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Transcarpathia represents a region of remarkable linguistic diversity. However, the
language practices of its tertiary-level students remain insufficiently documented. To
address this issue, the present study investigates the linguistic repertoires and everyday
language use of philology students enrolled at a higher education institution in Tran-
scarpathia. The research is situated within the theoretical framework of translanguag-
ing, which conceptualizes language not as discrete systems but as a unified, dynamic
repertoire of communicative resources. The central aim is to elucidate how students
negotiate their multilingual environment, particularly within academic contexts. This
inquiry constitutes part of a broader five-year project on foreign language (FL) learning
in multilingual higher education and the pedagogical application of translanguaging in
FL classrooms, with anticipated contributions to the fields of language education and
applied linguistics.
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This article introduces preliminary findings from the initial phase of the project, derived
from questionnaire data collected from 157 full-time and part-time philology students
majoring in English, Hungarian, Ukrainian, and German at the Philology Department
of Rékodczi University in Berehove, Transcarpathia. The study examines the extent to
which students employ different languages both within the classroom and in broader
institutional and informal contexts. As all respondents are multilingual, their language
preferences encompass a wide range, including Hungarian, Ukrainian, English, German,
Russian, Slovak, French, and other languages. Notably, students articulated highly pos-
itive attitudes toward their multilingualism, frequently characterizing it with descriptors
such as proud, rewarding, valuable, important, convenient, amazing, and awesome. The
findings indicate that participants’ language use preferences can be described as three-di-
mensional: mother-tongue (L1) usage in the informal context, state language (L2) usage
in the formal context, and foreign language (FL) usage in the academic context.

Key words: mother tongue (L1), multilingualism, philology students, state language
(L2), Transcarpathia.
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3akapnarts € perioHOM BHHSTKOBOIO MOBHOI'O PO3MAiTTA, OJTHAK MOBHI MPAKTHUKU
CTYACHTIB 3aKJIaJ(IB BUIIOI OCBITH 3aJUIIAIOTHCS HEAOCTATHHO IOCHIKEeHUMHU. J1yist
MOJIOJIAHHS 11€1 MPOTAJIMHU JaHe JAOCIIKEHHS CHPSIMOBAHE HAa AaHAJI3 MOBHUX
pernepTyapiB Ta IIOJACHHOTO BHKOPUCTAHHS MOB CTyIAEHTaMH-(piIojoramu, Kl
HaBUYAIOThCS Yy 3aKJajii BUIIOI OCBITMU B 3akapnarti. TeopeTHUYHO OCHOBOIO
BUCTYNA€ KOHLIEIILSI TPAHCIISIHIBI3MY, 1110 TPAKTy€ MOBY HE SIK TUCKPETHI CHUCTEMH,
a SK €IVHUA AVMHAMIYHUN pernepryap KOMYHIKaTMBHUX pecypciB. lonoBHa Mmera
noJsirae y 3’siCyBaHHI MEXaHI3MiB, 32 IOTIOMOTOIO SIKUX CTYJCHTH BHOY/IOBYIOTH CBOIO
0araTtoMOBHY B3a€MOJIiI0, OCOOMMBO B aKaJeMidHNX KOHTEeKcTaX. lle mocmimkeHHs €
CKJIaZIOBOI0 YACTHHOK IIMPUIOTO I’ATHUPIYHOTO MPOEKTY, NMPUCBIYEHOIO BHUBUYEHHIO
iHo3eMHUX MOB (IM) y 6araToMOBHOMY OCBITHHOMY CEpPEIOBHIII Ta MEAATOTIYHOMY
3aCTOCYBaHHIO TPAHCISHIBI3MY B aynuTopisx IM, 1m0 Mae Ha MeTi 3p0OMTH BHECOK y
PO3BUTOK MOBHO1 OCBITH Ta MPUKJIAJAHOI JIHI'BICTUKH.

VY crarTi npeAcTaBieHo NONEPEeAH] Pe3yabTaTy NEePIIOro eTany IpOoeKTY, OTPUMaHI
HAa OCHOBI aHKeTyBaHHs 157 cTyneHTiB-(1JI0I0TiB JEHHOI Ta 32049HO1 (JOPM HABYAHHS,
AK1 CHELIaIi3yl0ThCAd Ha aHIVIINCBHKIM, YrOpChKIA, YKpalHChKIM Ta HIMEIbKIM MOBax
Ha Kadeapi ¢inonorii 3akapmarchbKOro yropchbKoro yHiBepcutTeTy im. Depenia
Paxoui II B micTi beperose, 3akapnarts. [IpoananizoBaHo MacmTaOl BUKOPUCTAHHS
CTYIEHTAMH PI13HUX MOB SIK Y HABYAJIbHOMY IPOLIEC], TAK 1 B LIMPIIUX IHCTUTYLIHHUX
Ta HepopManbHUX KOHTEKCTax. OCKUIbKM BCl PECHOHACHTU € 0ararOMOBHUMHM, iXHI
MOBHI BIIOZI00AHHS OXOIUTIOIOTh IIMPOKUI CIIEKTP, BKIIOYAIOUN YTOPCHKY, YKPATHCBKY,
aHMIIINCHKY, HIMEIBKY, POCIHCHKY, CIOBAIbKY, (PpaHIly3bKy Ta iHIII MOBU. Baxxianso
3a3HAYUTH, 110 CTYAEHTH IMPOJEMOHCTPYBAJIM HaJA3BHUYAWHO IMO3UTHBHE CTABIICHHS
70 BJIACHOI 0araTOMOBHOCTI, YacTO XAapaKTEpU3YIOUM ii TAKUMHU O3HAYEHHSAMH, SIK
«TOPJIICTHY, KIIHHICThY, «BAKIIUBICTHY, «3PYUHICTHY, BUHATOPOAAY, « TUBOBUKHICTH
Ta «4y70BICTbY. Pe3ynpraru 3acBi14yI0Th, IO MOBHI IPAKTUKH YYACHUKIB 10 CI1>KEHHS
MOYKHA OTHCATU K TPUBUMIpPHI: BUKOpUCTaHHs pinHoi moBH (L1) y HedopmanbHOMY
KOHTEKCTI, aepxkaBHoi MoBH (L2) y dopMamsHOMY KOHTEKCTI Ta iHO3eMHOI MoBH (IM)
B aKaJIeMIYHOMY KOHTEKCTI.

Kniouosi cnoesa: piona moea (LI), 6acamomosHnicms, cmyoenmu-ginonozau,
Oepoicasna mosa (L2), 3akapnamms.

Statement of the problem. Transcarpathia, a border region of Ukraine, is defined
by its unique and profound multilingualism. Despite this linguistic richness, the spe-
cific language habits and choices of its students within tertiary education remain an
under-researched area. This gap in knowledge is particularly relevant given the global
paradigm shift in understanding how multilingual individuals use their full range of
linguistic resources.

To address this, our study investigates the linguistic repertoires and daily language
usage of philology students at a higher education institution in Transcarpathia. Our
research is fundamentally grounded in the theory of translanguaging, which moves
beyond the traditional view of language as separate, bounded systems, instead
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conceptualizing a single, dynamic repertoire of resources that speakers draw upon stra-
tegically. The core objective is to illuminate how these students effectively navigate
their complex multilingual environment, particularly within the demands of an aca-
demic setting. This investigation is part of a larger, five-year research initiative focused
on foreign language (FL) learning within a multilingual higher education environment
and the implementation of pedagogical translanguaging in FL classes. The findings
are expected to contribute significantly to the fields of language education and applied
linguistics. In this article, we present the preliminary results of the first phase of this
research, which were obtained from questionnaire data regarding the language usage
habits of 157 full-time and part-time philology students at the Philology Department of
Rékoczi University in Berehove, Transcarpathia.

The need for more than one language has been a part of human life in most commu-
nities since ancient times, arising from various social, cultural, and economic factors.
Transcarpathia represents a distinctive region where complex historical and geopo-
litical developments have resulted in a bi- and multilingual population. Most people
use more than one language either regularly or intermittently in daily communication.
Stavans and Jessner [ 1, p. 1] note that «multilingualism today typifies individuals of all
backgrounds — educated and less educated, affluent and poor, in rural and urban com-
munities, and across diverse geographical areas». They emphasize that political, histor-
ical, educational, and economic dynamics have transformed formerly monolingual or
bilingual societies into multilingual ones, highlighting the role of the European Union
as a catalyst for the changing linguistic diversity in recent decades, observing that
research on multilingualism remains largely centered in Europe and North America.

One of the key challenges bi- and multilingual individuals face is determining which
languages they consider essential in their everyday lives, which they choose to main-
tain or allow to fade and which they wish to learn. Family Language Policy (FLP), a
research field that has recently attracted increasing scholarly attention, examines how
families and individuals negotiate their language choices. Although a considerable
body of research has focused on Ukraine’s language policy, particularly with regard to
heritage and minority languages [2—4], comparatively little attention has been devoted
to language choice and maintenance at the family or individual level in Transcarpathia
[5; 6]. Varadi [6] examined the attitudes of 185 Hungarian — Ukrainian bilingual uni-
versity students towards bilingualism and multilingualism. Seventy percent of the
respondents live in a bilingual environment and consider themselves bilinguals, as they
speak at least two languages at an advanced level. They value the environment and
regard it as an advantage, as it fosters greater acceptance of other cultures. In contrast,
thirty percent of the respondents reported a lack of confidence in their second language
and, therefore, do not consider themselves bilingual. Apart from the advantages of
being bilingual, a relatively small number of the respondents (10%) mentioned certain
drawbacks such as uncertainty about self-identity, language mixing, the use of loan-
words in monolingual environments, a smaller vocabulary in both languages, greater
difficulty in producing grammatically correct sentences, and, finally, the possibility
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of developing an accent. It should be taken into account that languages influence one
another in various ways, including the use of borrowings, frequent code-switching,
and morphological or phonological deviations from standard norms [7]. Regarding
foreign language learning, 83% of respondents believe that children should learn sev-
eral languages, including English, German, and Russian. Having analysed the students’
responses, Varadi concludes that in multilingual environments, individuals need to
know at least three languages: their mother tongue (e.g., Hungarian), the language of
their immediate environment (e.g., Ukrainian), and a global language (e.g., English).
Koch, Kersten and Greve [8] examined the effect of multilingualism regarding emo-
tional competence and found that the degree of multilingualism significantly predicted
emotional competence directly and was mediated by cultural heterogeneity but not by
language switching, executive functions, or divergent thinking. Overall, the studies
suggest that multilingualism affects individuals not only linguistically but also in terms
of identity, cognition, and emotional competence.

The purpose of the article is to answer key questions, including the extent to which
students use different languages both within and beyond their language classes, across
institutional and informal contexts. Given that all student respondents are multilingual,
their preferred language choices across diverse situations encompass a wide range of
languages, including Hungarian, Ukrainian, English, German, Russian, Slovak, and
French. The main objective is to determine when, how, and for what purposes philol-
ogy students use their L1, L2 and FL.

Presentation of the main material of the study. The present article introduces
certain results of our research carried out with philology students majoring in English,
Hungarian, and Ukrainian in Transcarpathia, through which we investigated what lan-
guages students apply in which situations and for what purposes.

Altogether, 157 students majoring in English, Hungarian, and Ukrainian at the Fer-
enc Rakoczi II Transcarpathian Hungarian University completed a language repertoire
questionnaire. Their ages ranged between 16 and 46. Table 1 shows that students in
their teens (16—19-year-olds) were mostly represented among the respondents.

Table 1
Age of the respondents

Age
(years)
Student
number

% 2.5(223(21(9.5|12.78.3|/8.9(2.5(1.3{1.9/0.6[1.3/0.6{0.6/0.6/0.6/0.6[1.9/0.6{0.6/0.6| 100

16 | 17 |18 19|20 |21 22|23 |24 |25|26|27|31|34|37|38[39(42|44 |46 |50 | TOTAL

4 (3533|1520 (13|14 4|2 |3 |1 (2|11 (11 (13|11 |1]| 157

Regarding respondents’ gender, 23 (14.6%) were male and 134 (85.4%) were female.

Figure 1 shows the nationality division of the respondents who claimed to be either
Hungarian (74-47%) or Ukrainian (72—46%), or both Ukrainian and Hungarian (11—
7%). It also indicates the national affiliation of students majoring in English (GB),
Hungarian (HU), and Ukrainian (UA) philology. A significant finding is that the highest
number of Ukrainian respondents studied Ukrainian philology.
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Nationality

B Respondents

Hungarian Ukrainian krainian/Humgaria

Fig. 1. Nationality of respondents (GB=English major students, HU=Hungarian
major students, UA=Ukrainian major students)

The respondents understood and spoke a wide range of languages. The list of
languages and the number of respondents who spoke them is presented in Figure 2.
Surprisingly, there was one student majoring in Hungarian philology who did not report
understanding or speaking Hungarian. In addition, six respondents mentioned that they
spoke other languages. However, they failed to specify which languages they meant.

Languages spoken

160
140 -
120 -
100 -

B Number of respondents

Fig. 2. Languages spoken by the respondents

A questionnaire was designed with the help of Google Forms inquiring about the
language repertoire and language usage habits. It was administered online to full-time
and part-time philology students majoring in English, Ukrainian, and Hungarian. Alto-
gether, 157 students completed the questionnaire at a Transcarpathian university. The
questionnaire included questions about the languages the respondents applied when
communicating at home, with their families, with their friends, as well as about those
that they used in the academic environment.
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In this article, certain areas of language use of philology students are highlighted.
The analysis covers the aggregated data obtained from the questionnaires with the help
of qualitative descriptive analysis, singling out recurring patterns within the data. The
results are presented in relation to the research questions.

The importance of maintaining one s home language or L1

The comprehensive data from the questionnaires completed by English major,
Ukrainian major, and Hungarian major students reveal a remarkable convergence of
student opinion on the importance of maintaining one’s home language, rooted primar-
ily in identity, culture, and familial bonds. While the specific framing varies based on
the geopolitical context of the respondents (e.g., majority vs. minority language status),
the underlying psychological and social needs are universal.

All three data sets place identity and culture as the primary pillar for maintaining
the home language. Students emphasized the language’s role as «Part of Self/Identity»
(«shapes our identity», «it’s part of our personality») and the preservation of «Culture
& Heritage». Some respondents utilized highly emotive and existential phrasing, view-
ing the language as the «essence of who they are». Phrases like «Pimna moBa ¢popmye
Harry camocBinomicTe» (Native language forms our self-awareness) and the Hungar-
ian «A sajat énem az anyanyelvem... nem is én vagyok» (My own self is my mother
tongue... [ am not myself) illustrate this deep, existential link.

The maintenance of the home language is universally tied to social survival, par-
ticularly within the family unit. This is supported by the most highly cited reasons, e.g.
«to preserve family ties, culture, and traditions». This shows the direct link between
language and the structural integrity of the family. Other significant reasons included
“a vital tool for maintaining relationships” and a key to maintaining «3B’S130K MixX
MoKoJiHHAMMY (connection between generations) for communication with «6a0ycsimu,
aigycsmu, poanuamm» (grandmas, grandpas, and relatives). The response about not
being able to «express myself as well in another language» highlights the home lan-
guage’s role as the vessel for deepest emotional understanding.

While all students valued their language, the Ukrainian and Hungarian major student-re-
spondents framed maintenance as an act of cultural and political survival, a perspective
less pronounced in the general English-language responses. A pronounced «Worry of Loss
and Language Preservation» was expressed. The data indicated direct concerns about «Pre-
venting Language Death» («be3 Hac, MoBI1iB, MOBa He BKHBae») and the explicit need to
«preserve the Hungarian language in Zakarpattia», highlighting the reality of minority lan-
guage status. The need to «give this language to our future childreny is a strong sub-theme,
reflecting the recognized duty to pass on this heritage to future generations.

The significance of being multilingual

The combined data from English, Ukrainian, and Hungarian responses reveal a
resounding affirmation of multilingualism, viewing it as a powerful asset that is crucial
for navigating both personal growth and modern life. The sentiment across all groups
is overwhelmingly positive, with near-unanimous agreement that being multilingual is
a privilege and a significant advantage.
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The reasons for valuing multilingualism fall into the same three, strongly weighted
categories. The first is the social and cultural enrichment. This is consistently the single
most cited benefit. Multilingualism is seen as the key to connection and a broadened
perspective. The ability to «talk with everybody» and «communicate with people from
different countries» is paramount. It is a cognitive tool that expands understanding
(English: «multiple lenses through which to view the world»; Hungarian: «tagabb a
vilagképe» — broader worldview; Ukrainian: «po3mmpioe cBiTormsimy — broadens the
worldview). It facilitates access to «new cultures, literature, traditions» and helps peo-
ple «get to know other cultures as well».

The second category is concerned with utility, opportunities, and resilience. This
theme highlights the concrete, tangible benefits that multilingualism provides for
future success and ease of life. It was viewed as a massive professional advantage.
The data explicitly shows this, with «Hasznos» (Useful) being the most frequent single
response. In addition, responses stated that it «opens many opportunities» in «study,
work, and self-development. It «makes life much easier» and helps individuals «cope
more easily with difficultiesy.

The third category related to cognitive benefits and identity growth. Multilingual-
ism is valued for the profound effect it has on the mind and the self in that it is recog-
nized for its role in developing the brain, memory, and thinking flexibility («enhances
cognitive abilitiesy; «develops memory and brain activity»). The role of language in
expanding one’s selthood and achieving greater personal growth is emphasized by the
respondents.

Hungarian responses specifically identify multilingualism as a «natural phenome-
nony in their region, where multiple nationalities live side-by-side, suggesting it’s less
an earned skill and more a necessity for daily existence. Both Ukrainian and Hungarian
speakers express «great pride» (Ukrainian: «Bemuky ropaicte»; Hungarian: «Nagyon
biiszke vagyok»), often feeling validated by their ability to function in a bilingual or
multilingual environment.

Students’ attitude to native-language instruction in tertiary education

The respondents had the opportunity to express their thoughts and views of the helpful-
ness of using their mother tongues during the learning process. The statistical data showed
a high level of agreement among students, with answers «very helpful» and «helpful» pre-
vailing. There was only one Ukrainian native speaker who found it completely useless to
use the mother tongue in the learning process («not helpful at all»), while three students
considered it «not helpful» (see Figure 3). The data support the claim that mother tongue
education is of utmost importance (97% of the respondents hold this view).

The combined data from English, Ukrainian, and Hungarian respondents reveal a
resoundingly positive and appreciative attitude towards native-language instruction in
higher education, viewing it as a critical factor for academic success, personal comfort,
and cultural survival.

The analysis consistently highlights two paramount reasons for valuing mother
tongue education:
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Fig. 3. Helpfulness of learning in the mother tongue
(absolute numbers of respondents)

a. Enhanced learning and cognitive utility

Students across all groups prioritize the cognitive advantages of learning in their
native language, recognizing it as the path of least resistance to complex knowledge.
The most common reason is the immediate utility of the mother tongue in making com-
plex ideas «easier to understand» and «considerably simpler». Respondents majoring
in Hungarian reinforce this by calling it «the most effective» way to learn and stating
that «all forms of knowledge can primarily be acquired through our native language».
They also emphasized that the native language provides «cognitive relief», reducing
stress («I become less anxious») and boosting «confidence». It enables students to
«express my ideas clearly» and think/speak up «most comfortably».

b. Identity, heritage, and right to education

Instruction in the mother tongue is seen as a necessary cultural act, particularly for
the Hungarian and Ukrainian native respondents in a multilingual region. The language
is a key component of the self, helping to «preserve cultural identity» and keep one’s
«culture alive» while studying. Students often frame the opportunity as a «right to
education» («Everyone deserves to study in the language that is native to them») and
a reason for «Gratitude and Pride» («Panma ta Basunay», «Nagyon biiszke vagyok»).
This is underscored by the feeling of being «valued and respected» (a Ukrainian native
respondent). Respondents explicitly express appreciation for the opportunity to study
in Hungarian «in this Ukrainian-speaking country» and note the institutional goal to
«preserve and develop the Hungarian language».

While the love for the mother tongue is absolute, the responses reveal a sophisti-
cated, pragmatic awareness of global academic and professional realities, creating a
tension between necessity and opportunity. A significant portion recognizes that Eng-
lish is essential for «broader academic opportunitiesy, «more academic resourcesy», and
«improving English skills in every sphere». They advocate for foreign languages to
«open up more opportunities» globally.

The most thoughtful students call for a «balance between bothy, i.e. utilizing the
native language for deep comprehension while simultaneously engaging with inter-
national languages for global access. One master’s student found native-language
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instruction «boringy, preferring the challenge of a full English program. Some minor-
ity students note that while they appreciate the native language option, they also know
the state language (Ukrainian), making the native language option important, but not
the only necessary option. Another suggestion was to offer subjects in both Hungarian
and Ukrainian to maximize student choice and accessibility.

In conclusion, the data shows that mother tongue education is overwhelmingly
affirmed as a psychological and academic necessity, but it is also understood that its
value exists within a multilingual ecosystem where international languages (like Eng-
lish) are critical for career and global connectivity. Students desire an educational
model that successfully bridges these two worlds.

Personal experience of university students with multiple language use in an aca-
demic setting

The three data sets (English, Ukrainian, and Hungarian questionnaires) provide a
cohesive, detailed picture of how students strategically employ multiple languages for
academic purposes. The overall practice is necessity-driven, pragmatic, and focused on
enhancing both comprehension and access to resources. Based on the obtained data, we
were able to reconstruct the mechanisms of how languages are employed by philology
students in the given context. In what follows, we present a comparison of the language
usage mechanisms that we have defined for mother tongue use and foreign language
application. Table 2 summarizes the data from the questionnaires completed by Eng-
lish, Ukrainian, and Hungarian major students.

Table 2
Comparison of philology students’ language usage mechanisms
Mechanism | English majors Ukrainian majors Hungarian majors
1 2 3 4
Primary use <;l'[p0iqlga1:bl «el6észor megtanulom a tar-
for translating y opﬁ',g )(;3 E’liT; talmat magyarul, amit majd
Translation for |complex concepts; . H;BI/I.]IEHO))I) (I will atforditok fejben angolra»
understanding comparing re:d both in UKR and (first I learn content in HUN,
grammatical HUN to understand then translate in head into
structures. correctly) ENQG).
Notes often taken «Iepenucyro .
: in native language | marepiam» (rewriting HUN used for fq e’g}jz-’
Note-taking/ N . etelésre, beadandok irasara»
. even when the material) in native . i .
drafting C . (note-taking, writing assign-
material isina | language to aid mem-
. ments).
foreign language. ory.
Looking up Usine ENG when «ite Switching languages when
definitions in Mmlcg ALANATH CIOBO experiencing a gap: «ha nem
Lexical/ native language Hay « zf'lincskiﬁ» tudok egy bizonyos szot
concept check when ENG (canno}; rl;call 4 word in valamelyik nyelven, akkor
concept is UKR) megmondom mas nyelven»
difficult. ] (I say it in another language).
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Continuation of table 2

2

3

4

Wider source
access

Using multi-
ple languages
(UA, HU, ENG,
RUS) to «access
a significantly
broader range»

Using multiple lan-
guages to «IIyKax
iHdopmaniro pizHUMEI
MoBamm» (search for
information in different

«tobb szakirodalmat talalni
angolul» (find more profes-
sional literature in English);
«sokszor jobb informaciok
vannak egy adott témarol
ukranul» (better information

of material. languages). is available in Ukrainian).
UKR is vital for writing
Using UKR for «szakdolgozatok és diploma-
High-stakes B official documents munkak bevezet6 részének
documentation and participation in megirasakor» (theses intro-
national events. ductions) and official requests
(kérvények).
Sg$gggl?f Translating foreign Reading ENG, UKR, and
Research : sources (ENG, HUN, | HUN literature, then summa-
. different . .. D
synthesis etc.) into the language | rizing/translating into HUN
languages for of the final paper for essays
better research. papet. ye
. AcFlve pra'tctlce Using the language in Using the language the class
Practice via reading, class; mixed languages | . : ;
: . . is held in; using ENG dur-
& skill speaking, and | in «¥ cTyIeHTCbKOMY ino ENG lessons to develo
development writing in the | 4aTi» (student chat) for & P

target language

convenience.

vocabulary.

HU for drafts; ENG for final
research; switching between

Writing first drafts
in the native

Assignment/ Presentations and
. language before . languages for «tananyag
writing X research often require e s
translating to the - . megértésére, forditasara»
process bilingual preparation.

(understanding and translating
curriculum).

required language
(often English).

All three data sets consistently show that multilingual usage is a dynamic, necessi-
ty-driven strategy for survival and academic excellence in this complex linguistic envi-
ronment. Native language (HUN/UKR) serves as the essential cognitive foundation for
conceptual grounding, comfort, and cultural documentation. Foreign/state languages
(ENG/UKR) function as the primary access tool for global academic resources, offi-
cial communication, and career development. The core mechanism is translation and
comparison, which students use to achieve a depth of understanding that would be
impossible when using only one language. This flexibility is not a luxury but a highly
efficient academic skill.

Conclusions and prospects for further research. The combined data confirm
the central hypothesis: for these students, maintaining their home language is not a
preference, but a necessity for personal and cultural preservation. The language is the
foundation for self-identity, the key to familial continuity, and a vulnerable cultural
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resource that requires active defense, particularly in a multilingual, often politically
sensitive region. While English is valued for external utility (career, academic access),
the home language provides internal coherence and a sense of belonging.

In conclusion, the data demonstrate that for these students, multilingualism is a fun-
damental and transformative part of their experience. It is a source of pride and a
powerful engine for social inclusion, intellectual agility, and economic opportunity, far
outweighing the minor noted difficulties. Further research will investigate the trans-
languaging practices of these multilingual philology students in an academic context.
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