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The global importance of learning foreign languages, especially English, highlights
the necessity for motivating tools in language education. Creative teaching strategies, as
suggested by Bahous [1], can enhance learners’ attitudes towards language acquisition.
One effective tool is children’s literature (CHL), known for fostering creativity,
emotional intelligence, and a love of learning, making it an engaging resource for
language acquisition and cultural understanding.

This article investigates the impact of children’s literature in EFL education in
Ukraine, where conflict has disrupted traditional education. It argues that children’s
literature can offer psychological relief, foster empathy, and provide a sense of normalcy
and hope for children. The study explores parents’ views on using CHL to enhance
their children’s language skills and emotional well-being during wartime.

The literature review highlights the broad definition of children’s literature,
encompassing various genres and forms. Research indicates that children’s literature
supports language learning and promotes moral reasoning, emotional intelligence, and
empathy [3; 6]. Additionally, children’s literature can be therapeutic, aiding children in
processing difficult emotions, as supported by bibliotherapy practices [7; 13].

The research, conducted in Transcarpathia, Ukraine, involved a questionnaire survey
with parents about their reading habits and the presence of English storybooks at home.
Findings reveal that while many parents value reading, numerous obstacles prevent
them from reading English literature with their children, such as limited proficiency
and accessibility issues.
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The study concludes that reading foreign language books with children during
wartime offers benefits including cognitive development, emotional support, and
improved language skills. It provides a comforting escape from conflict, fostering
resilience and hope. Integrating children’s literature in EFL education, especially in
challenging contexts, supports the holistic development of young learners.

Key words: bibliotherapy, children’s literature, EFL, parents, Transcarpathia.
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[mo6anpHa BaXITMBICTh BUBUCHHS IHO36MHUX MOB, OCOOJIMBO aHTIIIHCHKOT, MiIKpeC-
JH0€ HEoOX1/IHICTh MOTMBALIMHHUX THCTPYMEHTIB Yy MOBHIN OcCBITI. KpeaTtuBHi crTpa-
Terii BUKJIaAaHHs, K npornonye Bahous [2], MOXKXyTh MOKpanuTH CTAaBICHHS yYHIB
70 BUBYCHHA MOBHU. OIHUM 3 e(PeKTHBHUX 1HCTPYMEHTIB € autsada Jiteparypa (1JI),
BIIOMAa TUM, IO BOHA CIpHUSE€ PO3BUTKY KPEATUBHOCTI, €MOLIMHOIO I1HTEJEKTY Ta
Ar000B1 10 HABYaHHS, 110 POOUTH 1i LIKABUM PECYpPCOM JIJIsl BUBUEHHS MOBH Ta PO3Y-
MIHHSI KYJIBTYPH.

VY crarti AOCHIKY€EThCs BIUIMB JAMTAYOI JIITEPATypy Ha BUKIIAJAHHS aHIIIMCHKOI
MOBH SIK 1HO3€MHOiI B YKpaiHi, ¢ KOH(IIKT HiAipBaB TPaguLiiHy CHUCTEMY OCBITH.
VY HIl CTBEPIXKYETHCSA, 110 JUTAYA JIITEpaTypa MOXKE 3allpOIOHYBATH ICHUXOJIOTTYHE
IOJIETIICHHS, COPUSTH €MIIaTii, a TAKOX JaTH JITSAM B1IUyTTs O€3ME€KU Ta HaJlli. ABTOpH
BUBYAIOTH MOMIAAM OaThKIB Ha BUKOPUCTAHHS JAUTAYOL JITEpaTypH ISl MOKPAIIEHHS
MOBHHUX HAaBUYOK Ta EMOIIIITHOTO OJaromonyqus iXHiX AITeH IiJ 9ac BOEHHOTO CTaHy.

AHani3 jmiTepaTypHUX BHJIaHb IMIJKPECIIOE€ HIMPOKE BU3HAUYEHHS TUTSAYOL JTepa-
TYpH, 110 OXOIUIKOE Pi3HI kaHpHu Ta (popmu. J[ochiakeHHsS MOKa3ylTh, IO AUTSYA
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JiTeparypa NIATPUMY€E BUBYEHHSI MOBHU Ta CHPHUSIE PO3BUTKY MOPAJILHOIO MUCIICHHS,
eMOI[IiiHOro 1HTeNeKkTy i emmarii [3; 6]. KpiMm Toro, autsya sireparypa Moxe OyTH
TEparneBTUYHOIO, I0MIOMAraloyu JIITAM NEPeKUBATU CKJIaJHI eMOLi, 0 MIATBEPIKY-
€ThCS IpaKTUKaMu Oi0mioTeparii [7; 13].

JocaimpkeHHs, mpoBeaeHe B 3akapnarti (YkpaiHa), BKJIIOUallo aHKETyBaHHsI 0aThbKIB
LI0J10 IXHIX YATALBKUX 3BUYOK Ta HASIBHOCTI BIOMA aHITIOMOBHHUX KHM>KOK 3 OITOB1JJaH-
HsMu. Pe3ynbraTti moka3yroTh, 1m0, Xod 0arato OaTbKiB IIHYIOTh YUTAHHS, YHCIICHHI
MEPEIIKO/IM 3aBaXKAKOTh IM YUTATH aHIJIOMOBHY JIiTepaTypy 31 cBoiMu JiTeMu. Cepen
TaKUX TMEPEIIKO]] — HEAOCTaTHIN piBEHb BOJIOAIHHA MOBOIO Ta MPOOIEMU 3 JOCTYMHI-
CTIO JIITEPATYPHUX JIKEPEI.

VY nocnimxeHHi 3po0IeHO BUCHOBOK, ITI0 YUTAHHS 1HITOMOBHHUX KHIDKOK 3 JIThbMU
1] Yac BIMHM Ma€ Taki NEepeBaru, sk KOTHITUBHUM PO3BUTOK, €MOLIMHA MiATPUMKA
Ta MOKpAIleHHs] MOBHUX HaBUYOK. Lle 3acnokoroe, 1ae 3MOry BIABOJIKTHUCS Bl KOH-
¢iiKkTy, BUXOBY€ CTIMKICTh 1 Hamito. [HTerpamisa AUTAYOi JiTEpaTypH y BUKJIAJaHHS
aHMITIMCHKOT MOBH SIK 1HO3E€MHO1, OCOOJIMBO Y CKJIAJHUX YMOBAX, CIPHSE ILTICHOMY
PO3BUTKY LIKOJISIPIB.

Kniouosi cnosa: aneniiicoka mosa sik iHo3eMHa, bamvku, Oibniomepanis, oumsua
nimepamypa, 3akapnammsl.

Introduction. Nowadays, there is no doubt that learning foreign languages, espe-
cially English, is essential and has become an international trend that needs to be han-
dled by non-English speaking nations. Another trend in foreign language teaching is
to start learning languages as early as possible. And these two important factors play a
major role in the need for us, as teachers, to find the tools to motivate language learners.
Bahous [2] found that language learners learn to adopt more positive attitudes about
language acquisition when teachers employ creative strategies that are customized for
the demands and personalities of their learners. One possible solution can be the use of
children’s literature (CHL) in teaching English a foreign language (EFL).

Children’s literature, stories, and the art of storytelling have long been cherished
throughout the world [3; 4; 6; 10; 15]. Children’s literature is an important part of child-
hood development because it can foster creativity, emotional intelligence, and a love of
learning. Stories often hold a strange and magical quality that can interest and engage
learners in a way that few other materials and methods have. In teaching EFL, children’s
literature can be used as a tool to enhance language learning. It can help students to
develop their language skills in a fun and engaging way. Additionally, children’s litera-
ture can provide insights into the culture and values of English-speaking countries, which
can help students to develop cultural awareness and communication skills.

Based on the aforementioned facts, researchers and educators should help those
involved in education who are experiencing difficulties in their daily lives. That is why,
the aim of the present article is to show a solution and a way out in order to improve
children’s foreign language skills and maintain their mental and emotional well-being
in a time of conflict. In the given article, the authors would like to show the importance
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and benefits of using children’s literature in EFL education in Ukraine, where unfor-
tunately there is still a war going on. As the authors have been dealing with the use
of CHL in teaching EFL for a long time, we are convinced that in a war-torn country,
children need stories, tales even more than usual, for several reasons. (1) Firstly, CHL
can offer an escape from the harsh realities of the war, they can help to forget about
the dangers and hardships children have to face daily. (2) Secondly, CHL can help
develop empathy while reading about characters who face similar challenges which
can foster a sense of compassion. In countries of war, education can often be disrupted
or sometimes inaccessible. Providing children with books to read can promote liter-
acy and encourage bonding and connection with parents or caregivers. (3) CHL can
encourage imagination, which is very important in Ukraine as children’s opportunities
for play and self-expression is often limited because of the regular air raid alerts when
they have to spend hours in bomb shelters. (4) Finally, CHL can offer hope to young
learners because they can get inspiration from tales of bravery, resiliency, and tenacity
to overcome their own obstacles and discover hope for the future.

Literature review. Given the vast amount of literature available on the subject, it is
not easy to define children’s literature. In our study, we use Bland’s definition of chil-
dren’s literature as a term used to describe “all literature for children and adolescents,
including oral literature, such as fairy tales and nursery rhymes, graphic narratives and
young adult literature, reflecting the eclectic interests of children” [3, p. 1]. As such, we
focus on English language literary texts that were not published for teaching purposes
or any educational context primarily aimed for children [11].

Literature plays and important role in mother tongue education and children are nat-
urally fond of rhymes, short stories, picturebooks and fairy tales. As several researchers
highlighted, the use of CHL in teaching EFL, enhances language learning [3; 4; 6] but
besides, as Ghosn pointed out, it can also develop moral reasoning skills, emotional intel-
ligence and empathy, as well as help children work through difficult issues. Tomlinson
[14] and Ghosn [6] argue that language teaching materials ought to be humanizing, tak-
ing into account learners’ ‘experience of life, their interests and enthusiasms, their views,
attitudes and feelings and, above all, their capacity to make meaningful connections in
the minds [14, p. 162]. Children’s psychological health may also be improved by the
power of literature to help them deal with issues, problems, and concerns.

Traditionally books mean the oldest and richest source of information and knowl-
edge. They aid in our development and support the growth of our capacity for imagi-
nation and creativity. According to Gumber [7], books and literature can also be used
therapeutically, also known in the literature as bibliotherapy. Gumber [7, p. 896] argues
that ‘bibliotherapy as creative arts modality of therapy is not just something that can
be used only in the clinical settings but also in what we loosely characterize as a gen-
eral and daily place of work like a classroom and school.” Given the current situation
in Ukraine, authentic children’s literature can also be used therapeutically in foreign
language teaching. Another researcher, Rubin [13] defines three types of bibliotherapy:
clinical, institutional and developmental. The first two types are usually conducted in
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an institutional setting with the help of a psychiatrist while the latter means using books
in schools, libraries or any other community setting, not just to maintain health but to
nurture emotions and promote mental health in the individuals. Children’s literature
with meaningful topics can promote some aspects of the human condition, such as
happiness, sadness, friendship, exclusion, courage, fear, etc.

Lowe [8] highlights in her study that recently an increasing number of children suf-
fer from an absent parent because of military deployment. This is unfortunately also
the case in Ukraine. As a result, teachers have to deal with emotionally distressed
children and must help them develop coping skills [1]. Fassler [5] has already proved
that children may experience some reduction in classroom performance while a parent
is on active military duty. Children may experience obstacles while studying because
of worry regarding their parents’ health and well-being. These emotions can cause
visible symptoms in the classroom such as behavioural and concentration problems,
laziness, lack of motivation. According to Maslow [9], an individual’s basic needs are
physiological (food and clothing), safety (personal safety), love and belonging needs,
esteem and self-actualization. Physiological and safety needs must be attained to lay
the foundation for future educational opportunities. This means that if children are
worried about their own physical well-being and that of their loved ones, they are less
able to pay attention to learning and classroom activities. But as Ghosn [6] emphasizes
literature can help children work through problems, difficult issues and concerns, thus
potentially supporting their emotional wellbeing.

Research design and methods. As it was mentioned earlier, the authors have been
dealing with the use of children’s literature for a long time. The present research is part
of'a larger research project. We have previously investigated English teachers’ attitudes
towards the use of authentic children’s literature [11] and English teacher candidates’
own experiences of their language learning in relation to authentic children’s literature
[12]. In the current phase of the research, we intended to investigate parents’ views on
the use of children’s literature in teaching foreign languages.

Based on the previously mentioned, the given article tries to find answers to the fol-
lowing research questions:

1.Is it possible for parents in Ukraine to read literature in their free time during war-
time?

2.Do families have their own authentic English storybooks in their homes?

3.Do parents read English-language stories with their children to develop their chil-
dren’s language skills and emotional well-being?

Our research involved a questionnaire for parents of children aged 6-14 years to gain
a better understanding of children’s and parents’ reading habits in English in a time
of war. Providing children with books to read can promote foreign language literacy
and encourage bonding and connection with parents or caregivers. CHL can encour-
age imagination, which is very important in Ukraine as children’s opportunities for
play and self-expression is often limited now. To gather data an online questionnaire
was designed which consists of three parts. The first part of the questionnaire asks
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information about the parents’ age, education, reading habits, etc. The second part of
the instrument looks at the language learning habits of parents’ children while the third
part contains Likert scales concerning the parents’ views on foreign languages in gen-
eral and specifically in their children’s schools. In the given article, we would like to
present some preliminary results of the questionnaire on this topic.

Participants. The data collection was carried out in Transcarpathia, the most west-
ern region of Ukraine, during spring 2023. Altogether 277 parents took part in the
survey, 247 (90%) female and 27 (10%) male respondents. The completion of the ques-
tionnaire was completely voluntary and anonymous. Most of the parents (39%) are
between 36-40 years. The age distribution of respondents is shown in Table 1.

Table 1
Age of respondents
Age 26-30 31-35 36-40 41-45 46-50 51-55 56-60 60+
No. of partici- | ¢ 67 109 54 23 4 | |
pants

Results and discussion. As mentioned earlier, in this paper we present only a small
portion of the results of the questionnaire survey, with a special focus on the parents’
role in reading foreign language literature together with their children.

We considered it important to assess whether, in the current situation in Ukraine,
parents have the opportunity to read for pleasure in their free time and, if they do, how
much time they can devote to it. According to the results, 51 parents (18%) do not
have any time to read for pleasure at all. 111 participants (40%) replied that they spend
1-2 hours with reading weekly. 61 people (22%) spend 3—4 hours a week reading while
24 respondents (9%) can find 5-6 hours to practice this activity. 29 respondents (11%)
read 7 or more hours a week.

We also wanted to find out what genres parents prefer when reading books. More than
one option was possible when answering this question. Diagram 1 shows the parents’
reading preferences. The results show that parents prefer newspapers and magazines
(54%) while almost the same number of them read texts connected to their profession
(53%). Reading fiction is only slightly behind the previous two answers, which means
that parents are busy but still try to find time and opportunities to read fiction (49%).
Around 10% of the respondents read the Bible or some other religious books, and 9%
of them read non-fiction (not connected to the parents’ profession) regularly.

In our work, we tried to find out whether parents read foreign language stories to
their children and we also asked whether they had original English storybooks in their
homes that were not written for educational purposes that could be used to create a
shared reading experience. According to the responses received, 58% of parents did not
have such storybooks in their homes, while 37% of parents said that they did. 5% of the
respondents were not aware if they have such books at home or not.

To answer the third research question, we asked parents if they read stories in Eng-
lish with their children. 90% of the respondents said that they do not read English
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Parents' reading preferences

Non-fiction
Religious books
Scientific articles
Fiction

Professional books

Newspapers, magazines

0% 10% 20% 30% 40% 50% 60%

Diagram 1. Parents’ reading preference

books together with their children, while 10% of the participants read authentic English
literature regularly. The results show that only a minority of families use this approach
to improve their children’s English language learning and shared reading experience.

There could be several reasons why parents may not read more foreign language chil-
dren’s literature with their children. First of all, it can be because of foreign language fluency.
Limited knowledge of the foreign language can make it challenging to read and explain the
content of the reading material to their children effectively. Secondly, the availability of
foreign language authentic children’s books may cause obstacles, especially in Transcar-
pathia because of the limited access to diverse language resources. It is also possible that
parents are more comfortable with stories from their own culture, their own mother tongue.
Furthermore, if parents are busy, they might prioritize reading books in a language they are
more proficient in, as it can be quicker and easier to read and comprehend. It is also possible
that some parents worry that introducing a foreign language could confuse their children or
delay their mother tongue language development. And lastly it is also possible that some
parents mat not be aware of the benefits of exposing their children to foreign language
authentic literature or the resources available to them.

Summary. Reading foreign language books together with children, especially in a
time of war, holds several important benefits.

Exposure to foreign language books introduces children to different cultures, tradi-
tions, and perspectives. This helps them develop empathy and understanding for peo-
ple from diverse backgrounds, fostering a sense of global citizenship and tolerance
during challenging times like war.

Furthermore, learning a new language through reading stimulates cognitive develop-
ment in children. It enhances their linguistic abilities, problem-solving skills, and critical
thinking, which can be crucial for adapting to changing circumstances in times of conflict.

It is also important to mention that reading together provides a safe and nurturing
environment for children, where they can bond with their parents and find comfort
amidst the uncertainties of war. Stories can also offer valuable lessons on resilience,
bravery, and hope, helping children cope with difficult emotions. The shared experi-
ence of exploring new languages and stories fosters a sense of togetherness, support,
and security, which can be especially important during times of adversity.
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Reading together serves as a positive distraction from the stress and anxieties caused
by war. It offers a temporary escape into imaginary worlds, relieving tension and pro-
viding a healthy way to cope with the challenges children have to face day-by-day.

Besides the emotional factors, language learning proficiency can also be developed.
Immersing children in foreign language books aids in language acquisition. During times of
war, when access to formal education may be disrupted sometimes, this exposure can maintain
and enhance language skills, which are essential for communication and future opportunities.

Knowledge of foreign languages can open doors to future opportunities, both per-
sonally and professionally. In a post-war world, being bilingual or multilingual can be
an asset for connecting with others, pursuing education, and finding employment.

By encouraging cross-cultural interactions and language learning, parents contribute
to building bridges of peace and understanding, ultimately working towards a more
harmonious world despite the conflicts of war.

In summary, reading foreign language books together with children during times of
war not only nurtures their cognitive and emotional growth but also fosters a sense of
unity, cultural awareness, and hope for a better future. It empowers children to navi-
gate challenges with resilience and compassion while laying the foundation for a more
interconnected and peaceful world.
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