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DEVELOPING FUTURE ENGLISH TEACHERS’ EMOTIONAL INTELLIGENCE
VIA DRAMATISATION

The first part of this paper looks at how emotional intelligence EI is explored in writings in the fields of
psychology, business management and language teaching methodology. It examines the structure of EI, factors
influencing students’ emotional awareness and investigates the ways of developing this intelligence and
competency at the university setting. A hypothesis is made about the possibility of future foreign language
teachers’ emotional intelligence development by means of interactive methods and techniques, namely
dramatisation. The second part of the paper looks at how EI can be developed by means of dramatisation both in
English language classes and during independent work of students on drama projects. Feedback sessions after
drama projects are effective in that they encourage learners to talk about themselves and their feelings while
making the use of the foreign language relevant, interesting and therefore memorable.The aim of the research is
to determine the level of future English teachers’ emotional intelligence using El self-assessment before a drama
project and after its completion. The results show that dramatisation activities in class and drama projects in
particular develop future English teachers’ emotional intelligence.

Keywords: emotional intelligence, emotional competency, future English teachers, dramatisation, drama
project.

OABI'A AALIKIB

KaH/IWUJAT NeJarorivyHuX HayK, JOLEHT

TepHONINbCHKHUI HAIlIOHATBHUH MEJAarOTIYHUN YHIBEPCUTET
imeni Bomogumupa I'natroka

Byn. Makcuma KpuBoHnoca, 2, M. TepHOMmins

PO3BUTOK EMOIIIMTHOI'O IHTEAEKTY MAVBYTHIX YUUTEAIB
AHTAIVICBKOI MOBU 3ACOBAMU APAMATU3ALIIL

Ilpobnema emoyitinozo inmenekmy 6cebiuHo 00cnioxceHa y chepax ynpaeninus Oi3Hecy I NCUXONOZIL.
Busnaueno cmpykmypy emoyiiinozo inmenekmy, cmeopeHi ma anpoOO8aHi cneyianvbHi mecmu Oas 11020
sumiproeanns. Biosunaueno, wo Hessadcaouu Ha Geauxy KLIbKICMb O00CTHIONCeHb, NPUCBAYEHUX Yill npobnemi,
eMOYIUHULL [HMeNeKm NPOO00BXHCYE 3ATUMAMUCA Y YeHmpi V8acu 4eHUux, 0coOAU80 Mmux, sKi 00CHi0NHCYIOMmb
cepy oceimu i HagyanHs. Pozeumok yvoeo 6udy inmenekmy € HAO36UYAUHO BANCIUBUM OJiA BCIX YUACHUKIB
0C8IMHBLO20 NpoYecy, OCKIIbKU BIH BNIUBAE HA pPe3VTbMAMUBHICHbL Yb020 Npoyecy 3aediom i 6UHAYAE
30amuicms Mux, Xmo HAuae, YCniuHo 00Ca2amu 6U3HAYeHUX Yinel HA8YAHHA, a4 MAKONC 30AMHICMb MUX, XMo
Hagyaemvcs, 000USAMUCA YCNiXie V 6usueHHi OyOb-1K020 npeomema. BcmaHnoéneHo, wo emoyilna
KOMNEMeHMHICmb € OOHI€I0 13 KIIOYOBUX OCOOUCTNICHUX KOMNEMEHMHOCMEN, KA Modce Qopmysamucs y
MaubymHix yuumenie aHeailicbkoi MO6U Yy npoyeci Has4yamMs y euwux Hasuyanvhux saeiadax (BH3). [llobu
epekmusHO Kepyeamu GIACHUMU eMOYIAMU [ GUUMU YbOMY CEOIX YUHI6, Guumesi aHelillcbKol MO6U NOBUHHI
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080J100IMU NCUXTYHOIO CAMOPeSYIAYIEI0, BMIHHAMU OYOy8amu YCRiuHi Mincocobucmichi cmocyuku. Poszensnymo
00CNIOJNCEeHHST NPODNIeMU eMOYIUHO20 [HMeNeKmy Yy NCUXo/102ii, YNpaeninHi Oi3HecoM [ Memoouyi HAGUAHHS
iHozemHux mo8 i Kyabmyp. IIpoananizogano cmpykmypy emoyiuHo2o IHmeneKmy, GU3HAYeHi (axkmopu, sKi
BRAUBAIOMb HA eMOYINHY CaAMOCBIOOMICG CMYOEHmMIB, A MAKOJC WUISIXU PO3GUMKY eMOYIliHO20 IHMeNeKmy
manoymuix yuumenie 8 ymoeax Hasuanwa y BH3. Obepynmosano OoyinvHicmb GUKOPUCMAHHA YCIX hopm
Opamamuzayii 01 po36UMKY eMOYIUHO20 iHMeNeKmy MAuOYMHIX yyumenie aHIMilCbKOI MO8U, GUKIAOEHO
CHOCOOU PO3BUMKY eMOYIllHO20 iHmeneKmy CcmyOoeHmie 3acobamu opamamusayii nio yac ayoumopHoi i
camocmitinoi pobomu Hao OopamamuyHum npoexmom. Haseoeno npuxiadu pobomu HAO OpaAMAMUYHUMU
NPoeKmamu, CHNpAMOBAHUMU Hacamneped HA BOOCKOHANEHHS HABUYOK [ 6MiHb [HUIOMOBHO20 2080DIHHA,
yumanns, ayoilo6anusi i NUCLMA, MOOMO KOMYHIKAMUGHOI KOMNEMEHMHOCMI, SKI CHpUsioms @QOpMyEeanHIO
eMOYIUHOI KOMNeMeHmHOCmi | NIOSUWYOmb eMOyitHull inmenekm. JloéedeHo epexmuenicms 002080peHHs
OpamMamuuno2o  npoekmy O PO36UMKY — eMOYiliHOi  Komnemenwmmuocmi — cmyoeumis.  IIpoeedeno
eKCNnepUMeHmMAIbHe OOCTIONCEHH S, Memoio K020 CMAN0 BUHAYEHHS. DIGH eMOYIUHO20 [HMeNeKmy MatuOymHix
yuumenie aHenillcbkol Mo8u nepeod nOUYAmKoOM pobomu Hao NPOeKmMoM i NiCaA 1020 3aKiHueHHs. Bidsnaueno, wo
pe3yibmamu eKCnepumMenmy niomeepounu eg)eKmueHicms npuiiomie opamamuszayii, 30Kkpema, OpamMamuiHux
npoexmie, 015 POPMYBAHHA eMOYIIHO20 IHMeNeKmMY MAUOYMHIX YYumeinie aHeailicbkoi MOGU.

Knrouosi cnosa: emoyitinuii inmenexm, emMoyitina KOMNEMeHmHICmb, MaOymui yuumeni aHeniucbKol
MO8, Opamamu3ayis, OpamamuyHull NPOeKm.

OABI'A AALIKB

KaHAMJAT MeJarorn4eckKnx HayK, JOLIEHT
TepHONOJIbCKUN HALMOHAJBHBIN €1arorn4ecKuii YHUBEPCUTET
nuMmenu Brnagumupa ['HaTioka

yn. Makcuma Kpusonoca, 2, r.TepHonons

PA3BUTUE DMOILIMOHAABHOT'O UHTEAAEKTA BYAYVIIIUX YUUTEAEU
AHTAUPICKOT'O A3bIKA CPEACTBAMU APAMATU3ALIUU

Ocsewena npobnema pazeumusi IMOYUOHATLHO20 UHMENLeKMa OYOywux yyumeinell aHeIUiCKO20 S3bIKa
cpedcmeamy Opamamusayuy Ha NPaKmuyeckux 3aHAMuUsIX O UHOCMPAHHOMY A3bIKY U 6 CAMOCHOSMENbHOU
pabome. Paccmompensl ucciedo8anus dIMOYUOHAILHO20 UHMEIEKMA 6 NCUXOL02Uul, YNpasienuu GusHecom u
MemoouKe 00yueHus UHOCMPAHHBIX SA3bIKO8 U Kyabmyp. Ananusupyemcs cmpykmypa >MOYUOHATBHO20
UHmMenIeKma, onpeoenenvl (aKmopwl, GIUAIOWUE HA IMOYUOHATILHOE CAMOCO3HAHUE OYOywux yuumeneu, a
Makxice nymu pazeumusi IMOYUOHAILHO20 UHMEIAEKMA U IMOYUOHAILHOU KOMNEMEHMHOCIU CMYOCHMO8 6
yenosusix  obyuenuss 6 yuugepcumeme. Hznodcenvl  cnocobvl  pazeumusi  OMOYUOHALLHO20 UHMELIeKMA
CMYOeHmMOo8 CpedCmeamu OpamMamu3ayuu 60 6peMsi ayOUmopHOU U CAMOCMOSMENbHOU pabomvi  HAO
opamamuieckum npoekmom. Jlokazana 3phekmuenocms 00CyHCOeHUs OPAMAMUYEcKo20 Npoekma Ois
Pazeumust SMOYUOHAbHO2O uHmernekma. IIpogedeno sKcnepumMeHmanbHoe Uccied08anue, yeib Komopozco —
onpeoeienue YPOsHA IMOYUOHANLHO20 UHMENIeKma 6yO0yuux yuumenei aHeIuiicKo2o A3bIKa neped Hauaiom
pabomsl HaO npoekmom u nocie e2o 3agepuieus. OmmeueHo, Ymo pe3yibmanvl IKCNEPUMEHMA NOOMEEPOUnU
aghexmusHocmeb npuemos Opamamuzayuu U, 6 YacmMHOCMU, OPAMAMUYECKUX NPOEKmOos, 015 QOpMUpoSaHus
OMOYUOHALHO20 UHMELAEKMA OYOYWUX yHumeneil aHeIuiCKo20 A3bIKd.

Knrouesovle cnosa: smoyuonanbHolll UHMeNNEKm, IMOYUOHATLHASL KOMNEMEHMHOCMb, 0yOoyuue yyumens
AH2TULICKO20 A3bIKA, OpAMAMU3AYUSL, OPAMAMULECKUL NPOEKM.

The subject of emotional intelligence has been widely explored in theory, most often in
connection with business management and psychology. A number of papers have been published on
the subject with the most prolific researchers being R. Bar-On, D. Caruso, D. Goleman, J. Mayer,
P. Salovey and D. Sluyter etc. However, despite great attention given to the subject, emotional
intelligence remains of interest to scholars, especially those working in the field of education. Foreign
language education, in particular, may benefit from developing means, through which students’
emotional intelligence can be fostered.

The objective of the article is to explore the potential of drama projects as a means of future
English teachers’ emotional intelligence development. The first part of this paper looks at research on
the subject in the fields of business management, psychology and language teaching methodology and
examines the structure of emotional intelligence as seen in those fields. It further explores factors
influencing students’ emotional awareness and investigates the ways of developing this intelligence at

50 Hayxkogi 3anucku. Cepist: negarorika. — 2017. — Ne 4.



[TPO®ECIMHA IHILIOMOBHA IIJITOTOBKA MAVIEYT“HIX OAXIBAIIIB
JUHI'BICTUYHUX CIHEHIAJIBHOCTEU

the university setting by means of drama projects. The second part of the paper concentrates on how
emotional intelligence can be developed by means of dramatisation both in English language classes
and during independent work of students on drama projects, which builds confidence, creates a
positive classroom atmosphere and encourages co-operation. In this part of the study the aim is to
show the dynamics in the level of future English teachers’ emotional intelligence before and after a
drama project.

In the past people believed that emotions and cognition were separate, and the place for
emotions was a human heart whereas cognition resided in a brain. Since that time researchers proved
that the brain is “playing a critical role in emotional processing»[10, p. 4; 14, p. 185]. The complex
structure of human brain’s limbic system, responsible for understanding facial emotions, action
propensities and storing emotional memories has been investigated with the result that amygdala, a
component of limbic system, has been recognized as crucial in developing emotional intelligence [5,
p. 16; 9, p. 78]. Author of “multiple intelligence” theory H. Gardner included “personal” varieties of
abilities among verbal, mathematical etc thus acknowledging value of knowing one’s inner world and
social adeptness [4, p. 57]. R. Bar-On’s definition of EI describes it as “an array of personal, emotional
and social abilities that influence one’s ability to succeed in coping with environmental demands and
pressures”[1, p. 5]. According to R. Bar-On, there are five general clusters of abilities: intrapersonal,
interpersonal, adaptability, stress management strategies, motivational and general mood factors.

J. Mayer and P. Salovey defined emotional intelligence as “the capacity to reason about
emotions to enhance thinking. ... the abilities to accurately perceive emotions, to access and generate
emotions to assist thought, to understand emotions and emotional knowledge, and to reflectively
regulate emotions so as to promote emotional and intellectual growth” [14, p. 187]. The researchers
propose that there are four fundamental aspects to EI: recognizing, understanding, regulating and
using emotions[ 14, p. 189; 16].

In his book “Emotional Intelligence: Why It Can Matter More than 1Q” D. Goleman defines EI
as “understanding one’s own feelings, empathy for the feelings of others and the regulation of emotion
in a way that enhances living” [5, p. 4] and states that EI may be more important for personal success
than IQ and it can be improved. Five “domains” of EI have been identified in the book: knowing
emotions (self-awareness), managing emotions, motivating oneself (self-management), recognizing
and understanding other people’s emotions (social awareness), managing emotions of others
(relationship management). In his second book, “Working with Emotional Intelligence”, D. Goleman
explores the relation between performance at work, dealing with others, conduct and outlines a model
of EI adopted from P. Salovey and J. Mayer which consists of five basic emotional and social
competences: self-awareness, self-regulation, motivation, empathy, social skills [6, p. 318]. Despite
disagreements on its structure, most authors agree that EI exists, influences personal and professional
success and can be improved.

In the new workplace, with its emphasis on flexibility, teamwork and strong customer
orientation, EI is becoming increasingly essential for excellence in every job and in every part of the
world. In line with development of key competences research in business management turns to a
notion of emotional competence as “a learned capability based on emotional intelligence that results in
outstanding performance at work” [6, p. 24]. Numerous studies show that being high in emotional
intelligence does not guarantee a person will have learned the emotional competences that matter for
work; it means only that they have potential to develop these competences [6; 15].

Extensive research has been conducted on EI in the field of education in general [8, p. 5; 11]
and foreign languages teaching in particular. Main research objects in recent studies were the
relationship between English teachers’ level of emotional intelligence and their assessment by the
students [2, p. 97-115], the relationship between emotional intelligence, language learning strategies
and English proficiency among EFL university students [17, p. 105-114], possible relationship
between perceptions of EI and attitudes towards foreign language learning among university students
majoring in English as a foreign language[13, p .416-423]. However, there has been surprisingly little
research on how emotional and social competences function in ELT classrooms and how best they can
be fostered. Language teaching in particular depends on these competences given the intercultural,
social and interpersonal character of communication in a foreign language[12, p. 4].
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The main reasons for improving both teachers’ and learners’ EI skills, according to S. Mercer,
Ch. Gkonou, are communicative language teaching, increasingly multicultural and multilingual
classrooms and the very nature of language teaching where communicative competence with its
important component — intercultural competence — is the aim to be achieved [12, p. 8]. We believe
there is another key reason for developing EI skills — rapid advancement of technology, which in a
way isolates people from each other and, as a result, their EI is not developed to its full potential. The
study also focuses on the beliefs and practices of highly emotionally and socially intelligent teachers
in the UK and Austria. It has established the strongest significant positive correlation between trait and
educational context-specific EI constructs [12, p. 15] and suggested four main characteristics of
quality relationships of teachers with students: empathy, respect, trust and responsiveness [12, p. 20].

Research supports the fact that EI should be specifically developed at higher education
institutions [10, p. 8; 15, p. 32-39], especially those preparing future teachers. Since students learn
more effectively when they enjoy learning, teachers should use different means which can help their
students to improve their EI while they are learning a foreign language in order to become successful
professionals. Dramatization as interaction between a teacher and students in drama games, role plays,
improvisations, simulations and drama projects aimed at forming the students’ communicative
competence is a successful means of developing future teachers’ EI. It also helps to reduce anxiety and
negative feelings during the learning process.

All forms of dramatisation place the emphasis on creating an environment conducive to
learning. Participation in group activities promotes a sense of identity, safety and value. In the process
of being involved in drama-based activities in class students get reassurancethat others experience
difficulties as well, they start bonding as those activities are facilitating the formation of friendships,
they become familiar with different teaching techniques, they are developing study skills, learn time
management and stress reduction. Drama-based activities in a foreign language class assist holismas
balancing academic learning with physical and social activities.

When a teacher isextensively using drama tecniques, where pair and groupwork are frequently
used, support and co-operation between the participants is essential. Hence attention to classroom
techniques reducing anxiety, tension and enhancing group dynamics. Project work has long been
recognized as having high educational potential. Equally important is its role in developing the
students’ EI. The work on drama projects calls for using different techniques, such as ice breakers,
warming ups and cooling downs, giving and getting feedback focused on how the students felt during
the task, formative assessment (including self-assessment and peer assessment). The language input
for the drama project includes functional vocabulary for identifying feelings and emotions,
empathizing, expressing positive/negative emotions clearly and in inoffensive manner. Although
developing EI and implementing drama projects are extremely compatible, the group dynamics
necessary for meaningful interaction in the classroom do not occur automatically, but need to be
fostered through techniques which build confidence, create a positive classroom atmosphere and
encourage cooperation. A drama project is affective in that it encourages learners to express their
feelings while making the use of the language relevant, interesting and therefore memorable.

A drama project is a process of putting a performance in class or on stage. It is a particular type
of practical activity that is used primarily for the development of speaking and writing (provided that
students are writing the script) skills. It allows students to demonstrate their abilities and skills and
develop EI. The advantages of using drama projects for developing EI are that they are aimed at
creating suitable conditions for expressing and analysing the students’ feelings and emotions, provide
interpersonal interaction in a “live” environment, thus fostering empathy, can be very motivating for
students, can be used to enhance EI across curriculum units. The limitations are that implementing
such projects can be very time-consuming and care has to be taken to ensure systematic work on EI
development. It is important to give feedback at an appropriate time and place and in a constructive
and encouraging way. The correct use of feedback motivates students and encourages reflective and
independent learning. One of the most effective feedback strategies is process oriented praise, in
which feedback focuses on the effort and strategies that a learner has used. This can help learners to
take on challenges and to learn from any setback. After a project students are required to analyse and
reflect upon their performance. The following Drama Project Feedback Form has been used by the
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author to assess a drama project based upon the text “Amelia, Where Are You?” in “Upstream Upper
Intermediate B2+” by V. Evans and B. Obee (Express Publishing, 2008).

E. g

Drama Project Feedback Form

You prepared and put on stage a performance based on the text “Amelia, Where Are You?”.
This involved discussing the plot, theme, setting and characters, writing a script and making a play.
Please, share your thoughts and opinions on this project.

In your opinion, what was the purpose of this project?

How did you feel about writing a script? What, if any, writing skills were improved by working
on this project?

How did you feel about your speaking part in this presentation? Comment on working with a
group and your own participation. What, if any, speaking skills were improved by working on this
project?

How do you feel about your classmates’ performances? Could you understand the scenes you
watched?

Would you be interested in such projects in the future?

Underline the answer that you agree with:

I think we spent too much / enough / too little time on this project.

I think the project was / was not a valuable use of class time.

I would like / would not like to do this sort of project again.

How can the project be improved?

Please feel free to add any additional comments.

The suggested “Drama Project Feedback Form™ can be filled in by students in a written form or
the questions can be answered orally in a debriefing session following the class where a drama project
was implemented. It also serves as a tool for formative assessment the importance of which in
language education is hard to overestimate.

We believe that the educational needs of foreign language students can be identified most
effectively through multiple forms of assessment. The use of multiple assessments should provide
these students with varied opportunities to not only demonstrate what they know and can do but also
how they feel while doing it and identify feelings of others. Using a drama project for developing EI
we extend the menu of available pedagogical means hoping to enable students to become more
effective in assessing and conveying their own knowledge, skills and strategies.

In spring semester of 2017 the author conducted a study which measured the prospective
English teachers’ EI level before and after drama projects with the aim to find out whether there is a
dynamics caused by the students’ work on the projects.

14 second year Foreign Languages Department students of Ternopil Volodymyr Hnatiuk
National Pedagogical University participated in the study — all females aged between 18 and 22 years
old. Participants of the study worked on two drama projects throughout the semester. The first project
was a short-term classroom project based on the text “Why don’t You Find a Proper Job?” in
Upstream Upper Intermediate B2+ by Bob Obee and Virginia Evans. After reading and discussing
the text in groups of four students improvised a conversation at a career counselor’s office where
parents and their child came to seek professional advice. The second one was a long-term project
“Language School”, connected with the students’ future profession and involved a lot of individual
work and research. EI level was measured before and after project work using The Self-Rated
Emotional Intelligence Scale (SREIS) by M. Brackett [3, p.795]. The scale, which consists of 19
items, determines EI in four domains (P — Perceiving Emotion and U — Use of Emotion;R —
Understanding Emotion; M1 — ManagingEmotion (self); M2 — Social Management) and contains
questions which are answered on a five-point Likert scale including answers 1 — “very inaccurate”,
2 —“moderatelyinaccurate”, 3 — “neither inaccurate nor accurate” 4 — “moderatelyaccurate”5 — “very
accurate”.

The Self-Rated Emotional Intelligence Scale takes approximately 10 minutes to complete.
Higher scores indicate higher level of EI. The assessment gives numerical results on each domain as
well as a general score of EI (See Appendix 1.). Items 2, 4, 15, 16 are reverse scored. The
participants’ ratings of individualquestionnaire items are added up in order tocalculate their total
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score for EI. The findings showed that overallthe participants reported high levels of E. The
descriptive statistics for their levels of EI before and after project work are summarised in Table 1.

Table 1
Levels of participants’ EI before and after project work
Variable N Mean Minimum Maximum SD
EI before project 14 66.4 49 78 11.05
work
EI after project work 14 68.6 51 82 11.2

Table 1 demonstrates the results of emotional intelligence self-assessment before and after
project work. The data demonstrate an increase in EI level supporting our argument about
appropriateness of drama projects for fostering EI.

It has been mentioned above that the subject of EI came into the limelight in the studies on
foreign language teaching methodology for several reasons. There may still exist the wrong perception
that prospective teachers have already developed EI needed to perform complex tasks of teaching
foreign languages and cultures. It has been shown in this paper that it is not so. Experienced teachers
have dealt with classroom situations where their EI is tested and where they are required to develop
their students’ EI in order to ensure their success in this competitive and ever-changing world. Teacher
trainees, however, will encounter classroom challenges, which, provided they had special training in
EI development, would be met successfully by their students’ for their own benefit. Drama projects,
similar to those outlined above, would encourage prospective teachers to develop their emotional
competence thus increasing their self-confidence, improving their self-regulation, encouraging
empathy and developing adeptness. Naturally enough, as they progress in the course, these factors are
to be further developed, making students more efficient as teachers of foreign languages and cultures.
If EI is given enough attention early in their training, then the pre-service teachers— who will have
become professionals in their field eventually — will remain constantly tuned to emotional needs of
their students.

Appendix 1.

Self-Rated Emotional Intelligence Scale

The following set of items pertains to your insight into emotions. Please use the rating scale
below to describehow accurately each statement describes you. Describe yourself as you generally are
now, not as you wish tobe in the future. Describe yourself as you honestly see yourself, in relation to
other people you know of thesame sex as you are, and roughly your same age. Please read each
statement carefully, and then circle the number that corresponds to how inaccurately or accurately
each statement describes you.

1 — very inaccurate, 2 — moderately inaccurate, 3 — neither inaccurate nor accurate, 4 —
moderately accurate, 5 — very accurate

Your
No. Domain Item Wording Score
1 P By looking at people’s facial expressions, I recognize the emotions | 12345
they are experiencing.
2 U I am a rational person and I rarely, if ever, consult my feelings to | 12345
make a decision (1).
3 R I have a rich vocabulary to describe my emotions. 12345
4 Mil I have problems dealing with my feelings of anger (). 12345
5 M2 When someone | know is in a bad mood, I can help the person calm | 12345
down and feel better quickly.
6 P I am aware of the nonverbal messages other people send. 12345
7 U When making decisions, I listen to my feelings to see if the decision | 12345
feels right.
8 R I could easily write a lot of synonyms for emotion words like | 12345
happiness or sadness.
9 M1 I can handle stressful situations without getting too nervous. 12345
10 M2 I know the strategies to make or improve other people’s moods. 12345
54 Hayxkogi 3anucku. Cepist: negarorika. — 2017. — Ne 4.
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11 P I can tell when a person is lying to me by looking at his or her facial | 12345
expression.

12 U I am a rational person and don’t like to rely on my feelings to make | 12345
decisions.

13 R I have the vocabulary to describe how most emotions progress from | 12345
simple to complex feelings.

14 M1 I am able to handle most upsetting problems. 12345

15 M2 I am not very good at helping others to feel better when they are | 12345
feeling down or angry (1).

16 P My quick impressions of what people are feeling are usually wrong | 12345
(7).

17 R My “feelings” vocabulary is probably better than most other | 12345
persons’ “feelings” vocabularies.

18 Ml I know how to keep calm in difficult or stressful situations. 12345

19 M2 I am the type of person to whom others go when they need help | 12345
with a difficult situation.

Note. P — Perceiving Emotion; U — Use of Emotion; (r) — reverse scored; R —Understanding

Emotion; M1 — ManagingEmotion (self); M2 — Social Management.

11.

12.

13.
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KaHJUJAT NeAaroriYyHuX HayK, NOLCHT

TepHONINbCHKHUI HAIlIOHANBHUHN MEJAarOTIYHUN YHIBEPCUTET
iMmeHi Bomongumupa ['HaTioKa

Byn. Makcuma KpuBonoca, 2, M. Tepromins

TEXHOAOTIi CUTYATUBHOI'O MOAEAFOBAHHA Y ®OPMYBAHHI
MOBAEHHEBO-AMCKYPCUBHOI KOMITETEHTOCTI CTYAEHTIB
DPAKYABTETY IHO3EMHIMX MOB B IHIIOMOBHOMY CITIAKYBAHHI

Hocniosceno opmyeanns Mo61eHHEEO-OUCKYPCUBHOI KOMNEMEHMHOCME 8 THUOMOBHOMY CRIIKYGAHHI,
SAKA NeAHCUMb 8 OCHOBE DA2AMOKOMNOHEHMHOI CIPYKMYPU KOMYHIKAMUueHoi komnemernmuocmi. Ilpoananizosano
OCHOBHI HeQONIKU MPaouyitiHo2o, NIOMPUMYHOU020 RIOX00Yy 00 HABYAHHS IHO3EMHUX MO8, KUl He 3a0e3neuye
HABYAHHS NPAKMUYHO20 [HULOMOBHO20 CHINKYBAHMS, OLNbUWO20 3HAYEHHS HAOAE 3HAHHAM NPO MOBY, HIdC
NPAKMUYHUM  YMIHHAM | HABUYKAM KOPUCTYBAHHA [HO3eMHOIO MO8oKW. Bcmanoeneno, wo ¢opmyeanns
MOBIEHHEBO-OUCKYPCUBHOI KOMNEMEHMHOCI 8 THUOMOBHOMY CRIIKY8AHHI, nepedbadac 80100iHHA HABUYKAMU
opeamizayii MOBNEHHEBO20 MAMepPIany 6 KocepeHmHul (36 A3HUL) i YinicHull mekcm — OUCKYPC, AKUU, HA GIOMIHY
8i0 CMAMUYHO20 [HUIOMOBHO2O MEKCHY, MAE KOMYHIKamueHuii xapaxkmep. Memy Ha8UaHHA [HO3eMHOI MOBU
BUBHAYUEHO AK CHNOHYKAHHA CMYOeHMi8 00 NOPOONCEHHs | CHPULUMAHHA THUOMOBHUX OUCKYPCI8, 8paxosyrouu
KOMYHIKamusHy memy i cumyayito cninkysanusi. OOHIE 3 nepedymMos NOPOONCEHHS THULOMOBHO20 OUCKYPCY
BUOKPEMIICHO CMBOPEHHS AKMYAIbHO 3HAYYWOL OISl YUACHUKIE KOMYHIKAYLL IHUOMOGHOI MOBNIeHHEBOT cumyayii.
O6IpyHmMo6ano HAsBHICMb YIMKO20 36 SI3KY MINC OPMYBAHHAM MOBIEHHEBO-OUCKYPCUBHOT KOMNEMEHMHOCI 6
IHUWOMOBHOMY ~ CHIIKYBAHHI MA CUMYAMUBHUM MOOEIIO8AHHA HA 3aHAMMI 3 IHO3eMHOI MO8U, 5K
COYIOKYIbMYPHUM KOHMEKCHOM MEOPEHHS THUOMOBHO20 OUCKypcy. JlosedeHo OoyinbHicmb GUKOPUCMAHHSL
MEXHON0R2I CUMYAMUBHO20 MOOETI08AHHSA, OCKIIbKU 6OHU 3ALYYAIOMb MUX, XMO BUBYAE [HOZEMHY MOBY, 00
aKkmueizayii MUCIeHHs, NOYymmie, 3HAHb, IHmMepecy ma NpPAcHeHHs 00 AKMUGHOI MOBIeHHEBOI OiLIbHOCHII.
Texnonoeii cumyamugHo2o mMoOeno8ants anpobosano HA NpaKmuyi Ha 3aHAmMmaAx 3 iHozemuoi moeu y BH3.
IIpodemorHcmpo8ano HUZKY KOMYHIKAMUBHUX CUMYayill, sIKi CHOHYKAMb 00 MBOPEHHs IHULOMOBHO20 OUCKYDCY
8i0N0BIOHO 00 MOBIEHHEBOI cumMyauyii.

Knwuoei cnosa: ouckypc, mexcm, MOBIEHHEBO-OUCKYPCUBHA KOMNEMEHMHICMb, OUCKYPCU3AYIs MeKCY,
MexXHON02ii CUmMyamueHo20 MOOent08aAHHS.
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