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FROM THE EXPERIENCE OF EXPERIMENTAL DEVELOPMENT

The article deals with some questions concerning the model of the formation professionally oriented
competence in English reading of future managers and with the problem of the development of strategic skills in
ESP reading. The necessity of students’ mastering the above-mentioned competence has been grounded. The
term “professionally oriented competence in English reading of future managers” has been defined. This model
falls into the following stages: planning, inferring, hypothesis testing, revising hypotheses. The author gives a
full description of the modelling. The reading skills are suggested to be developed with the help of corresponding
exercises and tasks. It has been proved that pre-reading exercises aim to form strategic skills of planning;
reading exercises and tasks enable students to use reading strategies of inferring and compression while post-
reading tasks help them to develop strategies of evaluating and correcting. The research results can be used for
further studies of the problem. The principles of constructing the model of English reading competence:
cyclicality, systematicity, professional orientation and stepwise learning are singled out. The stages of formation
professionally oriented competence in English reading are substantiated. The means of forming foreign
language competence in reading and ways of controlling its level of formation are determined. The linguistic
characteristics of English financial and economic texts and psychological mechanisms of vocabulary have been
determined. The linguodidactic model of developing English lexical competence of future financiers in the
process of reading professionally oriented texts has been elaborated and the corresponding system of exercises
has been developed. The criteria, evaluative indicators and levels of developing English reading competence of
future managers in the process of reading professionally oriented texts have been defined.

Keywords: author’s course, experimental research study, future managers, high educational
establishments, Hot English, metacognitive strategies in English reading comprehension.
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3100yBay
HaunionansHuil yHiBepcuTeT 6iopecypciB i IPUPOJIOKOPUCTYBaHHS YKpaiHu
Bys1. ['epoiB O6oponu, 15, m. Kuis

ABTOPCBKHHU KYPC «<HOT ENGLISH» AAI MAVIBYTHIX MEHEAKEPIB:
I3 AOCBIAY EKCITEPUMEHTAABHOI PO3POBKU

OOTpyHmMOBAHO pe3yibmamu eKCnepuUMeHmaibHoi nepesipku  anecopummy @QOpMyBaHHS AH2TOMOBHOT
npoghecitino  opieHmosanol yumaybkoi KOMHemeHmHOCmi MauOymuix Mmeneoddcepis. Komnemenmuicmo y
YUMAHHI THUOMOBHUX NPOECITIHO OPIEHMOBAHUX MEKCMIE BUZHAYEHO K 30AMHICIb MAUOYMHb020 MeHedHcepd
uumamu a8MeHMuYHi axosi aKkademiuHi MmeKCmu 3 PI3HUM PIGHEM PO3VMIHHA 3ANENHCHO 8I0 Yineu YUMAHHSL.
Oxapaxmepuzosano cneyuixy npogheciinoi OisibHOCmi MeHedxcepa, sKa nepeddbauac 1020 0e3nepepsmy
AKMUBHY YHACMb 8 3aKTIOYEeHHI 002060PI8, OP2aAHI3ayil Kpyeaux Cmois, NPoeeoeHHl ceMiHapie ma 3ycmpiuell, 8
peanizayii cnintbHUX IHEeCMUYIUHUX NPOEKmMI8, nepe2osopie mowjo. 3aznaueHo nompebu MauOymHix gaxieyie
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chepu  MIJICHAPOOHO2O ~MEHEONCMeHMY 6 O0BOJOOIHHI KOMNEMEHMHOCMAMU — THUOMOBHO20 NpOQecilino
OPIEHMOBAHO20 CNIIKYBAHHS, SKI N0G A3AHI 3 peanizayicio YcniuHol i adekeamuoi npogheciiinoi kKomyHixayii 6
PDI3HUX MUNOGUX MA HEMUNOBUX NPOOJIEMHUX CUMYAYISX, He8Ii0 EMHOI CKIAO0BOI SKUX € PO3ZYMIHHA NUCbMOGOL
Ookymenmayii 6e3 yuacmi mpemuvoi 0cobu nepexnaoaya (3 Memor YHUKHeHHs 6umoky iHgopmayii). OchosHuMU
KOMNOHEHMAMU 3A3HAYEHOI KOMNeMeHmMHOCMI € 3HAHHA, JeKCUYHI Ma SpamMamuyHi HABUYKU, MOGIEeHHESI ma
HasyanbHi yminHa. KoHKpemus06ano eumoau 00 pieHs chopMOBAHOCI AH2IOMOBHOT NPOPECTliHO OPIEHMOBAHOT
YUMAYbKOI KOMNEemeHMHOCMI MaubymHuix MeHeodcepie GION0BIOHO 00 3A3HAYEHUX KOMNOHeHmis. 3pobaeHo
BUCHOBOK PO HEOOXIOHICMb YINeCNPAMOBAHO20 HABYAHHS CIYOEHMIE UKOPUCMOBYS8amU epekmusHi cmpamezii
3 Ypaxy8aHHAM [HOUBIOVANLHUX NCUXONOSIYHUX 0COOAUBOCMel ma yinel, ananizyeamu egexmugui cmpamezii,
SAKI CMYOeHmu 30Cmoco8yiomb NpU YUMAHHI PIOHOIO MOS0 3 MEmOl) NePeHeceHHs ION0GIOHUX YMIHb 6
IHWOMOBHULL KOHMEKCM 3acobamu  agmopcbkozo oucmanyiinozo eed-keticy «Hot Englishy. Buoxkpemneno
emanu QopmMy8aHHs CMpameziyHoi KOMREMEHMHOCMI Y Npoyeci YUmants aemeHmudHux mexcmis 3 gaxy i
HasedeHo NPUKIa0Uu 3a60aHHsA, 5KI NOGUHHI eupiulysamucsi Ha yux emanax. Egexmuenicmov pospobaenoi
MeMOOUKU OPMYBAHHS AH2IOMOBHOI NPODeCiiHO OPIEHMOBAHOT YUMAYLKOT KOMNEMEeHMHOCII NepesipeHo 3d
00NOMO20I0  HABYANLHO20, NPUPOOHO20, BIOKPUMOZ0, BEPMUKANLHO-COPUSOHMANILHOZO eKCNepUMeHmy, d
00CMosIpHICMb  pe3yIbmamis — Memooamu Mamemamuynoi cmamucmuxu. Bio3Haueno eazomicmv winaxie
nocunenus egpexmusHocmi cmpamezii  QOPMYBAHHSA AH2IOMOBHOI NPOPECIliHO OPIEHMOBAHOT YUMAYbKOT
KOMNemeHmHOCMi y MAtlOymHix MeHeoxcepie K Ha ayOUmMOPHUX 3AHAMMAX MAK i N03ad MeNcamu ayoumopii.

Knwuosi cnosa: asmopcvkuii Kypc, eKcnepumeHmanvHe OO0CTHIONCEeHHS, MAuOYMHI MeHeoxicepu, euuyi
HasyanwvHi 3axnaou, «Hot Englishy», memakoenimueni cmpamezii 6 po3ymMiHHi aH2NilICLKOI MOBU.

MHHA BAAAEHTOH

COHUCKATeIb
HanmonansHBI yHUBEpCHTET OMOPECYPCOB U MPUPOIOIIOIB30BAaHUAS Y KPAUHBI
yi. I'epoe O6opoHs, 15, 1. Kues

ABTOPCKUH KYPC «<HOT ENGLISH» AAI BYAVIIIUX MEHEAKEPOB:
U3 OITBITA DKCITEPUMEHTAABHOM PA3PABOTKHU

OCHOGHOUL Yenbl Hawieeo UCCIe008AHUs SGISAeMCs ONUCAHUE DPe3yTbmamos IKCNEPUMEHMATbHOZO
obyuenus OyOyuwuUx MeHeONCePOs HMEHUI0 HA AHSIUUCKOM S3bIKe C UCHOAb308AHUCM MEMAKOSHUMUBHBIX
cmpameauii. Kpome moeo, pesynomamvi UCCLEO08AHUSL MONCHO UCHONL306aMb Ol  AHAIUSA  YUCOHBIX
Mamepuanos u paspabomku OuOaKmu4eckux xKomniekmos. Mamepuanot asmopckoeo kypca «Hot Englishy
npeoycmMompenvl 015 0OYUeHusi CIyOeHmos A0eK8amHoMy BOCIPUAIMUIO U NOHUMAHUIO PA3HLIX 8UO0E MEKCMOS.
Ilpenodasamenu mo2ym ucnoib306ams HAULY MEXHOAO2UIO C YeNblo CO30AHUSL COOCMBEHHbIX cmpameauil ONis
06yUeHUsT NOHUMAHUSL MEeKCMO8 6 npoyecce umeHus. B cmamve paccmampueaiomcsi 6onpocul, Kacaujuecs
MOOenu opMUPOBAHUSL AHLOSZLIYHOU NPOYECCUOHANLHO OPUCHMUPOBAHHOU KOMNEMEHMHOCMU 6 YMeHUuu
6yOywux  meneddcepos. BviOenienvl  npuHyunvl NOCMPOEHUs MOOeIU  (DOPMUPOSAHUS  YUMAMETbCKOU
KOMREMEHMHOCMU: YUKTUYHOCTU, CUCIEMHOCU, NPOpeCcCUOHANbHOU HANPAGIEHHOCHMU U  HOIMANHOCHU
obyuenus. O60CHO8aHbI 2Manvl  GOPMUPOBAHUS  AHETIOAZLINHOU  NPOPDECCUOHATLHO — OPUESHMUPOBAHHOL
KoMnemeHmHocmu 6 umenuu. Onpeodenenvl cpedcmea GopmMupoSanst UHOSALIYHOU KOMNEMEHMHOCIU @ YMeHUU
U CNOCcoObl KOHMPOJIL YPOSHSL ee CHOPMUPOSAHHOCTIU.

Knrouesvle cnosa: asmopckuil Kypc, 3KCnepumenmanbhoe ucciedosanue, byoyujue meneoicepbl, gblcuie
yuebnvle 3a6edenus, «Hot Englishy, memaxoznumuenvle cmpamezuu 8 NOHUMAHUY AHIULCKO20 A3bIKA.

The National Reading Panel described reading comprehension thus: Comprehension is a
complex process ... often viewed as ‘the essence of reading.” Reading comprehension is ... intentional
thinking during which meaning is constructed through interactions between text and reader... The
content of meaning is influenced by the text and by the reader’s prior knowledge and experience that
are brought to bear on it [5; 6]. The problem of the twenty-first century, forming the reading
comprehension research was summarized by two “blue ribbon” groups: National Reading Panel
(2000) and the Reading Study Group (2002). Similarly, the Reading Study Group (2002) noted that
reading comprehension involves four components: 1) the reader, 2) the text, 3) the activity, and 4) the
situational context [2]. The first three essential components — the reader, the text, and the task — occur
within the fourth component of reading comprehension — the situational context. The reader is the one
doing the comprehending, and the text is the reading material (e.g., stories, nonfiction selections, etc.).
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As reading is considered an important educational practice in academic settings, there have been
numerous attempts to study the evolving nature of the notion, which is still being reconsidered in
terms of new research findings (J. Bamford, E. Bernhardt, Z.Breznitz, R. Day and J. Bamford,
W. Grabe, J. Hedgcock and D. Ferris, T. Hudson, K. Koda, K. Lems, L. Miller, T. Soro, K. Mokharti,
I. S. P. Nation etc.). Specialists from different fields related to reading (psycholinguists, applied
linguists, educational psychologists, foreign language teachers, experts in the field of reading) have
been trying to analyse reading as a process, ability, competence, skill, and compose a reading model
based on the ideas of goal-directedness, intentionality, integrity with other skills, author-reader
relations (W. Kintsch, L. McNeil, C. Perfetti, K. Stanovich).

However, the analysis of modern scientific literature demonstrates that the methodology of
teaching reading English professionally oriented texts to future managers on the base web-case has not
been developed yet.

The activity refers to what kind of comprehension task, skill, strategy, or concept the reader is
attempting to perform (e.g., discovering the author’s main idea, understanding a sequence of events,
thinking about a character’s intent in a story, etc.).

The technology of forming English professionally oriented reading competence with using
author's combinated distance courses by the students — future managers has not been the subject of a
special study. Thus, the relevance of the study is caused by the needs of training specialists in
management, able to accept moderated reading metacognitive strategies in foreign language.
Experimental study at Zhytomyr State Technological University has developed an experimental
pathway called “Hot English”, which we now use in forming reading competence in addition to the
traditional pathway “English as a Foreign Language”. This new pathway is a response to the changes
in the Ukrainian job market and internationally and includes an industrial placement experience with
leading companies in USA and GB during last four years abroad.

By working with author's course "Hot English" for future managers in small groups or pairs,
students have gained experience in transferable competences in foreign language.

As stated in [4], reading skills play an important role in teaching English as a foreign language.
Learners who have good reading ability will progress in their careers and their further studies. For
those who study English as a foreign language, ability in English reading comprehension is a must.
Future managers need reading comprehension to be able to continually increase their knowledge [5].
Reading is a type of interaction, which helps students to develop the ability to work in a group
(listening, giving opinions, reaching agreements, etc.) and independently (time management and
problem solving). They reflect on different learning strategies and continue learning outside the
classroom. It helps future managers learn independently, self-evaluate the knowledge acquired, handle
communication techniques on all levels and work in teams.

This author's course “Hot English” takes students to the level B2 of the Common European
Framework of Reference for Languages of the Council of Europe. The content is geared towards the
management profession. The course comprises 32 classroom hours and 16 combined distance
MOODLE hours.

The purpose of this research is to describe the experience of experimental development in the
author's course contents “Hot English” with was used in the learning process and to characterize its
linguistic content.

The research task is to describe the effectiveness of the suggested method by means of the
natural, vertical and horizontal, open methodological experiment; and confirm the validity of the
achieved results.

Three experimental groups consisted of 44 students — future managers at Zhytomyr State
Technological University at the Faculty of Economics and Management during semester 2 of the 2017
academic year. The cluster random sampling technique was used in all three experimental groups. The
research instruments were comprised of 16 lesson plans with added exercises on the distance learning
platform MOODLE, an English reading comprehension ability test and an attitude questionnaire,
which was called “Hot English”. The instruments in each model cycle of the experimental research
consisted of a teaching observation form, a learning observation form, lesson plan quizzes, cycle
quizzes and a student interview form. Percentage, mean, standard deviation and t-test for dependent
samples were used to analyse data.

Hayxosi 3amucku. Cepis: nenarorika. —2017. — Ne 4. 157



[TPO®ECIMHA ITHILIOMOBHA MIJITOTOBKA MAMBYTHIX ®AXIBLIIB
HEINEJATOI'TYHUX CIIELIAJIbBHOCTEM

Three cycles of action research were employed in this experimental study. The students’
average pretest and posttest scores on English reading comprehension ability were 45.73 % and 81.07
%, respectively. The students’ English reading comprehension was found to be significantly higher
after learning using metacognitive strategies.

The author’s course contents “Hot English” has been implemented in the context of a credit
module training system and a modular rating system of evaluation. In accordance with the gradual
complication of each subsequent the number of tasks for working with text in the Pre-Reading and
Post-Reading stages increases.

We will dwell briefly on the final stage of Post-Reading. This step is aimed at verifying the text
understanding, on the use of information in oral and written speech. The contents of this stage are
receptive-reproductive and receptive-productive, reproductive and productive exercises. Following
N. D. Galskova, we offer three groups of exercises at this stage [1, p. 214-220]. The first group of
exercises has been associated with the reproduction of text material based on keywords and sentences,
a shortened or simplified version of the text. Students are offered a task for such text processing:
distribution of text into semantic milestones, plotting in the text, searching key phrases or sentences
for each plan item. The second group of exercises has been aimed at developing reproductive and
productive abilities to reproduce and interpret the content of job-related texts and articles in the
context of the problems the author is concerned with; to argue, based on the material of the text, to
express their thoughts and judgments on these problems; to evaluate the information contained in the
job-related texts and articles in terms of its significance for the student; to report what the future
manager got to know and so on.

The integral part of the learning process at each stage and at the end of the training has been
presented as the assessment of the formation of the level of certain skills of students. The developed model
provides for the ongoing assessment at each lesson, as well as summative assessment as part of the module
test, which is carried out after the study of the module. Unlike non-computer training, the web-site provides
complete confidentiality of the results of tasks execution. In addition, an important point is the possibility of
self-regulation of speed and other ergonomic capabilities of the “Hot English”.

Traditionally, reading comprehension was narrowly thought to encompass answering some
multiple-choice questions after reading a story or a reading passage. While this may be one form of
reading comprehension, it is not comprehensive and does not take into account the stages of reading
comprehension, requirements for understanding different genres of text. The students’ attitude towards
teaching English reading comprehension with metacognitive strategies was at a good level. There were
a number of reasons for this. First, a specific set of metacognitive strategies was employed [4; 6,
p. 270-279]. This strategy can help the process of language learning by fostering enjoyment and
effectiveness. Learners can successfully arrange their self-learning activities. This idea was combined
with the three teaching cycles of action [5, p. 449-522]. It reflects a continual process of teaching
reading that leads to interaction in the classroom and on the MOODLE platform too.

Activating previous knowledge is an essential ingredient in building reading comprehension
skills. It allows the new professionally oriented information “to stick” to the older information and be
more easily recognized, understood, and remembered. Initially, this may be a separate step for readers;
however, with practice this skill may be incorporated into the previewing process. We have asked our
students what they know about the themes, topics, and setting of the text that they had previewed. If
student have written down a list of key terms, we referred to them again. We have used an open-ended
(“Tell me what you know about these topics?”’) or more directive format (“Have you ever travelled
out West? What do you think they are referring to when they mention...”) to find out what our students
know about these themes/terms. And only after this stage we introduced future managers schemas by
comparing them to our reading glasses.

We have chosen our own format: multiple types of media are now available to students (e.g.,
electronic books, audio books, and text-to-speech) on the MOODLE. It is important for future
managers to read along with audio supports to increase professionally oriented vocabulary and reading
fluency. Some students selected to watch a movie in conjunction with reading the professionally
oriented texts. The visual and auditory input gave us possibility to strengthen reading students’
comprehension. Our students selected this avenue for increasing reading comprehension, “Hot
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English” helped them to compare and contrast the texts and the movie (see the pictures 1, 2:
Screenshots from “Hot English™).

Picture 1. Screenshot from “Hot English”

Question 3.

Fill the gap

The candidate (SEE) a

man sitting at the end of the table.

REPLAY CHECK

Picture 2. Screenshot from “Hot English”

In this video quiz (Picture 1, 2) students fill in the missing past simple irregular verbs. There are
20 gaps fill questions to practice grammar. These are quick questions where students need to fill in
only one word. Scene summary: an odd candidate shows up for a job interview only to find that the
interviewers are even weirder than he is. A story with a surprise ending. Video URL:
https://youtu.be/ldn-whtzvcM. Lesson type: Grammar practice. Dialect: British English (UK English).
Tags: job interview, animated short, irregular verbs, past simple, grammar practice.

Our multimedia can be presented in different styles with optional possibilities. It is extremely important
that the instructor provides a wide range of ways to demonstrate competence. Many students cannot show
what they really know in the traditional test writing format. But there should be a variety of opportunities that
the future manager not only demonstrated the competence in reading, but also made his / her unique point of
view. Below there are several examples of final projects to demonstrate reading comprehension: 1) create a
shadow box or collage illustrating the main themes; 2) produce a film of this text re-set in a different time
period; 3) re-enact the text in a skit; 4) write and illustrate an original text jacket for the text; 5) rewrite the
ending of the story (include dialogue and imagery); 6) give an oral presentation about the author of this text;
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7) stage an interview with one of the characters; 8) make a poster with a story map/character analysis;
9) create a trivia game with quotes from the book (“Who would have said this?”).

In addition, our student’s learning style should help to determine the way reading
comprehension is taught and how they demonstrate their knowledge. And we have to inevitably learn
alongside our students if we decide to venture beyond traditional comprehension questions. In
accordance to the results of our experiment, we would like to say that forming English reading
comprehension is a multi-step process and demands that the student bring every ounce of her/his
experience and world knowledge to the task.

Modern scientific literature analysis on the topic enabled the experimental idea that teaching future
managers English professionally oriented reading should be based on the following positions: developing
grammatical and especially lexical skills which are essential for reading comprehension; professionally
oriented texts analysis with the aim of further focusing on their main features and predicting possible
difficulties which students can face; activating students’ prior knowledge; careful text selection with the
focus on students’ linguistic and subject knowledge; focus on visual information and means of its
visualization; practicing intensive and extensive reading of professionally oriented texts; teaching strategies
through direct instruction, encouraging learners to select appropriate strategies according to the type of the
text and reading goals, individualize their strategy repertoires; problem-based learning with the aim of
developing creativity, reflection, personal qualities; individual approach to learners.

The analysis of psychological foundations showed that reading consists of lower-level processes
(automatic word recognition, rapid and automatic syntactic processing, combining word and structural
meanings into units) as well as higher-level processes (coordination of main and supporting ideas of
the text, interpretation of the information from the text). Skills which are typical of lower-level
processes can be relatively automatic while skills of upper-level processes are not automatic. Reading
comprehension processes of fluent readers work simultaneously, and the purpose defines reading
processes emphasized. Working memory plays an exceptional role on both levels as its major
component — executive control — is recognized as central to comprehension processing.

Professionally oriented reading competence is the ability to read authentic academic texts of
different types demonstrating different levels of understanding depending on the objectives.

Professionally oriented reading competence consists of explicit and implicit knowledge, reading
skills (Iexical and grammatical) which refer to the lower-level processes, reading comprehension skills
relating to higher-level processes and study skills. All the components of academic reading
competence have been specified in the web-case “Hot English”.

It has been proved that professionally oriented reading competence development is influenced
by the following factors: learning goals, motivation, practice, subject knowledge, strategy use, social
interaction, self-reflection, autonomy support, correctly organized instruction. We consider the latter
the dominant one which influences all the other factors.

The analysis of modern literature, the reading test formats of internationally recognized exams
which contain professionally oriented texts or at least passages in formal written English as well as
purposes of reading in academic settings (to search for information, learn from text, integrate
information from different sources, analyse and criticize text, write, search for information needed for
writing) enabled the development of the following assessment criteria for English professionally oriented
reading comprehension: comprehension of the gist, comprehension of a detail, locating and
understanding specific information, ability to analyse the information, capacity to integrate information.

The limitation of this study is its small sample virtual size. In order to develop English reading
comprehension abilities, metacognitive strategies are valuable. Centering, arranging, planning and
evaluating one’s learning are particularly effective in enhancing English reading comprehension. These
research findings provide practical information about developing English reading comprehension
abilities using metacognitive strategies. They improve future managers' reading skills by enabling more
enjoyable and easier professionally oriented foreign language learning. In applying metacognitive
strategies in teaching, a teacher should fully understand the theory. Students should receive orientation to
the processes and activities before starting the MOODLE program. Learner participation should be a
focus. Duration of each activity should be carefully considered and remain flexible. The selection of the
reading texts should be varied and appropriate for the level of the students. This technique is a key tool
for students to develop efficient reading skill. This should be extended to other contexts. It should be
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compared with other reading strategies to seek a set of best practices for effectively improving students’
English language comprehension.

By working with “Hot English” in the process of forming to future managers English-language

professionally-oriented competence in reading, the principle of individualization of learning has been
realized as much as possible, because the students can choose and adapt educational materials in
accordance with their professional needs and interests, level of English professionally-oriented language
and development of certain skills. Consequently, the model, developed by us, has been based on the
cycle, systematic and step by step training principles and has been implemented in the context of the
credit-module training system and the modular rating system of evaluation.

The perspectives of further research are developing methodological recommendations on how to

work with author's course “Hot English” to form future managers English reading competence.

10.
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THE AUTHOR'S COURSE «DEUTSCH NACH ENGLISCH 4» FOR FUTURE
MANAGERS IN TOURISM

This paper presents some problematic aspects in scientific methods of experimental research study. As a
result of a comprehensive analysis of the development of such experimental education at present it is possible to
determine the priority directions of its further modernization, which provide for the needs of the labour market,
the formation of an optimal network of tourism management schools, a system of quality assurance of vocational
education, diversification of funding by delegating more powers to regional education authorities. The
experimental research study results with the author’s course “German after English 4" for future managers in
tourism, that are described in the article, are to enhance the role and responsibility of social partners,
businesses, trends and quality requirements of the skilled workers. The education market and the labour market
should be developed through the implementation of a common methodology for their monitoring on the state
basis in order to train future skilled tourist managers in higher educational establishments and creating together
with employers on the state basis the vocational schools, that are specialized in training centres for skilled
workers using the dual training system.

Keywords: author’s course, German after English, experimental research study, future managers in
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JIOKTOPAHT
KuiBchkuil HallOHATBHUN JIHTBICTHYHHI YHIBEPCUTET
ByJ. Benuka BacunbkiBebka, 73, M. Kuis

ABTOPCBHKUH KYPC «DEUTSCH NACH ENGLISCH 4» AASI MAVBYTHIX
MEHEAKEPIB TYPU3MY

Onucano pesyrtomamu eKCNepUMEHmManbHoi NepesipKu  aneopummy QopmyeanHs HiMEYbKOMOBHOT
npoghecitino opicHMoBanoi KOMNEMEHMHOCME MAaubymHix npayieHuKie cgepu MIdCHAPOOHO2O MYPUsMy sK
cneyugiunol peanizayii HABYANLHOLO NPOYECY 3 GUPOOHUYUMU YIIAMU 6 MENCAX PO3GUMKY [HUOMOBHOL
KOMYHIKAMUBHOL OILIbHOCMI; BUABNICHHST 63AEMO36 SI3KI6 NCUXONOSIYHUX MEXAHIZMI8 V 0a2amocmyniH4acmux
npoyecax 080100iHHSI  MOGHOIO  OISILHICMIO 8 YMOBAX IHMeppepenyiunux Aeuw ma NOZUMUBHOO
nepernecenns. [Ipoananizosano ncuxono2iuni OOCHIONCeHHST Ma Memooolo2iuni npobiemu inmepgepenyii ma
NO3UMUBHO20 NEPEeHEeCeH sl NPU BUBUEeHHI OpYeol THO3eMHOI MOBU NICi Nepuiol 3apyOidcHUX ma GIMYUZHAHUX
HAYKOBYI8 3 MEemOoI0 CUCMEMAmu3ayii iCHYIOUUX a1eopummie, GUIYHeHHs HAYKOBUX KOHYenyil ma cmpameii
suUBUeHHs: Opyeol IHO3eMHOI MOBU 3 MOYKU 30py Mepediceoi niompumku. Buseneno, wo ompumani pesyromamu
nicis 30iUCHEeHHs eKCNePUMEHMANbHO20 00CTIONCEHHSI OCMAMOYHO NIOMBEPOULU UMOGIPHICMb 2inomesu npo me,
Wo po3eniad NCUXONOSIYHUX XAPAKMEPUCNUK, MeXAHI3Mie [HmepghepeHyiunux sAeuuy ma NO3UMUBHO20
neperecenHs y npoyeci hopmyeanHs HiMeybKOMOBHOI NPoghecilino OPIEHMOBAHOT KOMNEMeHMHOCMI MAOYMHIX
NPayieHUKie chpepu MidcHapoOHo20 mypusmy (HiMeybKa Mo8a NicJisl AHSIIUCLKOL) eheKmusHO 8i000paANCAIOMbCsL
Ha axocmi npoghecilino opienmosanoi oceimu. PexomeHO08aHO npu 6ueueHHi Opy2oi iHO3eMHOI MO8u nicis
nepwioi 8paxo8yeamu HACMYNHI YUHHUKU: 368'5130K NPOPeCilino OpPIEHMOBAH020 HABYAHHS OPY20i IHO3EeMHOI MOGU
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