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THE AUTHOR`S COURSE «DEUTSCH NACH ENGLISCH 4» FOR FUTURE 
MANAGERS IN TOURISM 

This paper presents some problematic aspects in scientific methods of experimental research study. As a 
result of a comprehensive analysis of the development of such experimental education at present it is possible to 
determine the priority directions of its further modernization, which provide for the needs of the labour market, 
the formation of an optimal network of tourism management schools, a system of quality assurance of vocational 
education, diversification of funding by delegating more powers to regional education authorities. The 
experimental research study results with the author`s course “German after English 4” for future managers in 
tourism, that are described in the article, are to enhance the role and responsibility of social partners, 
businesses, trends and quality requirements of the skilled workers. The education market and the labour market 
should be developed through the implementation of a common methodology for their monitoring on the state 
basis in order to train future skilled tourist managers in higher educational establishments and creating together 
with employers on the state basis the vocational schools, that are specialized in training centres for skilled 
workers using the dual training system. 

Keywords: author’s course, German after English, experimental research study, future managers in 
tourism, high educational establishments. 

ЯНА ОКОПНА 

докторант 
Київський національний лінгвістичний університет 

вул. Велика Васильківська, 73, м. Київ 
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Описано результати експериментальної перевірки алгоритму формування німецькомовної 
професійно орієнтованої компетентності майбутніх працівників сфери міжнародного туризму як 
специфічної реалізації навчального процесу з виробничими цілями в межах розвитку іншомовної 
комунікативної діяльності; виявлення взаємозв’язків психологічних механізмів у багатоступінчастих 
процесах оволодіння мовною діяльністю в умовах інтерференційних явищ та позитивного 
перенесення.Проаналізовано психологічні дослідження та методологічні проблеми інтерференції та 
позитивного перенесення при вивченні другої іноземної мови після першої зарубіжних та вітчизняних 
науковців з метою систематизації існуючих алгоритмів, вилучення наукових концепцій та стратегій 
вивчення другої іноземної мови з точки зору мережевої підтримки. Виявлено, що отримані результати 
після здійснення експериментального дослідження остаточно підтвердили ймовірність гіпотези про те, 
що розгляд психологічних характеристик, механізмів інтерференційних явищ та позитивного 
перенесення у процесі формування німецькомовної професійно орієнтованої компетентності майбутніх 
працівників сфери міжнародного туризму (німецька мова після англійської) ефективно відображаються 
на якості професійно орієнтованої освіти. Рекомендовано при вивченні другої іноземної мови після 
першої враховувати наступні чинники: зв'язок професійно орієнтованого навчання другої іноземної мови 
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та навколишньої дійсності; рівень сформованості комунікативних навичок майбутніх працівників сфери 
міжнародного туризму рідною мовою та першою іноземною; наявність попереднього навчального 
філологічного досвіду майбутніх фахівців сфери міжнародного туризму в оволодінні професійно 
орієнтованою іншомовною компетентністю в продуктивних видах мовленнєвої діяльності; наявність 
мовних універсалій в структуруванні стратегії (твердження, предмет, об'єкт, сингулярний/множинний 
і т. д.), що сприятиме створенню особливого специфічного професійно орієнтованого виду мовних знань 
й полегшить асиміляцію другої іноземної мови. Мова універсалій уможливлює реалізацію порівняльно-
типологічного аналізу феноменів рідної та суміжних іноземних мов, які вивчаються 
паралельно. Відзначено, що розуміння концепції вивчення другої іноземної мови після першої за 
підтримки дистанційного комбінованого мережевого навчання має розглядатися в структурі 
алгоритмічної моделі взаємодії суміжних іноземних мов із врахуванням психічних процесів, які задіяні в 
підсвідомості майбутніх працівників сфери міжнародного туризму під час оволодіння німецькою мовою 
після англійської. 

Ключові слова: авторський курс, німецька мова після англійської, експериментальне дослідження, 
майбутні менеджери в сфері туризму, вищий навчальний заклад. 

ЯНА ОКОПНАЯ 

докторант 
Киевский национальный лингвистический университет 

ул. Большая Васильковская, 73, г. Киев 
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Представлены некоторые проблемные аспекты результатов экспериментального исследования. 
Подводятся итоги о том, что приоритетные направления дальнейшего исследования заключаются в 
модернизации путей изучения немецкого языка после английского, подтвержденные статистическими 
данными. В результате всестороннего анализа развития такого экспериментального обучения в 
настоящее время можно определить приоритетные направления его дальнейшей модернизации, 
которые обеспечивают потребности рынка труда, формирование оптимальной сети школ управления 
туризмом, систему обеспечения качества профессионального образования, диверсификацию 
финансирования путем делегирования большего объема полномочий региональным органам образования. 
Отмечено, что важность результатов экспериментального исследования с авторским курсом 
«Немецкий после английского 4» для будущих менеджеров в сфере туризма заключается в повышении 
роли и ответственности социальных партнеров, предприятий и местных органов власти в отношении 
объемов, тенденций и качества соблюдения требований к квалификации рабочих сферы туризма. 
Обозначены предпосылки для развития туристического образования, туристического рынка труда 
путем разработки и реализации общей методологии мониторинга обучения нескольким иностранным 
языкам одновременно, формирования основ государственного заказа для вузов на подготовку 
квалифицированных туристических менеджеров и создание совместно с работодателями на базе 
государственных профессиональных школ специализированных учебных центров иностранных языков 
для повышения уровня владения иностранными языками с использованием двойной параллельной 
системы обучения родственным иностранным языкам. 

Ключевые слова: авторский курс, немецкий после английского, экспериментальное исследование, 
будущие менеджеры в сфере туризма, вуз. 

The problem of teaching professionally oriented oral and written communication in German 
after English as second foreign language is investigated in numerous works by Ukrainian and foreign 
scientists [1; 2; 3; 5; 6; 7]. The conceptual system in theory of speaking and writing, in developing 
methods of teaching these types of speech activity, in defining objects of control has been described 
(O. Bihych, I. Bim, V. Buhbinder, L. Gaydukova O. Kalimulina, O. Kvasova, A. Knurova, L. Morska, 
T. Oleynik, Ye. Passov, I. Popov, I. Simkova, V. Skalkin etc.) The features of the culture of 
interpersonal communication training have been analyzed (T. Astafurova, E. Vereshchagin, 
L. Zyenya, O. Kraskovska, Yu. Kuzmenkova, S. Sokolov, O. Tarnopolsky, M. Fayenova etc.). 
Scientists (M. Baryshnikov, N. Castle, I. Kolomiets, S. Kolomiets, S. Lymova, R. Martynova, 
O. Soroka I. Chirva) considered professionally oriented learning of speaking and writing, taking into 
account differences in the areas of communication, professional roles, types of professional dialogue, 
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language and speech material. The features and benefits of learning second foreign language after first 
and overcoming the effects of interference has been mentioned in the works of A. Anisimova, 
L. Kalashnikova, N. Marchenko, I. Miller, A. Molokovych, A. Pinska, T. Pustovalova, O. Savchuk 
A. Scheptylova and others. 

In recent years, considerable attention in the training of future specialists second foreign 
language, of students from non-linguistic higher education institutions foreign language 
communicative competence formation has been given to the use of Internet resources (O. Bihych, 
M. Bovtenko, A. Buran, P. Serdyukov, L. Skaliy, N. Ugrinovich, S. Fomin, N. Forkun, E. Yakushina, 
A. Dillon, C. Kramsch etc.). 

The technology of forming German professionally oriented competence using author`s combinated 
distance courses by the students – future touristic managers has not been the subject of a special study. 
Thus, the relevance of the study is caused by the needs of training specialists in tourism, able to 
communicate in both foreign languages. German Studies at National University for Food Technologies has 
been developed with the help of experimental author`s course called “Deutsch nach Englisch 4” on the 
Learning Platform Moodle, which we now use in teaching German as Second Foreign Language. This new 
pathway is a response to the changes in the Ukrainian job market and internationally and includes industrial 
touristic placement experience with leading companies in Germany. 

Working with author`s course “Deutsch nach Englisch 4” for future managers in tourism in small 
groups or pairs, students have possibility to practice communication strategies in both foreign languages 
(German and English). These types of interactions, help students to develop the ability to work in a group 
(listening, giving opinions, reaching agreements, etc.) and independently (time management and problem 
solving). It helped future workers in touristic sphere learn independently, self-evaluate the knowledge 
acquired, handle communication techniques on all levels and work in teams. 

The level B2 of the Common European Framework of Reference for Languages of the Council 
of Europe is the level, which has been achieved by students working with the author`s course in 
German “Deutsch nach Englisch 4” in accordance to the results in experimental research. “Deutsch 
nach Englisch 4” content is oriented on the tourism profession. The course has 60 classroom hours and 
30 have been organised as the distance Moodle hours. 

The starting level is B1 Students with some knowledge of the language will be given a level test 
at the start of the course. Students with a level much higher than that of the course may go directly to 
the final exam [6, p. 139 – 147]. 

The purpose of this research is to give a basic description of the author`s course “Deutsch nach 
Englisch 4” and some background information about why we felt it was necessary to develop this 
alternative. We then want to give more detail about what is special about this modern language course, 
and what the benefits are for students. Finally, as evidence of the success of this approach to date, we 
would like to quote some of our students' feedback about the pathway and in particular about their 
industrial touristic placement experience. 

The research task is to analyze the effectiveness of the suggested method by means of the 
natural, vertical and horizontal, open methodological experiment and confirm the validity of the 
achieved results. 

In accordance to the results of our experiment, which was conducted on the base of the National 
University for Food Technologies with the future managers in tourism (49 students), future touristic 
workers acquire the German language content as second foreign language after English. “Deutsch 
nach Englisch 4” helps them also to develop communicative competences in oral and written 
interaction, enabling them to do the following at the end of the course: 

1) to recognise the letters of German and relate them to the phonemes; 
2) to recognise the sounds that are pronounced and those that are not; 
3) to distinguish between the phonemes of German; 
4) to understand brief oral messages on the telephone, or in public places; 
5) to communicate in simple everyday situations; 
6) to understand brief announcements and news items and extract information from a written 

text aimed at the general public (signs, posters, leaflets, notes, etc.); 
7) to write brief, simple texts in German (postcards, notes, personal texts, etc.); 
8) to fill in forms with personal details [7, p. 330 – 383]. 
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It gave us possibility to get the following results in forming outcomes competencies and 
learning: increased proficiency in reading, writing, oral and aural skills in German for professional 
use; insights into commercial, marketing and PR-Touristic management practice in German-speaking 
countries; career awareness and insights into “the world of work”; skills-based language learning and 
insight into Contemporary German/Austrian Studies. 

Our students can use the communication techniques in tourism organizations and companies 
with professionally oriented activities: internal, external and corporate. Learning outcomes are 
connected with communicative activities of our future touristic managers in: 1) identifying vocabulary 
typically used in business communication in two foreign languages; 2) identifying grammatical forms 
typically used in business communication in two foreign languages; 3) developing theoretical and 
practical knowledge of two foreign languages and topics related to the tourism sector. 

Learning outcomes are connected with using by our students the specialized language of the 
tourism sector in both foreign languages and at the same time with using German and English in 
specific contexts and real situations. 

Author`s course “Deutsch nach Englisch 4” contains groups of exercises in practicing general 
language functions and in the same time for functions specific to the tourism field. The first is known 
as socializing function, which is realized through the establishing contacts with a person (for example, 
greeting and responding to the greeting, offering the welcome etc.); saying goodbye; making 
introductions; apologizing; offering thanks. The second is divided to four subgroups: 

a) identifying function exercises – identifying oneself and another person; asking for and giving 
personal information (name, age, job, address, birthplace, nationality, civil status, family, customs, 
tastes, holidays); asking for and giving information about places (location, characteristics, etc.); asking 
for and giving information about times: time of day, timetables, dates, duration of an activity; asking 
for and giving information about a current situation; 

b) expressing function exercises – expressing satisfaction or dissatisfaction; expressing 
preference; expressing a wish; 

c) inductive function exercises – asking questions and expressing willingness or a wish to do 
something; stating that something is possible or impossible to do; suggesting an activity; 

d) metalinguistic function exercises – asking and saying how to say something or how a word is 
pronounced in German; asking and saying how to spell a word (accent, apostrophe, comma, point, 
hyphen, etc.); asking the meaning of a word or expression. 

Grammar groups of exercises in the author`s course “Deutsch nach Englisch 4” contains 
activities, where students learn to be able to recognize and appropriately use the grammatical 
structures. The vocabulary content falls mainly into the following areas: shopping (shops and 
transactions), food and drink, weather, leisure and sport, everyday activities at home, and describing 
people and places. 

In phonetics and prosody future touristic managers learn to be able to recognize and 
appropriately use the prosodic features (intonation, rhythm, etc.) of the language. They must also 
recognize and appropriately use the basic sounds and sound symbols of German, as specified below. 
Long and short vowels: 

1) discrimination between o/ö, u/ü, a/ä, ä/e; 
2) diphthongs: ei, ai, ay, eu, äu, au; 
3) unstressed vowels; 
4) the vowel e (discrimination); 
5) nasals ng, nk; 
6) the consonant r. 
We have completed some recommendations for reading activities in accordance to the results of 

our experiments. Reading is a crucial part of the course “Deutsch nach Englisch 4”. At the start of the 
academic year the teaching staff has to inform students about the books to be used. Also, the course 
“Deutsch nach Englisch 4” has been provided with simple texts adapted to students` level, to help 
them improve their reading comprehension and language acquisition. The texts used in the course 
have to assist students' learning until they are able to cope with short graded readers. 

All students have studied the same modules in “German as Second Foreign Language“ during 
the first experimental phase. In the second experimental phase, this model includes “Introduction to 
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German touristic management” and “Introduction to the Hospitality Language and Advertising”. The 
students were then required to choose one pathway, which they will follow during the second and 
third experimental phase at National University for Food Technologies. In the second experimental 
phase, skills-based oral and written language classes were still shared by all students. During the first 
six lessons of each term, they have studied “Introduction to German Touristic Management” or 
“Introduction to the Hospitality Language and Advertising” for two hours per week, according to their 
chosen pathway. 

The Business Pathway curriculum “Introduction to German Touristic Management” comprised 
analysis of advertisements; discourse strategies; job application strategies; concepts, facts and 
terminology of the German economy; marketing in Germany and intercultural aspects of marketing; 
and, very importantly, towards the end of the second experimental phase, culture shock. The lecture on 
culture shock has proved of such interest to students going abroad that it was then adopted as a part of 
the preparation in both languages practiced abroad for all students – future touristic managers – during 
the second half of each experimental phase, in both pathways of study “Introduction to German 
Touristic Management” or “Introduction to the Hospitality Language and Advertising”. 

The third experimental phase was generally spent in a virtual German-speaking country or, for 
those studying two languages, it was spent in a virtual country speaking their other target language. 
Students have had possibilities to participate in a virtual business game as Manager Assistants in 
Foreign touristic companies to investigate and provide different tours of Ukrainians historical places 
and sightseeing. Students of the “Introduction to the Hospitality Language and Advertising” pathway 
were encouraged to apply for industrial placements in Germany in their virtual business game as 
Manager Assistants in foreign touristic companies to investigate and provide different tours of 
Ukrainians historical places and sightseeing. Some of the advantages of their work placement were: 
 interaction between employers and students at an early stage; 
 an early career awareness which can enhance students’ motivation to study; 
 students value careers guidance more when it is part of their academic study; 
 students have had possibilities to acquire additional marketable skills. 

In the third experimental phase, for both pathways, “Introduction to German Touristic 
Management” and “Introduction to the Hospitality Language and Advertising” curriculum includes 
“de-briefing” for two hours per week over the whole phase. While the experimental group I 
concentrated on business communication to be looked at from outside, the experimental group II, 
following the third phase in virtual abroad game, has had possibilities to look into business 
communication from within, incorporating students' experience and research during their virtual time 
abroad, and building on them. The experimental group III during the second experimental phase was 
organized in accordance to the mixing program, which was designed from both pathways, “Introduction to 
German Touristic Management” and “Introduction to the Hospitality Language and Advertising”. 

The curriculum included “de-briefing” after the third phase virtual abroad practice, and brought 
in as much of the students' experience and learning as possible, as well as deepening the subject areas 
studied during the second phase. 

At the end of the course students have achieved the following, they: 1) have progressed in 
grammar, pronunciation, use of vocabulary, register, etc. and fluency (speed of production, ability to 
express ideas and construct discourse), in both speaking and writing, corresponding to level B2 of the 
Common European Framework of Reference for Languages; 2) have learnt strategies and skills to 
understand simple authentic written and spoken texts; 3) have learnt strategies to continue learning 
independently outside the classroom; 4) have developed the ability to use the language efficiently in 
everyday situations and have learnt how to use language learning resources – dictionaries, grammars, 
text books, practice exercises, etc. 

The assessment process [1, p. 127 – 137; 2, p. 160 – 168; 3, p. 423 – 427] has been realized on 
the MOODLE platform too. Future managers in touristic sphere have attended at least 80% of their 
classes in order to be included in the continuous assessment process. The assessment has been 
included in following activities. 1) Writing tasks / activities were provided three to five writing tasks 
were performed, when students have been asked to rewrite their texts to improve on the first version. 
2) Portfolios, that contained six to eight tasks, covering the four language skills. These has been done 
at home or in class. The following are examples of these tasks: reading worksheets; transformation 
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exercises; mini-tests; self-assessment sheets; information search; production of documents. The days 
allocated to midcourse exams can be used to work on portfolio activities, such as the listening and 
reading mini-tests. 3) Speaking activities – over the year, one to two speaking activities will be 
conducted. These may be individual or group activities, and may take place in the classroom or be 
recorded and sent in. Depending on the level and the number of students in the class, they could be 
monologues, dialogues, presentations, etc. 4) Mid-course tests – one or more mid-course tests are held 
on the days set aside for this purpose, consisting of a writing test (one or two tasks) and/or a speaking 
test. These tests are in the same format as the final exam. 

The students put all their knowledge of the language into practice in order to accomplish a set of oral 
and written tasks, both of a general nature and specifically related to tourism. In other words, during the 
experiment we organised such conditions, when emphasis is placed on the learning process rather than on 
theoretical input from the teachers, lectors and tutors [6, p. 139 – 147; 7, p. 330 – 383]. Through the whole 
experiment we encouraged students to use the language actively in class and when practising outside the 
classroom on the MOODLE platform, to carry out communication tasks similar to those we engage them in 
real life, in a wide range of situations. To this end, class activities are designed to maximise students' 
participation and help them take responsibility for their own learning. 

The perspectives in our further experimental research are following from our students’ 
comments in their reports. They have covered a wide range of aspects of their experience, starting with 
basic insights like: “I have gained insight into what it is like to work under a lot of pressure...”; “Now 
I'm not afraid to answer the phone in both foreign languages…”; “I have learned a lot from working 
in a team...”; “The “Schwaben” really know how to celebrate/have a good time...”. These and similar 
comments have encouraged us greatly to show how to work with the author`s course “Deutsch nach 
Englisch 4” for future managers in tourism more effectively. We hope to organize our next research to 
benefit more students from the opportunities offered by these pathways in the future. The perspectives 
of our future research we see as organizing methodological recommendations on how to work with 
“Deutsch nach Englisch 4”. 
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МЕТОДИКА НАВЧАННЯ ЧИТАННЯ АНГЛОМОВНОЇ ПРОФЕСІЙНОЇ 
ДОКУМЕНТАЦІЇ КУРСАНТІВ МОРСЬКИХ ЗАКЛАДІВ ВИЩОЇ ОСВІТИ: 

РЕЗУЛЬТАТИ ПЕДАГОГІЧНОГО ЕКСПЕРИМЕНТУ  

Розглянуто результати експеріментально-дослідної апробації методики навчання курсантів 
морських вишів читання англомовної професійної документації. Описано дидактичні і методичні 
принципи навчання читання англомовної морської документації, алгоритм методичних дій і систему 
вправ щодо досягнення висунутих цілей навчання. Представлено етапи експериментальної апробації 
методики навчання, критеріальний апарат оцінювання мовних знань і мовленнєвих умінь курсантів з 
урахуванням необхідності термінової та безпечної проводки судна (мовний критерій з показниками: 
рецептивного розуміння ізольованої лексики і її репродуктивного відтворення англійською мовою; 
передмовленнєвий з показниками: розуміння змісту прочитаного, відтворення змісту прочитаного, 
застосування змісту прочитаного в навчально-професійній діяльності; мовленнєвий з показниками: 
швидкості читання мовчки повної за обсягом навчальної лоції, обсягом від 900 до 1000 слів; точності 
сприйняття прочитаного, адекватності застосування прочитаного в навчально-професійній 
діяльності; виробничий з показниками: читання реальної навігаційної інформації в обсязі 900 – 1000 слів, 
готовності виробничої реакції на сприйняту в автентичних лоціях інформацію, адекватності 
виробничих процесів реальним навігаційним умовам). Наведено результати констатувального, 
формувального та прикінцевого етапів експерименту. Здійснено порівняння досягнутих результатів 
навчання читання автентичної морської документації курсантів експериментальних і контрольних груп. 

Ключові слова: експериментальна апробація, читання, англомовна документація, курсанти 
морських вузів, результати дослідження.  


