experiences
and information. Reflection makes possible the insights necessary to learn from experience and alter
habitual behaviours” [6, p. 53].

All the definitions mentioned view reflection as a mental process which makes students
concentrate on the analysis of their experience, motivation, purposes with the aim of understanding
them better and results in change of behavior.

Reflection is closely related to self-evaluation and decision making. That is why there is
connection between reflection and autonomy. Autonomous language learners can take responsibility
for their own language learning as they are aware of the learning process, know their weaknesses and
strengths, are able to define objectives, know effective methods and techniques, can evaluate the
results and are well motivated to learn. In other words, reflection is an integral characteristic of an
autonomous learner.

The key benefits of reflection are the following: 1) the development of knowledge and thought
processes [13, p. 19]; 2) enhancing students’ understanding of the learning process; 3) development of the
ability to view problems or situations from different perspectives; 4) forming students’ autonomy as
reflection is a purposeful and conscious process aimed at improving the results; 5) using own mistakes to
learn something new; 6) motivating students to look for effective ways to achieve one’s target.

Thus, reflection can be seen as a form of meta-cognition which enables students to evaluate,
revise, plan and correct. Students become better language learners when they think deliberately about
the process of their own learning.

To reflect effectively it is necessary to form and develop students’ reflective skills:

e to analyse individual needs and goals of learning a foreign language;

o determine individual level of language proficiency;

e set individual goals;

o determine difficulties of learning a foreign language;

¢ analyse individual techniques and strategies;

e assess the result and its correspondence to the determined target;

¢ analyse the relevance of the strategies used to the purpose and the result;

e determine the reasons for failure;

¢ look at the problem from different perspectives, refocus the experience;

e make a comparative analysis of the ways of solution;
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o think over alternative strategies;

e analyze external influences, implications of the experience in the context of future
applications.

The incorporation of reflective pedagogy in foreign language learning and teaching may face
different problems. Firstly, reflection may seem too abstract for students and therefore become
distorted [5, p. 94]. Secondly, it can be reduced to a checklist of behaviours and thus trivialized [9].
Thirdly, reflective skills are difficult to measure so it may be problematic both for teachers and the
students to assess their reflective abilities. Fourthly, students may not be motivated enough to be
engaged in active reflective process.

To develop the above-mentioned reflective skills and avoid the possible problems it is necessary to
employ effective techniques, apply tangible activities which play a dual role by facilitating reflection in
higher education and promoting students’ foreign language proficiency. Besides, it is vital for students’
further development and effective life-long learning to be taught and encouraged to analyse their learning
and its results. Thus, teachers should guide students with their reflection. It can not happen at a stroke. It is
a continuous process during which step-by-step students are taught to reflect and make it work and thus
develop increasingly sophisticated reflection. Besides, teachers must be reflective practitioners themselves
as it is impossible to teach your students something not being able to do it yourself or just not practicing it
yourself. So progressive teachers reflect not only on their classroom practice, but also on their level of
language and subject knowledge and skills. They should be ready to set their own aims and attain them
reflecting on the efficacy of the process. Moreover, if students realize that the teacher is also actively
engaged in reflection they will be more encouraged to think over their learning. Finally, students should
realize the importance of reflection and be aware of the reflective skills they have to develop to be effective
reflective learners and practitioners and succeed in their learning.

The current literature has documented a number of investigations on using portfolio as a
mediation tool for promoting students’ autonomy and reflection. However, the reflective activities
based on the portfolio are still understudied and underestimated in university setting.

In the article we will focus on working with self-evaluation checklist and reflective portfolio
writing which can significantly promote learners’ reflective skills.

Reflective portfolio is a set of papers that summarises students’ experiences, opinions and
feelings, evaluates the skills developed. It usually consists of three parts: the first part — Language
Passport contains a profile of language skills in relation to the Common European Framework, a
resume of language learning and intercultural experiences, a record of certificates and diplomas; the
second part — Language biography — is usually the self-assessment checklist which may help the
student to assess general language skills; the third part — Dossier — which contains the certificates,
results of the projects etc.

The fragment of the self-evaluation checklist to evaluate writing skills (level C1) developed by
the author of the article on the basis of several sources [1; 10] is given below.

date date date
C1 — Effective Operational Proficiency

[+ @ & [ |

Writing

I can express myself fluently and
accurately in writing on a wide range of
personal, academic or professional topics,
varying my vocabulary and style
according to the context, demonstrating
grammar correctness.

I can take detailed notes during a
lecture on a familiar topic in my field of
my academic and professional interest,
recording the information so accurately
and so closely to the original that they
are also useful to other people...
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To make the process of reflection more effective the following stages of working with portfolio
self-assessment checklist may be applied:

1) getting students acquainted with the portfolio and the opportunities it provides;

2) teaching learners to work with the self-evaluation checklist by encouraging them to assess
their language skills;

3) comparing the results of self-assessment with teacher assessment, discussing them with the
teacher;

4) encouraging students to determine which skills a certain task can develop;

5) stimulating students to set their individual goals with the help of descriptors and on the basis
of self-assessment results;

6) determining the ways to attain the targets;

7) iterative self-assessment and teacher assessment (in 2 or three months) with the help of
descriptors, comparative analysis of the results, considering the relevance of the strategies used, in
case of failure determining the reasons, discussing alternative strategies;

8) comparing the results of assessment with the test grades.

Students should be encouraged to assess themselves not only at macrolevel (at the beginning or
at the end of a semester) with the help of descriptors, but also on the microlevel (after fulfilling some
task or a set of tasks). In other words, reflection should be an ongoing process.

With this purpose a reflective writing can be applied after students have fulfilled some
important task.

The following questions may stimulate students to think over the results and be focused on in
reflective writing:

Are you satisfied with the results? Why?

Can you compare your performance / product / results with those of other students?

Is there anything you would like to improve? How would you do it?

Did you experience any difficulties? If yes, why and what should be done?

What techniques / strategies / sources did you use? Were they effective? What other strategies
or sources could be used?

Did you realize the aim of the task? Did it correlate with your individual aim?

What skills are necessary to fulfill the task?

How can you use the experience gained in future?

Is the task useful for language learners / you personally?

However, it is not necessary or effective to reflect in the written form over each task. It may be
done in writing several times to teach students how to analyse the process and results. It is much more
important to motivate students to reflective writing on the macrolevel (while analyzing the results at
the end of a semester or academic year). In such a case they may be suggested a set of questions to
focus on among others:

What is your motivation?

Have you achieved the targets set?

What is the level of your language proficiency?

What external influences did you experience in your learning?

What do you like to improve? How will you do it?

What are your strengths and weaknesses as a language user / a learner?

What techniques / strategies do you use? Are they effective? What other techniques / strategies
would you like to try to use?

What will be your further goals?

What skills are you planning to improve / develop?

Reflective writing, which can be a part of a reflective portfolio, does not only demonstrate
students’ reflective thinking skills, but also shows their writing abilities. In this case teachers can
evaluate both writing and reflective skills. As for the latter, the following scale (table 1) may help
students analyse and evaluate their reflective abilities and assist teachers in assessing students’
reflective skills (1 — strongly agree, 2 — agree, 3 — neither nor 4 — disagree 5 — strongly disagree).
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Table 1
Scale for self-evaluation reflective skills
Ne Skills Score
1 2 3 4

1. [ can analyse individual needs and goals of
learning a foreign language

2. [ can determine individual level of language
proficiency

3. [ can set individual goals

4. |l can determine difficulties of learning a foreign
language

5. [ can analyse individual techniques and
strategies

6. |l can assess the result and its correspondence to
the determined target

7. [ can analyse the relevance of the strategies used
to the purpose and the result

8. [l can determine the reasons for failure

9. [ can look at the problem from different
perspectives

10. [|I can refocus the experience

11. |I can make a comparative analysis of the ways of
solution in terms of their effectiveness

12. [ can think over alternative strategies

13. [I can analyse external influences

14. [ can outline the possible application of the
experience

However, certain difficulties may arise with such activities: 1) “students can probably be
reflective in their work and have a reflective thinking process, but might not be able to formulate this
in a short written essay” [12, p. 6]; 2) “some students may also have a resistance towards writing this
kind of assignment regardless of their levels of reflection” or language proficiency; 3) students may
write what teachers expect them to write neglecting the process and the purpose of reflection; 4) they
may write not what they think or feel, but what the teacher wants to read and see.

The first difficulty can be overcome gradually with the increase of students language
proficiency. As for the other three, much depends on students’ motivation and understanding the
importance of reflective practice. Besides, other reflective activities should be encouraged, for
example, selection of contents of the portfolio which demonstrate both the achievements and progress
and presentation of the materials in the classroom, their analysis together with the teacher and other
students either in groups or in the class. As for the teachers, evaluation of reflective skills can be based
not only on the reflective portfolio writing and the results of self-evaluation scale, but also on
observation of students performance.

The use of the suggested techniques and tools among 22 future EFL teachers, Ternopil
Volodymyr Hnatiuk National Pedagogical University, during a semester, resulted in the increase of
students awareness of reflective skills which are necessary for effective language learning (90 % of
respondents mentioned it in a questionnaire), development of reflective skills (86 %). Besides, 68 % of
students stated that the use of reflective tools promoted their language proficiency. However, further
investigations are needed to analyse whether the development of reflective skills has a significant
influence on language proficiency.

Thus, reflective portfolio writing can be a valuable tool for developing reflection as it is an
explorative process and helps to focus on product rather than process when writing. Reflective
portfolio assessment (with the help of self-evaluation checklist) can also be an alternative assessment
technique which contributes to the objective evaluation of students’ achievement by incorporating
self-evaluation, portfolio peer reviews, group analysis.

Hayxkogi 3anucku. Cepist: negarorika. —2017. — Ne 4. 11



TEOPETUYHI ACITEKTH ®OPMYBAHHS IHILIOMOBHOT
KOMYHIKATUBHOI KOMITIETEHTHOCTI

Further research should focus on studying other effective tools which can develop students’

reflective skills.

10.
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13.
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KOMYHIKAMUBHOI Op2aHizayii 3aHAMmMA 3 IHO3eMHOI MOGU: MOGIEHHEBA CNPAMOBAHICb HABGYAILHO20 Npoyecy,
@yHKYIOHANbHICMb | CUMYAMUBHICMb HAGYAHHS, HOBU3HA HABYATLHO20 MAMePIaLy, 6paXy8aHHs IHOUBIOYALIbHUX
PUC KOJICHO20 cmydenma. AKYeHmogaHo y6azy Ha momy, Wo KOMYHIKAMUBHO OPIEHMOBAHUI NiOXi0 y HAGUAHHI
IHO3eMHOI MOBU CRPUAE MAKCUMAILHOMY «3AHYPEHHIO» CMYOeHMA ) MOBIEHHEGY OISIbHICMb, 8 KU NPAKMUYHO
8iocymus piona moea. Iloxkasano, wo KOMYHIKAMUBHO OPIEHMOBAHUN NIOXI0 00 HABUAHHA IHO3eMHOI MO8U
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